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Abstract
Entering a new phase of attaining excellence in all sectors, the UAE has specifically
emphasized the importance of improving and enhancing the education sector, in order
to establish a knowledge-based economy. One of the main functions of the school
inspections is the school development and school enhancement for improving
performance of educational institutions through inspectorial programs, which are vital
in ensuring the success of the quality of education offered in the UAE. The study
explores the influence of school inspections on school leaders’ (principals, vice
principals and lead teachers/head of faculties) in Abu Dhabi Schools. The effects of
school inspections on school leaders are assessed through two features: the leaders’
professional identity and the leaders’ operational practices through their usage of
inspectorate programs at their schools. The main research question probes deep into
the extent of improvement in school leaders through inspectorate programs. This study
is a mixed methods design based on an explanatory sequential approach. Thus, the first
phase adopts a quantitative design with a structured questionnaire, wherein stratified
random sampling was used in the longitudinal study with more than 200 school leaders
in the Emirate of Abu Dhabi. The second phase of the qualitative phase included semistructured interviews with school leaders that focused on the school leader’s
improvement on both their professional identity and their practices in schools.
Findings suggest that there is an evident influence of Irtiqa’a inspectorate program on
leaders in Abu Dhabi schools, through a positive influence on their professional
identities through usage of feedback and self-evaluations. Furthermore, through the
program, leaders were able to not only identify school priorities for improvement, but
also develop strategic thinking as part of their operational practices. It is recommended
to firstly revise self-evaluation form (SEF) that will bridge the gap between any
misunderstandings between school leaders’ standards and the standards of the School
Inspection Framework. Moreover, parental involvement is paramount when it comes
to planning for the school SEF.

Keywords: Professional identity, Operational practices, School accountability, School
evaluation, School inspection, School monitoring.
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)Title and Abstract (in Arabic

أثر برنامج ارتقاء للتفتيش المدرسي على الهوية المهنية والممارسات التشغيلية لقادة
المدارس في مدارس أبوظبي
الملخص

بدخولها مرحلة جديدة من التميز في جميع القطاعات ،أكدت دولة اإلمارات العربية المتحدة بشكل
خاص على أهمية تحسين و تعزيز قطاع التعليم ،من أجل إقامة اقتصاد قائم على المعرفة .و تتمثل
إحدى الوظائف الرئيسية في عمليات التفتيش المدرسي في تطوير المدراس و تحسين أداء
المؤسسات التعليمية من خالل برامج التفتيش و الذي يعد أمرا ً حيويا ً لضمان نجاح جودة التعليم
في دولة اإلمارات .تستكشف هذه الدراسة أثر عمليات التفتيش المدرسي على قادة المدارس (مدراء
نواب المدراء ،المعلمين األوائل /رؤساء الهيئات التدريسية) في مدارس إمارة أبوظبي.
المدارسّ ،
حيث يتم تقييم أثر عمليات التفتيش المدرسي على قادة المدارس من خالل سمتين و هما :الهوية
المهنية لقادة المدارس ،و ممارساتهم التشغيلية في إطار استخدامهم لبرامج التفتيش المدرسي.
حيث أن السؤال البحثي الرئيس يتناول مدى التحسن في قادة المدارس من خالل برامج التفتيش
المدرسي ،و هذه الدراسة عبارة عن تصميم مختلط يعتمد على النهج التوضيحي المتسلسل ،فإن
المرحلة األولى تتبنى تصميما ً كميّا ً مع االستبيان المنظم ،و الذي تم استخدام عينات عشوائية طبقية
في الدراسة الطولية مع أكثر من  200من قادة المدارس في إمارة أبوظبي .و قد تضمنت المرحلة
الثانية و هي مرحلة التصميم النوعي مقابالت شبه منظمة مع قادة المدارس و التي ركزت على
تطور قادة المدارس من خالل هويتهم المهنية و ممارساتهم التشغيلية في المدارس .و تشير النتائج
إلى أن هناك تأثيرا ً واضحا ً لبرنامج "ارتقاء" للتفتيش المدرسي على قادة المدارس في أبوظبي،
من خالل التأثير اإليجابي على هويتهم المهنية عن طريق استخدام المالحظات و التقييمات الذاتية.
و عالوة ً على ذلك و من خالل برنامج التفتيش المدرسي تمكن قادة المدارس ليس فقط من تحديد
أولويات التحسين لمدارسهم ،و لكن أيضا ً تطوير التفكير االستراتيجي كجزء من ممارساتهم
التشغيلية .توصي الدراسة أوالً بمراجعة نموذج التقييم الذاتي و الذي من شأنه سد الفجوة بين
معايير قادة المدرسة و معايير إطار التفتيش المدرسي .باإلضافة إلى ذلك ،فإن مشاركة أولياء
األمور يعدّ أمرا ً بالغ األهمية عندما يتعلق بالتخطيط لعملية التقييم الذاتي للمدرسة.
مفاهيم البحث الرئيسية :الهوية المهنية ،الممارسات التشغيلية ،المساءلة المدرسية ،التقييم
المدرسي ،التفتيش المدرسي ،المراقبة المدرسية.
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Chapter 1: Introduction
1.1 Overview
The United Arab Emirates, specifically the capital city of Abu Dhabi and Dubai
have made massive strides in sectors such as health, technology, energy and more
recently, education. Schools and higher education institutes have started booming,
challenging the traditional ways of education, for the better. As a result of this
development, the establishment of a “competitive knowledge-based economy” no
longer seems to be an unattainable goal. Already set in place, Abu Dhabi Vision 2030
places special focus on improving the overall education provided to the its citizens,
thereby enhancing the human productivity and efficiency of the future workforce. The
essence of the importance of high standard of education resonates through the veins of
the nation, as the founder of the UAE, the late Sheikh Zayed Bin Sultan Al Nahyan
quotes “The prosperity and success of the people are measured by the standard of their
education”.
During the twentieth century, while the rise of ‘progressive’ education was a
major concern universally, the developing regions such as MENA (Middle East and
North Africa) and the Arab World were still contending with developing an education
system for its citizens. The universal movement to improve and enhance education
was led by agencies such as OECD (Organization for Economic Co-operation and
Development) and UNESCO (United Nations Educational, Scientific and Cultural
Organization). According to both agencies, of the main concerns for the MENA region
was the role of education for development and the relative failure of education policies
(Warner & Burton, 2017, p. 13-14).
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In the case for UAE, specifically Abu Dhabi, the schools were still under the
development stage as for most areas in the MENA region. In this sense, schools did
not have an external monitoring and feedback mechanism to improve their
performance. The schools were not evaluated by external evaluators or monitors;
teachers were evaluated either by their direct managers i.e., “the school principal” or
an educational advisor, while the school principal was evaluated by an educational
advisor for administrators. However, even the school with all its other aspects such as
students’ achievements, students’ behaviors, school premises were not under a framed
evaluation program at that time. Therefore, Abu Dhabi vision 2030 prioritizes
improving education by developing schools. One of the main strategies for Abu Dhabi
Department of Education and Knowledge (ADEK) is promoting school’s evaluation
and holding school leaders accountable under a particular program and within clear
authorized criteria through an external third party.
Irtiqa’a- the inspectorate program for evaluating private schools in the emirate
of Abu Dhabi is the third party to monitor, evaluate and improve schools according to
a set of standards. In 2008, ADEC (Abu Dhabi Education Council) which came to be
later known as ADEK (Abu Dhabi Department of Education and Knowledge) took the
first initiative towards improving the quality of schools in the Emirate of Abu Dhabi.
They stared the initiatives with private schools that have been required by law to
register with the Abu Dhabi Education Council (ADEC). There are two key reasons
for starting such an initiative in the Abu Dhabi schools. Firstly, the initiative is critical
for the government of UAE, as they need to be aware of the quality of the schools in
the region. Secondly, the inspection provides proprietors, board members, principals
and managers with an external evaluation, which they can then use to improve the
schools’ performance and education quality offered. It provides insights about a
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school’s strengths and areas for development and provides comparison with
appropriate national and international standards (ADEK, 2017, p. 26).
After ten years of implementation of Irtiqa’a, this study attempts to investigate
the impact of this program on Abu Dhabi school leaders; how their professional
identity and their skills of operating the school have been developed. The study defines
the development in professional identity of leaders as the new modes of thinking, work
ethics, attitudes and decision-making. They adopted thoughts and beliefs based on
Irtiqa’a inspection experience. It defines development in operation or leadership of the
schools in terms of new practices such as usage of data, setting expectations, planning,
self-evaluating, monitoring, providing feedback and reflecting.
Populations are constantly changing and adapting to their environments, and
species are diverging and creating entirely new lineages. What drives evolutionary
change? A theoretical conflict has arisen that sheds new light on this fundamental
question. Scientists are asking whether the mode of evolutionary change that has
dominated theories of how organisms evolve is the correct one. This is an example of
referencing using single author (Law, 2009). The style used is American Psychological
Association or APA Style. This is an example of referencing two to five authors
(Sprain et al., 2010). More than five authors are referenced here (Agarwala et al.,
2013).
1.2 Statement of the Problem
ADEK has established Irtiqa’a- the inspectorate program for schools in the
Emirate of Abu Dhabi since 2010 to encourage schools to improve their performance.
The framework of the performance standards of Irtiqa’a inspectorate program includes

4
six standards developed specially for the program: Students’ achievement, students’
personal and social development and their innovation skills, teaching and assessment,
curriculum, the protection/ care/ guidance and support of students and leadership and
management in schools (MOE, 2016). Based on every school final report from Irtiqa’a
inspection, school leaders receive specific feedback to work on precise indicators
linked to the leadership standards in school evaluation framework. Even though some
studies pointed out the effectiveness of school inspections in encouraging the sharing
of leadership responsibilities (NFER, 2009), some standards of school evaluation that
are related to school leadership and management are in need for improvement and
further study.
Prior to the year of 2009, Abu Dhabi schools were never placed under positive
pressure to raise the bar of the expectations, and the school’s system in Abu Dhabi has
never had a comprehensive performance plan for an objective comparison of schools
relative to each other in a scientific manner (Badri et al., 2014). This made it a
particularly difficult choice for parents, who wished to enroll their children in schools
that perform the best. In the past, evaluating schools’ efficiency and performance in
Abu Dhabi was disorganized due to either the lack of data or problems in the quality
of the available data, which was aggregated in general (Badri et al., 2014). Through
various literature studies and according to the Rowe et al. (2011), head-teachers and
governors make use of data to alert staff about students at risk, and they focus on
eliminating ‘in-school variation’ through middle-leader support and training. This
implies to the impact of school inspections on school leaders, both senior leaders who
are principals and their vice-principals, and middle leaders who are lead teachers or
head of faculties in Abu Dhabi schools. Thus, there is a need for effective school
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inspections for promoting the leadership quality in schools, precisely through
improving their professional identity and their operational practices in their schools.
1.3 Research Questions
This study has one main question that is ramified into four sub-questions:
To what extent does Irtiqa’a- the inspectorate program in Abu Dhabi Schools
improve School’s leaders?
1. How does Irtiqa’a inspection influence the professional identity of school leaders?
2. How does Irtiqa’a inspection influence school leaders’ practices in leading and
managing school operation?
3. Is there any significant difference between inspection, identity and practice based
on years of experience and nationality?
4. Is there any correlation between inspection with school leaders’ professional
identity and their operational practices?
1.4 Purpose of the Study
This study intended to investigate the extent to which Irtiqa’a inspectorate
program influenced the development of school leaders by examining firstly, the
professional identity of school leaders, and secondly, their operational practices in
improving schools in Abu Dhabi, to make suggestions for school inspections and for
policymakers for better influence on schools’ performance.
1.5 Significance of the Study
Bearing in mind the rationale of this study, the findings of the study might be
beneficial to stakeholders in distinct ways. Inspections can be used as a method for
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monitoring education (Wilcox & Gray, 1994). According to Fowler (2014),
evaluations themselves can be evaluated although they are designed to evaluate the
effectiveness of policies, therefore, education leaders should understand the way to
assess the quality of a proposed evaluation. It is expected that this study may offer the
following significant interests:
Through this research, MOE and Irtiqa’a inspectorate program may get the
empirical proof on the influence of school inspections on school leaders in Abu Dhabi.
In addition, it will provide the school inspectors and the inspection team with effective
information on how they can best support school leaders improving the performance
of their schools. Moreover, this study may also present better understanding of the
effectiveness of educational policies in monitoring and evaluating the quality of
education. This is presented by informing about the efficiency of school leaders in
leading change in their schools and making progress according to the development of
their professional identity and their operational practices aligned with the improvement
of school inspections.
In addition, this study may nurture the national and international studies in the
field of quality of education in schools. The three drives of the study: school
inspection, school leaders’ professional identity and their operational practices will
provide the researchers with specific domains for further studies.
1.6 Delimitation of the Study
The study was a mixed methods design using both quantitative and qualitative
approaches. Three educational cycles for public schools in the region of Abu Dhabi:
Cycle One, which is equal to primary school, Cycle Two that is equal to preparatory
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school, and Cycle Three that is equal to secondary school and the Common Cycles,
which are schools containing either Cycles One and Two, or Cycles Two and Three
are selected. The study involved school leaders only: school principals, viceprincipals, and lead teachers/ head of faculties, implying that the findings of this study
emphasized the impact of school inspections on school leaders and no other
stakeholders who may contribute to areas in school improvement. The findings also
concentrated on public schools in Abu Dhabi and this may not be replicated and
generalized to school leaders in private schools in Abu Dhabi.
1.7 Limitation of the Study
This study was conducted in the Emirate of Abu Dhabi within its three regions:
Abu Dhabi, Al-Ain, Al-Dhafra. The procedures of data collection of the study started
at the second trimester of the academic year 2019-2020. Subsequently, the greatest
challenge that confronted the researcher was the world pandemic – COVID-19, which
turned the plan from the actual school’s site into the distant schools. Thus, all
documents and approvals were sent and received electronically, however sending and
receiving e-copies wasn’t the main challenge at this stage, rather the delay of receiving
the approvals due to the lockdown and emergencies was the main challenge. This made
the phase of collecting data to be postponed for the next trimester. The other challenges
were connected to the first one, which is the pandemic emergency plan that made
urgent school inspections taking place for the purpose of distance learning in spite of
the schools that were inspected before the lockdown in Abu Dhabi. This urged the
researcher to modify the questionnaire, making slight changes in the questions related
to both the three sections of the survey in particular: the school inspection background,
the school leaders’ professional identity and their operational practices. Moreover,
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since there were 211 responses out of 300 samples of the questionnaire that has been
sent to the schools in Abu Dhabi, the 89 un-responded school leaders didn’t affect the
results emanated from the survey.
1.8 Definition of Key Terms
Professional Identity: The term professional identity has a broad interpretation
according to the typology of professional identity in conceptual studies, which is
“understood as a dynamic discursive process of interpretation and reinterpretation of
experiences” with a constant communication between the individual and the situation
(Cardoso et al., 2014, p. 48). According to Cardoso et al. (2014), professional identity
uses an individual’s experience as a major tool for the anticipatory reflection to reflect
on the past and using such reflections and interpretations for future actions. Sachs
(2010) referred the term as a set of “externally ascribed attributes” that are used for
differentiated groups. Thus, the term was presented in education as a set of required
characteristics in teaching profession and they are imposed either by outsiders or
members from the teaching community itself with shared values and attributes
enabling the differentiation among groups (Sachs, 2010). Besides, Wenger (1998)
adopted five efficient dimensions for identifying professional identity: identity as
negotiated experiences, as community membership, as learning trajectory, as nexus of
multi membership, and as a relation between the local and the global. Such five
dimensions have impact in developing professional identity for teachers as they
address social, cultural and political aspects of identity information (Sachs, 2010).
According to Wenger (1998, p. 149), “there is a profound connection between identity
and practice; developing a practice requires the formation of a community whose
members can engage with one another and thus acknowledge each other as
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participants”. Teachers’ professional identity should be constantly re-established and
negotiated, because it is teachers’ capacity for speaking and acting autonomously
allowing to be themselves with the specific attributes than other, and from this
perspective teachers experience various professional identities in the journey of their
career, for instance moving from the identity of a primary school teacher into another
identity level or another identity for different subject of teaching (Sachs, 2010).
Likewise moving from a teaching level to an administrative level or a leadership task
and responsibilities, which makes the individual experience different identities and
attempting to fit in it. In light of this, school leaders such as principals have different
unique identities that make impact in order to lead and manage change (Robertson,
2017). School leaders’ professional identity is evolved by time adopting temporary or
transitory identities based on the needs for influence for the purpose of the change
(Robertson, 2017). Therefore, school leaders attempt to integrate between core values
of professional identity and externally imposed requirements (Day, 2005).
Undoubtedly, identities are socially constructed and cannot be separated from
relationships and contexts, and at the same time they are dependent to cultural and
historical influences (Baumeister & Muraven, 1996). Thus, shaping and forming
professional identity appear as a response to social structure and interactions to others
within self-perceptions that are provided through memories, experiences and past
identities. With this view, professional identity is oriented by roles along the profession
trajectory, and it is consisting of values, beliefs, knowledge, understandings,
experiences, where all these together can provide the leader with wisdom to inform
leadership practice (Robertson, 2017). Although professional identity is transformed
by influences, it is also influenced by reflexive nature of the self (Robertson, 2017).
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Operational Practices: According to the MOE (2016), school leaders’ practices
are evident in numerous ways: ensuring comprehensive compliance with local and
national regulatory requirements, inspiring and ensuring a fully inclusive school,
communicating a clear school vision for the staff, holding staff accountable for
ensuring quality, working with students, parents and other stakeholders to develop a
shared vision, influencing decision-making, delegating leadership to individuals and
teams effectively, involving staff members in systematic self-evaluation, identifying
key priorities based on valid and reliable self-evaluation, monitoring teachers’
performance, evaluating students’ classroom experience, tracking attainment and
evaluating progress, and preparing improvement plan constantly. Moreover, school
senior leaders should be able to show quality of governance including wide
representation from all stakeholders that the governing board makes a significant
contribution to school’s leadership and direction based on ethical principles (MOE,
2016). In addition, school leaders’ operational practices referred to all managerial
activities that a school leader follows to ensure staffing, facilities, and resources
(MOE, 2016). In that context and based on Irtiqa’a Framework, MOE (2016), school
leader precisely senior leaders are considered the inspirational skilled practitioners
who display a high level of professional competence.
School Accountability: Is defined broader than school evaluation and
monitoring, which requires responsibilities and answerability of schools to their
stakeholders, and these responsibilities and answerabilities are displayed through other
structures, processes, and activities than school evaluation and monitoring (Ehren et
al., 2013). Though, Yarbrough et al. (2011) introduced accountability through
documenting the procedures of evaluation and keep evaluators assess their work
during the evaluation and after it is completed, because according to them such
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accountability improves evaluation. On the other hand, Figlio and Loeb (2011)
highlighted that school accountability is spreading all over the world through the
process of evaluating school performance based on measuring students’ performance.
School Evaluation: The OECD (2013) report addressed the meaning of school
evaluation as the evaluation of individual schools as organization, and this includes
internal and external school evaluation. According to the same report, school
evaluation is considered as “a potential lever of change” that enhances decisionmaking, resource allocation, and school improvement. The OECD (2013) report also
presented a definition of school evaluation, wherein evaluation delineates the aspects
of the effectiveness and the implementation of national educational policies and
regulations, ensuring the quality of students learning outcomes, and the capacity for
schools to improve. However, Yarbrough et al. (2011) defined evaluation as the
systematic investigation of the quality of a program for the purpose of decisionmaking, leading for improvement and accountability. Experiencing school leadership
cannot be obtained without dealing with evaluation either an evaluation from a private
entity or a federal government evaluation (Fowler, 2014). Thus, Fowler (2014) asserts
that school leaders should implement modern evaluation techniques in their schools in
order to achieve the demands of accountability. This is because evaluation stage/age
is an integral part of educators’ professional life (Fowler, 2014).
School Inspection: According to Ehren et al. (2013), inspection is a widespread
service that implicates various terms in such service. It employs ‘supervision service’
that covers main functions to inspect, control, evaluate, advice, assist, and support
school leaders and teachers. Common characteristics for school external supervisions
are: the evident role to control and support, and the regular visits for schools, in which
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these school supervisions show in some cases the various responsibilities in improving
curriculum and instructions, stimulating more effective evaluation, and increasing
participation in school development. School inspection also carries practices and
services related to monitoring, where a full system of peer reviewing and selfassessment established to replace external inspection services, or to support inspection
through general monitoring system that includes devices like national testing, national
curriculum framework and system for teacher pre-service and in-service training.
Additionally, it refers to the accountability of schools that it is connected to the social
relations that an actor such as a head-teacher in our context shows in order to explain
their conduct to some significant other, which is the ‘accountability forum’. Thus,
school inspection is an external evaluation or control of schools, implemented by
official offices outside of schools with a mandate from a national entity.
School Monitoring: Ehren et al. (2013) relate monitoring system to inspection
practices, emphasizing that quality monitoring comprises different types of collecting
information and analysis, through and with different actors such as inspectors, teachers
and parents. Ehren et al. (2013) also value the quality monitoring based on different
monitoring devices, which are shown in peer-assessment and self-assessment with
external supervision, and the systematic dissemination of school results. Monitoring is
the process with the actor undertaking the monitoring by focusing on: school inputs,
norms and regulations, which is known as compliance monitoring, wherein the
instructional processes in classrooms is called the diagnostic monitoring, and there is
the performance monitoring that concentrating students’ achievement and progress by
monitoring school results (De Grauwe, 2007a). Additionally, Willms (2004)
articulated school monitoring through the increase of collecting data by educators in
order to describe the performance of their educational system. Monitoring is presented
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by establishing programs in many countries for collecting ‘indicators’ about school
quality at national, regional and local levels (Willms, 2004).
1.9 Summary
This chapter served as an orientation to the study. It exhibited the rationale of
the study and the purpose of which the researcher designed the research questions
accordingly. The research measures the effectiveness of school inspections through
examining the impact of Irtiqa’a inspectorate program on school leaders in Abu Dhabi
schools. The impact on school leaders is focuses on two domains in this study- the
school leaders’ professional identity and the school leaders’ operational practices in
their work. This chapter also outlined all the prime key words related to this study with
adequate definitions about each term from the perspectives of authors who
concentrated on displaying the meaning of such terms in relation to schools, education,
policies, and leadership. This is a mixed methods research, so the chapter has
introduced the limitations and the delimitations of the study. In addition, it presented
the significance of the study in which it provides both entities- the MOE and the
Irtiqa’a inspectorate program with effective information for future decisions and
improvement.
The next chapter will offer a detailed review for the literature connected to
school inspections and the influence of such evaluation and monitoring system on
school leaders, gathering all reviews from various systems in the world with a
conceptual framework from theoretical perspectives.
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Chapter 2: Literature Review
2.1 Introduction
This chapter hands out detailed reviews about school inspections and their
influence on school leaders from various milieus. The chapter first discusses the
theoretical perspectives and conceptual framework that guide the study. Next, it draws
two fundamental theories from two distinct facets. One of the facets is focused on the
school inspection as an external evaluation for schools by illustrating earnestly upon
scientific management theory (Matete, 2009). The other is with respect to the
theoretical framework which is driven from two major factors of the study; the school
leaders’ professional identity and their operational practices, where the two factors
collectively form a framework through the Human Capitalism theory. Thus, indicators
in both theories condense an actual active framework for optimal understanding and
the usage of school inspections contributing to the two factors of leadership in schools.
Furthermore, in this chapter, a specific review and conceptualization about
school inspection as an educational term which is used widely in schools is also
discussed. Additionally, the chapter also provides evident forms of school evaluations,
monitoring and improving systems to achieve accountability in schools. Some
examples are also mentioned in this part of the chapter for different systems in the
world such as the OFSTED inspectorate system in UK for evaluating and improving
the quality of education in schools.
The chapter then further addresses some reviews of literature about the impact
of inspections on school leaders and teachers mentioning head-teachers in some of
their experiences through presenting their roles as well as the school principals’ roles
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in leading and improving their schools’ performance according to external evaluation
requirement such as school inspections with respect to the context in this study, and
highlighting the impact of feedback for school leaders to assist in school progress.
Finally, the chapter also provides an overview about the Abu Dhabi model in
school inspections, which is known as the Irtiqa’a inspectorate program and the
development of this program since it started in 2010.
2.2 Theoretical Perspectives
2.2.1 Scientific Management Theory
Management according to Marion and Gonzales (2014) is “doing things right”.
It is the formal roles that boost stabilization (Kotter, 1990). The work of managers is
to plan, direct, organize and control. It is not necessary that a person who evaluates
subordinates and gives approval for expenditures is a leader, and this is how many
people mix between leadership and management (Marion & Gonzales, 2014).
According to literature, a company in Philadelphia inspired Frederick Taylor
to establish and develop the SMT (scientific management theory), which was known
as Taylorism in the 19th century. Several scholars later on developed the theory based
on the company’s work. The SMT’s principles were derived from Taylor’s
experiments that were used and implemented successfully in several diverse industries
and companies. The implementation led to in the rise in production because the
theory’s strategies worked to improve the procedures of production and managing the
implementation of the worker for such effective procedures (Marion & Gonzales,
2014). Taylor explored from his observations that production procedures depended on
the learned habits and the intuition of the individual, which in turn varied from worker
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to another. Thus, his argument was to standardize the production procedures with
careful observation of operating procedures. Taylor’s careful observation was known
as “time and motion study”. He recognized that the standardization and
implementation of standardized work is a fundamental part in production. According
to his observation and the needs, he developed further managerial activities for
involving careful bookkeeping, careful planning of workflow, and functional
foremanship, which included planning deals with worker motivation (Marion &
Gonzales, 2014).
In practice, some of the school principals found the issue of efficient
management in the interference between the goal of efficiency and the needs of human
system in serving. One of the principal’s argued that the auditors attempted to make
educators good stewards of the public’s money, because principals for instance need
to follow official procedures with the bank every time they need to access the money.
This leads to confrontations with regulations in waiting for purchase orders every time
they need to go in this process (Marion & Gonzales, 2014).
According to Taylor (1914), “scientific management cannot exist, and does not
exist until there has been a complete and entire mental revolution on the part of
workmen…and an equally great mental revolution on the part of employers toward
their duties to their workmen”. The mental revolution that Taylor claimed was an
essential factor in developing a strong middle class in Europe and US. John Dewey
was one of the theorists who developed his theory on Taylor’s SMT. Dewey put his
theory in educational practice and improved his strategies based on scientific methods
emphasizing a decision-making model rooted from the machine theory. The rational
planning model was Dewey’s model for enhancing decision-making for educators
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through a recipe of strategies using the following steps1) identifying the problem, 2)
analyzing the problem, 3) brainstorming possible solutions, 4) analyzing every
possible solution by considering the advantages and disadvantages, and finally 6)
implementing the decision and monitoring the implementation and its impact (Marion
& Gonzales, 2014).
The Dewey’s rational planning model revealed what was called the closed
system. The perspectives of the closed system are linked to all variables that influence
the identified problem of the organization. This made the SMT as one of the best
solutions for implementation based on the rational management process (Marion &
Gonzales, 2014). Furthermore, it also elaborates the effectiveness of scientific thinking
in producing obvious understanding and the best of the possible analyzed decisions.
Additionally, it was discussed by Marion and Gonzales (2014) that solving problems
can be logical and depend on rationality, which makes science the basic in this theory
that formulates best decisions.
The SMT theory which was developed in the 20th century was focused on the
connection of production processes which were assisted by humans. This theory,
started to give more attention to machinery in order to make it more productive and
also shaped group-working for increased efficiency. The development of the theory
then emphasized the role of managers as practical scientists who understand the
productivity of the process better. Several theories were then constructed based on
Taylorism and continued to focus on management issues at higher levels of the
organizations (Marion & Gonzales, 2014). Various industrialists were proponent to the
administration management theory such as the French industrialist Henri Fayol.
Fayol’s observation contributed him to the principle of management that was
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published as ‘General and Industrial Management’ in 1916. His principles
demonstrated five functions of management in planning organization, command,
coordination and control. According to Fayol, these functions are implemented and
used in different organization based on fourteen management principles that he
developed. The fourteen principles for management were emphasizing division of
work, authority and responsibility, discipline, unity of command, unity of direction,
subordination of individual interests to general interests, remuneration of personnel,
centralization, scholar chains, order, equity, stability of tenure of personnel, initiative
and the ‘esprit de corps’. The Fayol’s theory was further expanded and until today,
management models are developed based on the five functions of Fayol’s basic
functions for management, enhance the planning, organizing, leading and controlling
the organization (Marion & Gonzales, 2014).
Moreover, the role of social worker emerged in developing the administration
management theory by Follett-the American Social Worker. Task management for
Follett were unique in considering the process socially, psychologically and
economically. Although Follett’s principles can be categorized under the machinery
theory, they also fit in human relations tradition. Follett’s major principles can be
classified four domains of coordination through direct contact between persons
involved, coordination in early stages, coordination as a shared connection and as a
continuing process with respect to all factors (Marion & Gonzales, 2014). However,
Marion and Gonzales stated that the significant difference between Fayol’s principles
and Follett’s principle lied in the way communication was approached. For instance,
Fayol suggested communicating using the hierarchal flow while Follett proposed using
direct activities as a means of communication. Similarly, they also advocated for the
distribution of power and authority in organization. Fayol again asked for hierarchy in
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authority whereas Follett suggested approaching the lower ranks. In developing similar
domains, other machine theorists combined between hierarchical communications and
horizontal communications for improved interaction and decision making (Marion &
Gonzales, 2014).
Smith and Boyns (2005) discussed the British practice of management relying
on the scientific management. They highlighted the harmony in the British practice by
pointing out the intellectual content and interaction of scientific management. In
comparison, the British experience was focused on ‘Control’ at the core of the work
than the SMT. It was argued that the management practice is driven by theoretical
ideas. These theoretical ideas were adjusted by the users and the intermediation of
different actors placed at the dissemination process. Multiple organizations can be
included by the actors such as the state, employer, management consultancies, key
individuals and businesses. After the catastrophic World War, I, Britain called for the
need of improving relations between managers and workers. According to the Whitley
Reports (Tomlinson, 1994, p. 99), reconstructionist put hopes on new period of time
for industrial relations through government intervention. However, during the 1920s
“voluntarism remained the desire system of most trade-union leaders and employers”
(Tomlinson, 1994, p. 100). This was aligned with the scientific management era that
concentrated mainly on emerging large-scale consultancy organizations (Kipping,
1997). Thus, many British associations turned to use consultants in order to assist them
introducing the scientific management. However, Kipping (1997) argued that negative
situations such as strikes arose with the British control implemented within scientific
management. After World War II, the British Government of Labor observed the need
for management’s refinement in order to ensure productivity growth for economic
stability (Tiratsoo, 1997). The criteria of the government on rising productivity were
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conditioned to the increasing in output. This was later connected to as a basis of
incentive schemes. Tiratsoo (1997) discussed how the period between 1945 and 1960
was a ‘wasted opportunity’ for developing management practices. Tiratsoo (1997)
stated that there were minimal practices in management at early 1960s due to the poor
interventions from the government, either poor plans, inadequate finance, or deficient
integral of policy objectives.
The increasing concerns about management performances put pressure on the
proponents of this theory to improve the ideas and concepts. Additionally, there was a
necessity for such developments in order to support teaching this theory and place it
in practice particularly after the war era. However, the issue was the unwillingness of
British managers to apply the concepts of the management theory in practice (Brech,
1953; Meigh, 1954). A modified approach emerged due to the need for developing the
management theory and stated that improving concepts for practice was not the main
solution to fill in the gap. The approach was formed in the British neo-classical school
which existed as an Anglicized scientific management. From this, the British Institute
of Management (BIM) was established in 1947 to improve the standards of
management. Then in 1957 the institute merged with another body forming the
Institute of Industrial Administration (IIA) (Rose, 1954). The central idea of the British
management of ‘control’ was rooted to Taylorism theory which took a long gestation
period to prove its impact on practice. Consequently, there were difficulties in any
attempts to improve a comprehensive image on the British management thought to put
in to practice and education in the early 20th century.
There is a robust linkage between these classical management theories and
school inspection since school inspection is an external evaluation with long history in
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the European countries (Grauwe, 2007). The theories of management that are
mentioned in this part are all concerning the ways to manage work and organizations
more efficiently based on the situation that guides organizations to use little or more
resources (Matete, 2009). The theory of management is to improve labor productivity
through analyses and synthesis workflow process (Hoyle & Wallace, 2005). Taylor
proposed that careful study of an individual at work should be used to develop precise
procedures instead of decision based on tradition and rules of thumb. He argued that
human is lazy by nature and dislike work precisely when it comes to working in
groups. Workers are humans who plan for minimal of their doings (Matete, 2009).
Additionally, they prefer to be guided and directed because they have a low desire for
responsibility (Hoyle & Wallace, 2005).
In US, the application of scientific management in the educational field started
in 1920s (Hoyle & Wallace, 2005). It started as a model of school inspection in the
early 1980s as interest in supervisory practices in education was trending (Sergiovanni
& Starratt, 2007). The concepts and principles of the scientific management delivered
to school inspection as teachers were considered the major implementers for teaching
system and refined curriculum (Sergiovanni & Starratt, 2007; Hoyle & Wallace, 2005).
There was a stronger concentration on school supervision and quality of literature at
the national level by the Association for Supervision and Curriculum Development
(ASCD) (Sergiovanni & Starratt, 2007). Training for various groups of leaders such
as head-teachers, principals, and supervisors was conducted on supervision techniques
and instructional leadership (Sergiovanni & Starratt, 2007; Hoyle & Wallace, 2005).
Sergiovanni and Starratt (2007) claimed that supervision in US evolved until it reached
critical growth in 1998, where everything in American Educational System became
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‘supervision’. Therefore, control, accountability and efficiency were considered the
motto of the scientific management (Sergiovanni & Starrat, 2007).
In UK, there was stress on control and the studying of the science of job (Hoyle
& Wallace, 2005). In light of this, there was an expansion of leadership and
management in Her Majesty Inspection (HMI) reports. This was a clear observation in
UK through OFSTED inspections and reports on school leadership and management
(Hoyle & Wallace, 2005; Ehren & Visscher, 2006). Schools in UK needed to present
the school inspections how the recommendations for improvement from the school
inspectors were used in their strategic action plans for implementation. Several
criticisms were made against SMT particularly from the side of human relation
theorists, who considered scientific management as dealing with people as machines
causing kind of killing creativity by following precise procedures and plans (Matete,
2009). Besides, SMT has been criticized on emphasizing efficiency rather than
effectiveness (Hoyle & Wallace, 2005). Efficiency is basically about the appropriate
use of resources according to the situation, while effectiveness is about the achieved
goals and objectives, so it is not necessarily that efficient organization is effective
(Hoyle & Wallace, 2005).
2.2.2 Human Capital Theory
According to the ‘Future of Jobs’ report of the World Economic Forum (2020),
there is an urgent need to re-skill more than one billion people by 2030, whereas by
2022, 42% of core skills to perform existing jobs are expected to change. The exact
future skills cannot be predicted, but rather can still be prepared, said the Future of
Jobs report (2020). Data scientist and data-driven roles are major skills and jobs that
the World Economic Forum (2020) highlighted and highly recommended for future
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growth economy. According to the latest data from the occupational requirement
survey in United States by the Bureau of Labor Statistics (2020), 77.3% is associated
with the cognitive and mental requirements in interaction with general public. This
data and the anticipated growth areas show the rise of knowledge-based economy and
the necessity for new technology, in which many researchers consider this relationship
between education and the sector of economic growth and development.
Indian, China, and Korea are obvious examples for countries that are using
education to develop human capital and achieve competitiveness in today’s work.
Whilst in United States education plays a key role in developing innovation, risktaking, and entrepreneurship as human capital strengths, where much of the strengths
come from cross-disciplinary teams (Wince-Smith, 2006). Depending on the call for
data-driven roles from the World Economic Forum (2020), and the mentioned
demands for knowledge-based economy, and the strengths of human capital
concentrated by education in United States through innovation and entrepreneurship,
which is a clearer framework for investing in human capital by improving the
leadership in schools in order to reach both the progress in the quality of education and
the competitiveness to future work. That is to say in our context here, reconstructing
and improving school leaders’ professional identity and their operational practices,
creating ideal investment in human capital in supporting school improvement through
school evaluation and monitoring. It also leads for achieving effective accountability
that facilitates the process and the role of actors in evaluating the quality of education
in schools.
Human capital theory proposes that investments in people feed economic
benefits for the society and individuals (Sweetland, 1996). The OECD (2007) report
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of human capital describes the growth of people’s abilities, their knowledge and their
competences as the growth puzzle, which is the importance of people to economic
growth. According to Schultz (1961) who observed, “economists have long known
that people are an important part of wealth of nations”. Human capital is hard to locate
in just one individual (OECD, 2007), thus we can find educational entities focusing on
building local capacity. In 2012 the CFBT Education Trust held a conference
presenting some cases studies from different countries in the world such as Bahrain,
Dubai, India, Jamaica, South Africa, the UAE Federal Ministry of Education, and the
United Kingdom. The cases were about their experiences in managing the work of
school inspections and related external review activities (Churches & McBirde, 2013).
The UAE presentation of the aspect of building local capacity in this conference
highlighted the partnership between the MOE in UAE and the CFBT Education Trust
to work collaboratively in a precise professional development for Emirati Educators
so that they can become school evaluators (Churches & McBirde, 2013).
Training teachers, lead teachers, and school principals for being school
evaluators or inspectors or even data-analysts promotes the productivity in the
educational field. This idea of “productivity of human agent” is a resilient idea and
important factor for productivity (Holden & Biddle, 2016).
Figure 1 introduces the theoretical framework for school inspection’s impact
on school leaders’ professional identity and their operational practices.
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Figure 1: Theoretical Framework for School Inspection’s Impact on School Leaders’
Professional Identity and their Operational Practices
2.3 Understanding School Inspections
Inspection is described as carrying out careful examination or carrying out a
scrutiny in an in-depth manner. It is fundamental to note here that investigation
happens in various open administrations. There are different administrations, for
example, care, instruction, preparing, parts of wellbeing and crafted by the courts,
policing, detainment and a scope of other social strategy arrangements are for the most
part zones of assessment (Davis & Martin, 2008).
It is noteworthy that the post-mechanical foundation of the United Kingdom
and Europe is brimming with measures and guidelines that need consistency and
guarantee that ordinary looks are carried on consistency too. The wellbeing and
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security, food, gas fitters, electrical contractual workers, structures, tax collection are
largely territories where examination is done. Besides, these regions have fixed
inspectorates or controllers (Matthews, 2005). It is fundamental to take note of that
there are position of specific inspectorates to guarantee that quality and specialized
skills of certified administrators. These administrators can be circuit testers and gas
designers or items utilized by or offered to people in general as food and structures.
Others are concerned distinctly with consistency following legal arrangements. Such
inspectorates check the consistency of arrangement or practice against a lot of
concurred gauges (Pallas & Jennings, 2009). Single or persevering inability to go
along, brings about withdrawal of accreditation, enrollment or permit to rehearse. In
these conditions, investigation fills an administrative need yet it can likewise fill
different needs.
2.3.1 Difference between Inspection and Supervision
There is a significant contrast amongst review and oversight. The assessment
is tied in with examining the regions, while the oversight centers around administering
the whole help. The term 'oversight administrations' covers each one of those
administrations whose primary role is to review, control, assess; or potentially exhort,
help, and bolster school heads and educators (Ehren et al., 2005). External oversight
especially includes assessors, guides, consultants, instructors, organizers, facilitators
and so on situated outside the school, at nearby, provincial or focal levels. The qualities
of the oversight officials are:
•

They monitor and support.

•

They are situated outside the school, and

•

They visit the school frequently.
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School oversight, in numerous nations (for example USA and Canada), is
additionally comprehended as done by the field directors of schools. During a similar
time, oversight was most likely at its peak as having duty regarding educational
program improvement, improvement of guidance, in-administration training, making
sure about and encouraging utilization of better materials of guidance, invigorating
progressively successful assessment and expanding cooperation in the advancement of
the school program (Ehren et al., 2013). Oversight generally seems to have been more
pervasive than assessment in the checking, quality confirmation and improvement of
training far and wide. The aptitude of administrators has for the most part been
established in subjects or parts of the educational program or periods of training.
Overtime, numerous nations, in their endeavors to change and advance
investigations, have progressively depended on interior instruments of value
affirmation and self-assessments by decaying obligations of control and backing to onscreen characters at the school-site level (administrators, educators, network
individuals or even understudies) (Eurydice, 2004). Such instruments, which
incorporate the production of asset focuses and school groups, consists the foundation
of an arrangement of ace educators, peer checking on, various acts of self-evaluation
which should supplement if not, in certain extreme cases, supplant outside
investigation administrations. For instance, review is just a single segment, yet a
significant one, of a progressively broad checking framework that incorporates
different gadgets, for example, nationwide testing and assessment frameworks; the
foundation of a nationwide educational program structure; the arrangement of educator
pre-administration and in-administration preparing and so on (Kotthoff & Böttcher,
2010). Due to the mix of the above elements combined, administrations nationwide
can affect the policies and guidelines for training frameworks in schools. A
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conversation about school assessments cannot occur in disconnection if viewed from
an arrangement perspective. However, it should preferably be arranged within the idea
of improving the instruction quality and observing the framework.
Quality checking incorporates various sorts of data collection and examination,
alongside various degrees of observing (from key to class site level), various on-screen
characters (from focal investigators to educators and guardians), and distinctive
observing gadgets (from outside oversight, over friend evaluation and self-appraisal to
the precise scattering of school results). Additionally, quality observing can be
executed in various manners (Levitt et al., 2010). Two significant differentiations that
identify with the focal point of checking encompasses the primary entertainer
undertaking the observing. The focal point of checking can be as follows:
•

School data sources, standards and guidelines. This sort of checking is alluded
to as 'consistent observing'.

•

Instructional forms, and what goes on in the study hall. This kind of observing
is alluded to as 'indicative checking'.

•

School results (for example understudy accomplishment). This sort of checking
is alluded to as 'execution observing'.

The inspector undertaking the checking can follow:
•

The instruction organization, spoken to by the Ministry (open/state control
model).

•

The instructors themselves (in a friend audit model; likewise alluded to as the
expert responsibility model).

•

Parents in a cordial relationship with the school (the organization model), or
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•

The overall population by methods for parental decisions and rivalry between
schools (the free market model).
It is pivotal to keep a comprehensive point of view in planning an observing

the framework, and to ensure that the various instruments of assessment, checking and
examination of schools, structure a reasonable substance that is expressly aimed at
improving educational practices in the study hall (Scheerens et al., 2005). There are a
few on-screen characters who can assume a job in interior assessments/oversight of
schools. Furthermore, such entertainers can be the head, the heads of office, lead the
Parent Teacher Association or an educational committee by far, the job of these
entertainers is considered casual and some of the times not perceived in the right
manner. Additionally, their jobs might be collectively different in various nations.
Public responsibility refers, to a particular arrangement of social relations
where an on-screen character feels a commitment to disclose and to legitimize their
directions to some critical other. The entertainer in our setting can be an educator, a
head teacher or a school (Whitby, 2010). The receiving end called the 'responsibility
gathering' can be the overall population, focal government or the guardians of the
youngsters in the school. Responsibility alludes to a more extensive idea than the
checking and assessment of schools, as it presents duties and answerability of schools
to their partners and the more extensive open. Such duties require answerability which
can be displayed through different structures, procedures and exercises rather than the
observing and assessment of schools.
The fundamental points of Inspectorates of Education in six European nations,
which frequently allude to great instruction in singular schools and additionally the
training framework all in all (Alexander, 1999) are represented below.
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The Irish Inspectorate for instance distinguishes wide destinations, for
example, adding to self-assessment, to class advancement and to the enhancement of
the instruction’s framework.
The Swedish Education Inspectorate means to guarantee the privilege of all
understudies to a decent training in a protected domain, aiming to help the assessed
schools advance, adding to the improvement of the entire training framework.
Supporting schools to continually advance the instructive adequacy and nature
of the individual schools serves as the objective for Styrian examinations in Austria in
order to guarantee legitimate and authoritative consistency, proportionality and
similarity of different instructive arrangements inside the framework.
The expected impacts of the Dutch Inspectorate are all the more explicitly
portrayed as the progress of schools towards greater training, where the norms in the
investigation structure are utilized to detail 'great instruction'.
OFSTED

(the

English

education

Inspectorate)

stresses

advancing

improvement of schools just as guaranteeing administrations which are client centered
and offers some incentive for cash. School reviews ought to in turn empower the
improvement of the overall training framework overall.
The accompanying area utilizes the English Inspectorate of Education
(OFSTED/HMI), of how objectives and motivations behind school investigations are
depicted:
OFSTED has its legislation presenting the goals and purposes of the
inspectorate program and describing the functions of the HMCI (Her Majesty Chief
Inspector) (Ehren et al., 2013). The general obligation (summarized) is to keep the
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Secretary of the State educated about the quality and gauges accomplished in the
exercises reviewed, enhancements in quality and guidelines made, the degree to which
the exercises are client centered and the proficient and powerful utilization of assets in
doing the exercises (Bennett, 2009). This rundown gives, as a result, the plan for
assessment exercises over OFSTED's wide transmit.
The ongoing theme over these various inspectorates identifies with the reason
for advancing improvement. The 1995 OFSTED structure expressed as follows:
The reason for assessment is to recognize qualities and shortcomings with the
goal that schools may improve the nature of instruction they give and increase the
instructive expectations accomplished by their students (De Grauwe, 2007b). The
distributed report and rundown report give data to guardians and the nearby network
about the quality and norms of the school, steady with the necessities of the Parent's
Charter. The assessment procedure, criticism and reports, the examination procedure,
input and other reports provide guidance to the school's system for arranging, auditing
and improving by giving a thorough outside assessment and distinguishing key issues
for activity. Review discoveries additionally give a premise to the national assessment
of schools and the yearly report of HMCI.
Furthermore, there are three broad job fields among open administrations
inspectorates. The first is to give 'an autonomous keep an eye on suppliers and at times
exhorting government on future strategy course'. This job gives an outer quality
affirmation and is similar with the responsibility and consistency issues recorded
previously (Matthews, 1995). The second is to 'drive improvement' and the third, is to
'go about as a proxy for the serious weights that the organizations face. However, the
open administrations to a great extent are protected from the fact that clients of open
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administrations for the most part do not pay for them legitimately or quit
administrations which miss the mark concerning their desires. They include that
examination should 'apply outer strain to drive down expenses and drive up
administration quality, similar to the manner by which controllers of privatized utilities
work'. This identifies with the progressing challenge of investigating an incentive for
cash.
•

Control
The approach of work associated with ‘control ‘identifies with the first

significance of the word 'assessment' and is at the core of consistent observing. In
numerous nations, control is viewed as the fundamental capacity of school reviewers
as it has appeared in the accompanying models. For instance, in Spain, the principal
capacity of the Inspectorate Service is to "guarantee that the laws, guidelines and some
other legitimate demeanors of the instructive organization are satisfied in schools and
administrations" (Perry, 2008). Furthermore, in the Netherlands, "the essential duty of
the inspectorate has consistently been to guarantee consistency with legal guidelines.
This has customarily been viewed, as a significant method of guaranteeing that the
instruction and preparation provided is equivalent to the required basic level Control
can cover the academic field as authoritative information sources and procedures. For
instance, control of the school personnel (the human asset input) has customarily
gotten first concern in numerous nations as educators are the most significant
contribution to the school, and furthermore on the grounds that the assessment of
instructors by school monitors are in several countries globally a fundamental piece of
the educator advancement framework (Tripp, 1993). In Belgium for instance, every
reviewer was required to develop 180 reports concerning singular educator conduct
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based on class visits. Investigations of material information sources is frequently
similar to a center undertaking, especially in emerging nations wherein school
framework has crumbled drastically; the management of material data sources is
outweighing the assessment of human data sources.
•

Support
Support regularly accepts the type of counsel to instructors and head-teachers

during investigation visits, yet a few nations set up different plans, for example,
individual mentoring, exhibit of exercises, in-administration preparation projects and
association of companion learning (Fitz-Gibbon, 1995). Backing is firmly connected
to control and ties into the objective of progress.
•

Liaison
Control, support, and ordinary school visits, illuminate the third capacity

regarding school examinations: going about as a contact specialist between the head
of the training framework (wherein standards and rules are established) and the schools
(where instruction is molded and happens) (Power, 1999). Investigators go about as
in-between specialists to illuminate schools regarding choices taken by the middle, and
to advise the inside regarding the real factors at the school level.
This job is progressively growing, along with incorporating relations for
distinguished perspectives and spreading new thoughts and great practices between
schools, especially when aggressive change programs are being propelled. Thus, the
job of school auditors in spreading changes and in guaranteeing smooth execution at
the school level turns out to be progressively significant. Furthermore, contact can
likewise incorporate setting up great linkages with different administrations associated

34
with quality improvement, for example, pre-and in-administration instructor
preparing, educational program advancement, planning of national tests and continued
assessments. These jobs can concentrate either on the individual educator, on the
school in general, or on the (observing of the) whole training framework.
These objectives and capacities can likewise be found in the statements of
purpose of other open administrations inspectorates. Giving an autonomous eye on
suppliers, driving improvement, and going about as a proxy for the exact weights of
organizations are the three major tasks among open administrations inspectorates
(Dupriez & Maroy, 2003).
•

Role conflicts of school inspectors
In many nations, school overseers need to consolidate two or more jobs:

control, backing and contact. This mix may make strains and clashes in building school
reviews.
•

Tension between control and support
There is a pressure between the control and examination work from one

perspective, and the help and advancement work on the other. A repetitive subject in
the writing is a depiction of educators around the world voicing analysis that the
converging of these unmistakable jobs in a single individual degenerates the
connection between the instructor and the counselor. This is not seen as a constant
issue as the origin of the primary auditors, and school reviewers have been approached
to regulate and to help. Numerous investigations considered this to be as an essential
shortcoming, and it continues to be a disputable issue in numerous nations from
various locales of the world. According to De Grauwe (2007c), subordinates anticipate
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that the supervisor to be more autonomous with professional behavior (and gives them
more self-sufficiency in their job execution), and to act expertly as a teacher and guide;
superordinates anticipate that they should be a considerate pioneer, to utilize their
proper power and to be progressively bureaucratic.
This contention of jobs is especially a worry in nations where the two
undertakings are done by a similar individual. The across the board pattern towards
majority of the rules by the government and the call for more interest and for more
noteworthy school self-rule, has anyway expanded the analysis of the mix of the
controlling and bolster work, which conflicts with the soul of the actual activity
expected of self-ruling schools and educators. A focused spotlight on control has in
numerous nations anyway prompted a decay in observing someone between school
reviewers, instructors and head teachers/administrators. Additionally, school
investigators frequently feel that a blend of the two undertakings hampers their
demonstrable skills in achieving goals, legitimate and dependable evaluations of the
nature of schools as well as educators as they seem to be (in ensuing visits) examining
the outcomes (and nature_) of their own recommendation to the schools. Different
nations plan to unravel this pressure by isolating the control and bolster work, by
making explicit staff responsible for help, for example, academic counsels or asset
people
The mix of control and backing achieves another strain between the
requirement for normalized systems (to assess and control schools in a straightforward
and tantamount way) and the requirement for customized administrations to help
school’s-explicit improvement. These strain increments aid when schools become
increasingly self-governing and request explicit investigations and bolster
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administrations, which fit their particular setting. For instance, the requirements of a
little rustic elementary school are not the same as that of a major urban optional school.
In numerous nations, the requirement for a differentiated examination and bolster
administration clashes with the convention of conveying normalized administrations
as mentioned by the focal organization.
•

Aligning goals and purposes of school inspections to system reform
All things considered, school examinations are relied upon to progress in the

direction of indistinguishable objectives and purposes from those of the larger
observing and instructional framework. Training frameworks that, for instance, center
around higher understudy accomplishment in psychological subjects and acquaint
changes with improved understudy accomplishment levels (for example through high
stakes testing in science, and presenting normalized arithmetic educational programs),
are relied upon to have an observing and review framework with comparative points.
The expense, as far as cash, time and lost chances, is conceivably tremendous
if frameworks are not adjustable. Instruction and review frameworks that have various
points and incorporate various changes and assessment structures may reliant and
layered connections that present conflicting and clashing requests on schools.
Misalignment may happen when training frameworks are dispersed and newer
responsibility plans nearby (for example city or area) are brought together as a current
request (for example at the regional level). A model reflecting the United States of
America; No Child Left Behind (NCLB) Act of 2001 have been included to numerous
nearby state frameworks, brings about blended messages with respect to the
presentation of schools. In a portion of these cases, in New York City for instance,
schools have a framework dependent on NCLB. A city- based framework utilizing a
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school evaluating framework perform better under one accountability system but fail
under the other.
Clashes may likewise be made when conventional responsibility frameworks,
especially those that attention on guaranteeing consistency with rules and methods, are
supplemented with more up to date proportions of understudy execution. Furthermore,
clashes can emerge when schools face responsibility requests from various specialists,
for example, national and neighborhood governments. Additionally, under conditions
where objectives of training changes, and observing and assessment frameworks are
in conflict, or are hazy or vague, schools may react protectively or may aim for a
clearly satisfactory position, keeping them from learning and evaluating new
arrangements.
Barber (2004) and Looney (2011) present a few structures to break down
arrangement of school investigations down to a more extensive instruction framework.
Looney (2011), for instance, talks about arrangement from the viewpoint of measures
based on appraisal and assessment, where guidelines on understudy capabilities,
educational plan destinations, understudy evaluations, school assessments and
motivators need to point a similar way and have regular points. However, Barber
(2004) presents a structure which presents the working of execution the executives’
frameworks inside a structure of frameworks that includes advanced joint efforts and
limit of schools, and which in turn then incorporates market powers to drive
improvement of schools.
Looney (2011) highlights that no framework can accomplish ideal
arrangements, as training frameworks are unpredictable and regularly have different
layers and connections, variation in working in the assorted settings, and utilizing
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educators and school pioneers in a scope of encounters and abilities. Given this
multifaceted nature, it is exceptionally hard to build up a clear connection across
norms, educational plans, motivating forces and appraisals and assessments. It might
be increasingly proper to consider arrangement as far as equalization and rationality,
rather than focusing on a tight fit between the components of training framework.
2.3.2 Inspectorate System in Education
•

Types of monitoring and accountability systems in education
These three purposes (control, support and contact) reflect various sorts of

frameworks with the perspective that it is being observed (center) and who is
embracing the checking (locus/body in control). After some time, nations have
assembled pretty much complex checking frameworks that vary as indicated by their
fundamental concentration or zone of focus and furthermore as per the primary locus
or body in control.
•

Types of systems by focus/quality concept monitored
Monitoring and responsibility frameworks vary in regards to the territory of

fixation and in the quality idea that is observed, for example:
-

The inputs (for example material or human information sources),

-

Processes (the nature of educating in the school),

-

Results of instructors or schools (understudy accomplishment per evaluation, or
amassed to the school level).
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•

Compliance monitoring
Initial observations spot the accentuation on school inputs (number of course

books per understudy, educator capabilities, number of students per class, and so
forth.). It has been called consistent observing as its first objective is to ensure that
schools agree to foreordained standards fixed by law and regulatory principles and
guidelines.
Consistent observing is the most established bureaucratic kind of checking:
observing that rules and guidelines are regarded. The exemplary inspectorate
framework joined with other types of regulatory self-revealing by schools (rounding
out structures!) is the principle gadget on which this sort of observing depends.
Regardless of the numerous progressions that have happened in oversight,
administrative consistency despite everything, remains the prevailing method of
checking in numerous nations.
•

Diagnostic monitoring
The objective of this sort of observing is to guarantee that understudies realize

what they should realize. The attention is on the instructional procedure, on what
occurs in the homeroom. The methods proposed at study hall level are those of:
-

Mastery of picking up: setting clear learning targets.

-

Regular demonstrative testing of the students, and

-

Systematic remediation.
Demonstrative observing is, in the primary occurrence, the obligation of the

individual instructor. For the external management administrations, it infers an
extreme move in accentuation from authoritative control to academic help and
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exhortation. The principle gadgets of this sort of checking are to be nonstop selfappraisal at school level joined with concentrated outer help administrations.
Demonstrative checking and dominance learning were exceptionally famous
towards the end of the 1960s and 1970s and rose, in numerous cases, to principal
changes in the exemplary oversight structures. One notable model is the Escuela
Nueva (the New School) in Columbia. Today, there is a general agreement that
procedure factors are progressively significant than input factors in clarifying contrasts
in school quality. Thus, the numerous changes target fits into the 'black box' of what
occurs in the study hall, which has given the symptomatic observing methodology
another force (for example, the ongoing formation of extraordinary gatherings of
warning educators in numerous nations).
•

Performance monitoring
The emphasis of this sort of observance is on school results. Its objective is

fundamentally to animate rivalry between schools so as to advance scholarly
accomplishment. The most widely recognized observing gadgets utilized are the
customary estimation of student accomplishment by state administered tests and
assessments, joined with the distribution of association tables and deliberate (outer)
evaluation of schools.
Execution checking spread quickly towards the end of the 1980s and during
the 1990s. It is connected to the school-based administration development that
enlivened probably the most extreme training changes (counting changes of
investigation) in England, New Zealand and Australia, and among several other
nations.
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•

Types of systems by locus/body in charge of monitoring
A further differentiation can be made by the locus, or body accountable for the

checking. There are three old style differentiations in characterizing the duty regarding
the quality observing and improvement of schools:
-

The open or state control model (where managers or political force holders are
accountable for checking).

-

The proficient responsibility model (where the expert network, for example the
showing power, is responsible for observing).

-

The consumerist model (where buyers or recipients of the training framework are
responsible for the observing).

•

Public or state control model
This is the predominant model of training checking in many nations. Its

fundamental trademark is that of a formal bureaucratic progressive system: educators
are constrained by school head-teachers, who are in turn constrained by region
officials, who are further constrained by focal services that are coordinated by chosen
delegates. This observing framework has law-based authenticity on account of the
control chain that radiates from the political level. In this model, external types of value
checking will beat internal ones, and the customary investigation framework, which
can be pretty much decentralized in this approach, will assume a major role. The key
issue with this model is that the impact on choices by the individuals who need to
execute them (nearby school entertainers) is commonly low.

42
•

The professional accountability model
In this model, the principle focal point of observing isn't within the

organization however within the expert network; on account of instruction, and the
school personnel. They should be the best-appointed authorities of how to guarantee
quality instruction. Two fundamental contentions are commonly advanced by the
advertisers of this model.
The more grounded the expert independence of educators and schools are, the
more responsive they will be to the necessities and states of their customers.
Professional responsibility will ensure schools against unnecessary outer
weight, for instance to support school results.
The authenticity of this model stems from the skill and moral code of the
instructing calling. Its prevailing strategies of observing will be inward ones, for
example, by self-assessment by educates and using peer surveys. A nation that has
gone far in moving towards an expert responsibility framework is Finland, where the
outer assessment framework was canceled in 1991.
One issue is that responsiveness to the customers may be displaced by
proficient separation due to the lack of concern, and external defensive responses
against outside interests and analyses (structure guardians, locale and the general
population at large).
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•

The consumerist model
As indicated by this model, the principle on-screen characters accountable for

observing should be the buyers or recipients of the training framework, for example
the understudies, the guardians and the more extensive network.
The association model depends on an organization between the guardians as
well as understudies and instructors: guardians ought to take part in an organization
and not in a relationship where the customer, for example the parent, is subject to the
expert. The responsibility connection among instructors and guardians includes three
parts:
-

Consensus on destinations.

-

Exchange concerning techniques.

-

Discussion about outcomes acquired.
The association model expects equality between the suppliers of instruction

and the customers. Interior choices about school working should be shared. The
primary authenticity of the association model is the estimations of fair interest. Earlier,
the primary observing gadget was basic assessments yet the self-evaluation in which
guardians and their delegates were still vigorously included. The issue with this model
is that guardians are frequently not accessible, not intrigued or not set up to take an
interest, while educators may disdain 'non-proficient interruption' in their work.
The free market model expects to split away from open control and to supplant
it with the control of the individual purchaser. A definitive method of moving from
open control is to advertise control to supply guardians with vouchers. This ought to
permit families to purchase the instructions they need for their kids and put schools in
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a serious position. All things considered, singular family request would turn into the
directing guideline for training improvement in substitution of an open control.
Changes toward this path were presented toward the start of the 1990s in nations, for
example, the UK and Chile, yet in the two cases the basics of the old-style state control
model were not surrendered.
The advocating guideline behind the free market model is that the effectiveness
and quality can best be gotten through free-showcase instruments and rivalry. The
primary checking gadget in this model is the ordinary assortment and scattering of
various execution pointers and the distribution of class tables, regularly joined with
the burden from above of a very much characterized educational program structure.
Despite the fact that voucher plans have been given a shot on a restricted scale
in a few nations, there is no exact proof that the hidden suspicion about 'free market'
checking is legitimized. It has regularly been contended that schools that react a lot to
showcase requests may well wind up looking to acquire barely characterized
quantifiable assessment results as opposed to great, expansive based instruction. The
blend of these two prompts various kinds of checking frameworks that furnish us with
a logical structure through which the association and working of existing observing
frameworks can be broken down and comprehended. It must be emphasized that this
does not provide us with a depiction of the real world, as the same number of nations
will have executed blends of various sorts of frameworks. Despite the fact that this
may cause strains, these frameworks frequently coincide within a similar framework.
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•

Types of school inspections and international examples
Investigation into inspectorates has investigated how much shared trait there is

in what inspectorates do. For instance, in his review of inspectorates, Van Bruggen
(2010) recognizes 51 attributes to sum up the highlights of Inspectorates in 18
European nations, depicting the quality of:
-

Forms of Inspection.

-

Investigation and development reports.

-

The perception of educating and learning as one component of the examination.
Furthermore, he investigates the attributes of the arrangement of examination

in an increasingly broad manner, including explicit sorts of reviews and assessment
items, for example, the system for bombing schools or the distribution of good
practices.
A brief look at the profiles shows that practically all inspectorates have some
arrangement of 'full examination of schools', additionally called 'entire review' or
'complete investigation' or 'expansive assessment. The center of that ‘mode of
inspection’ is:
Inspectors visit state funded schools so as to increase an outline of what occurs
there and what the after effects of the learning and educating are.
They for the most part do that in a little gathering; the size of the gathering
relies upon the size and intricacy of the school to be examined.
In most cases the visits are ongoing for a set duration (2 – 5 days, contingent
upon of size and unpredictability).
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The exercises of inspectorates may alter yet quite often they do as the follows:
•

Analyze all sort of papers – prospectus, school improvement plan, execution
information, educational program plans, schedules, self-assessment, and so on before the visit.

•

Talk with the head teacher of the school and with other driving individuals.

•

Talk with understudies and guardians – some of the time additionally with agents
of businesses or other 'partners' in the realm of schooling.

•

Observe exercises and other learning and educating exercises.

•

Observe gatherings of staff; they study documents of students and about
understudies, and look at their work.
They utilize a typical, 'inspectorate-own' system of measures about what is

viewed as an acceptable nature of instruction in schools; they utilize this arrangement
of pointers and rules to guarantee a national viewpoint so as to assess what they have
seen against the basic arrangement of models. Thus, they assess the nature of the
school – much of the time is spent in regards to the nature of spaces (or regions) of
value (for example 'the association and the board in the school', 'the instructing and
learning', etc.) Moreover, most inspectorates accept that the school's world is too mind
boggling to even think about catching it in one evaluative articulation. The tasks can
be briefly discussed below:
•

They share their assessment with the school and different specialists; quite often
in a gathering with delegates after the review, yet additionally in a report that is
conveyed to the school after a brief period.

•

Most inspectorates distribute these reports –in different manners; however not all
inspectorates do this.
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•

If an examination shows that a school has genuine quality issues, inspectorates
have different approaches of imparting that with the capable specialists (governors
of a school, local position, or service). The strategic plans for help or different
estimates that come into power at that point, shift broadly, depending of the
administration structures in the nations.
In most cases, such a full assessment is done in each school; and most

inspectorates have a plan that predicts a recurrent examination after three or four or
six years. The strategies for the full examination can differ for different school types
or school divisions.
Any assessment will incorporate these in more noteworthy or lesser extents.
They include:
•

Preparation: arranging and setting up the investigation.

•

Communication: conversation and relationship building.

•

Investigation: the assortment and examination of proof, including oral, composed
and observational proof and information.

•

Evaluation: judging, utilizing structures of standards and markers; refining and
choosing.

•

Feedback: oral correspondence and conversation of discoveries.

•

Reporting: orally and recorded as a hard copy, remembering for certain cases the
account of resistance with guidelines.

•

Team working may likewise be included.
Inspection models can be recognized from one another, in the sort and

recurrence of school reviews (for example full/topical school investigations), the
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gauges and edges used to survey and give input during review visits and the
authorizations, prizes and intercessions utilized to persuade the schools to enhance
(counting the open report of the Inspectorate).
•

Number of inspection visits and their types
Education inspectorates pick various strategies for gathering data on schools.

The strategies may be ordinary patterns of fuller investigations with everything being
equal or of separated/corresponding examinations of schools. In many nations the
recurrence of outer reviews relies upon an investigation of records (counting selfassessment documents) which the school provides to the outside Inspectorate. The
schools are then visited 'corresponding to their needs'. Within the various models, a
vast assortment of assessment techniques are utilized to gather data: work area
research, school visits, interviews, polls, study hall perception and investigation of
reports, for example, the consequences of self-assessments, which are delivered by the
schools.
•

Standards and thresholds
Norms present the subtleties of school expectations; they make room for

consideration regarding instructive quality. The guidelines and models may
incorporate instructive obligations, for example, the educating/learning of abilities and
information, instructing/finding out about proper examples of social conduct and selfawareness, and other authoritative duties, for example, the administration of assets,
outer relations and organizations.
Guidelines may highlight input desires, (for example, chance to learn, class
size, instructor preparing, and so forth.) as well as yield norms as estimated by the
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exhibition of schools. What's more, the 'quality structures’, which have been as of late
created by numerous German lander instruction frameworks to manage school
examination additionally, recognize setting and process principles. Setting norms are
utilized to consider the explicit area within school, history, character and understudy
populace, while process measures underline consistency with enactment or standards
and practices of good training.
The sort of measures and limits created will perpetually impact the
improvement approach schools make and their success rate. Notably, the procedure
markers in the (Dutch) investigation system utilizes instructive viability exploration to
assess their conceivable positive relationship with learning results.
The limits for distinguishing schools that are fizzling, generally, satisfy the
guidelines ought to rouse schools to modify their conduct. Hanushek and Raymond
(2002) mention schools scoring closely to an exhibition target modify their conduct
frequently than schools that are lagging behind. Structures instruct decisions about the
quality regarding schools. Van Brugger’s (2010) rundown of school reviews in Europe
shows that most European inspectorates favor a four- way direct scale towards giving
a normalized set of decisions in wordings like 'great', 'great', 'adequate', 'not adequate
enough', 'deficient' (the Netherlands scale) or for instance: 'great, good overall, more
terrible than great, and awful'. He proceeds (with some altering):
The more significant inquiry obviously is: what are the standards, the rules, the
principles that include so as to esteem various perceptions and make the judgment
'great', 'good overall, etc.?
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A straightforward model outlines the issue further: if for a specific 'quality
territory' four 'markers' or 'rules' have been chosen in the system: what number of these
four must be judged 'acceptable' so as to gone to a general judgment about the 'region'
that says: the nature of this angle is acceptable? For instance, inspectorate A says that
at any rate two markers must be 'acceptable' and at any rate one 'adequate' for an in
general 'great' and inspectorate B sees that three pointers have as great and one
adequate for the 'general great'.
A few frameworks, for example, those in the Netherlands and Scotland have a
further (third) level of 'practice descriptors' for every basis or marker. These must be
seen as present in an adequate number of cases so as to give a judgment or evaluation
against the marker. The standards and 'computing decides' that are being used by such
inspectorates are for the most part not revealed transparently, particularly the Czech
and Saxony frameworks being special cases. These inspectorates have point-by-point
structures and lattices for monitors to utilize. Van Brugger’s survey of European
inspectorates had this to say about inspection instruments.
A few inspectorates go somewhat far in itemizing the markers and practice
descriptors that overseers need to use in their perceptions and judgment. Along these
lines, for instance, the inspectorate of North Rhine–Westphalia has itemized
arrangements of markers for instructing and learning (see their site). So as to support
the judgment about dynamic educating and great homeroom the board they request
that the overseers make an estimation of extents of time of a showing scene where
certain methods of educating – learning (guidance, bunch work, quiet individual work
of understudies,) are noticeable. Auditors additionally need to take notes of the spatial
request in the study hall so as to support the judgment about cooperation, bunch work,
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variety in instructing. In the main report with a conglomeration and examination of the
consequences of all inspectorates done in the school year 2007 – 2008
(Qualitätsanalyse in Nordrhein – Westfalen; Impulse für bite the dust
Weiterentwicklung von Schulen' – Inspection of schools in NRW, driving forces for
additional

improvement

of

schools;

on

the

site

http://www.schulministerium.nrw.de/BP/index.html (just in German) numerous tables
can be found with the itemized after effects of the investigations over huge quantities
of schools of the distinctive school types. This is an extremely intriguing material for
specialists and for strategy creators and furthermore for schools that need to utilize
these tables for benchmarking themselves. Comparative work is done in Lower
Saxony, Berlin, Hesse and furthermore for these, as per Länder, the examinations of
the investigations beyond one year are distributed in the national 'best in class' –
reports2. Additionally, the Inspectorate of Zürich works with rather nitty gritty
arrangements of instruments for the examiners where this kind of marker and practice
descriptors are created.
Van Bruggen’s impression is that more seasoned inspectorates, similar to the
inspectorates of England and some others, are less definite in these rundowns and leave
increasingly (proficient) space for the 'clinical eye' and the master judgment of their
investigators. The opposite side of that arrangement is obviously that take a shot at the
reinforcement between examiner unwavering quality in evaluating is a higher priority
than in inspectorates where they work with point by point sets of perception and
scoring records. 'I realize that practically all pioneers of inspectorates acknowledge
themselves that this work' (on dependability) is a crucial part of value – the executives
in their inspectorates; however, the issue obviously is that it requires some investment
and in this manner cash to do it'.
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Inspector tick records, however utilized in the Netherlands, are detested in
different frameworks. Agendas may compel instructors' conduct: 'performing to the
test'. This conversation about reviewer dependability raises some intriguing issues
about unwavering quality, proficient judgment and preparing. For instance, it is not
just imperative to consider between controller unwavering qualities, yet additionally
intra-auditor dependability identifying with the likelihood that a reviewer may make
various decisions as indicated by their own conditions, for example sleepiness, end of
week and so forth. A further thought that all scientists wrestle with is: do those being
watched act diversely while being watched? Issues of unwavering quality are,
accordingly, key issues to be tended to during investigator preparing.
Perception of exercises in OFSTED reviews of English schools utilize a scope
of measures and grade descriptors that together guide the assessor in decsiion making
about instructing, yet not a definite perception plan. The judgment assesses students'
advancement however is a significant level master judgment as opposed to one which
is a component of applying a scoring framework to a perception plan. One would
expect more noteworthy unwavering quality in the second methodology. However, a
few Anglo-Dutch examinations neglected to discover persuading proof regarding this.
One could conjecture that a burden of the firmly endorsed perception plan is that it
may not permit the chronicle of a groundbreaking learning improvement, which isn't
spoken to on the calendar.
Then again, it is absurd to endeavor passing judgment on any kind of execution
– quality, viability, proficiency, economy, accomplishment and so forth – without
having the perspectives given by benchmarks, norms or execution standards.
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•

Approvals, rewards and interventions
Low performing school frequently face challenging outcomes, for example,

authorizations or intercessions. Assents may incorporate penalties or conclusion.
School overseers mediate by observing explicit development plans which the schools
are required to implement in order to address the weaknesses. Compensations such as
grants or budgetary rewards for high performing schools, can also serve as the
outcomes of school assessments.
•

Communication and feedback during inspection visits
One of the most significant parts of assessment is the test of imparting

examination discoveries, particularly awful ones, up close and personal. Quite a bit of
how well the messages are delivered during input are gotten and followed up on relies
upon the trust, regard and affinity set up among examiner and the staff through the
review. The manner by which the discoveries are conveyed is likewise significant.
Numerous Inspectorates of Education have conventions or rules set up for school
overseers. The passage underneath features a model from England. In 1998, OFSTED
direction recommended: Work to gain acceptance. This incorporates conversing with
educators about their work as the review creates, demonstrating affectability in
dealings with them and their students as proof is gathered, and associating with the
understudies however much as could be expected during exercising perceptions.
Considering the effects of non-verbal as well as verbal messages during
feedback and at other times. Eye to eye connection, outward appearance, pose, signal,
voice, pace and tone would all be able to help diminish nervousness, gain
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acknowledgment of investigation discoveries, and support useful expert exchange.
Oral and non-verbal messages ought to consistently be good.
This exhortation began at about a similar time as Goleman's work on
'enthusiastic insight' was increasing across the board intrigue. In any case, from 1950,
Wiles (1967) had thought about the 'job of feelings in correspondence', being
exceptionally certain that 'the passionate component of a circumstance influences the
nature of the correspondence'. Passionate insight, obviously, utilizes feeling decided
and useful. Regularly, in getting input, the audience hears or recollects more about the
negative viewpoints than the positive since they have further ramifications. They may
further infer analysis and they may evoke an antagonistic passionate reaction. The
master controller knows this and guarantees that exceptionally significant messages
are heard, comprehended, examined and put in setting. Criticism must be
professionalized instead of customized. The atmosphere improved and elements
changed impressively when a school or school delegate was welcome to join
gatherings when the assessors were pondering their discoveries.
Wiles (1967) distinguished 17 hindrances to correspondence, which whenever
comprehended, can be diminished. These incorporate, for instance:
1. 'Individuals use images or words that have diverse significance.
2. Individuals from the gathering have various qualities.
3. Status can square correspondence.
4. Irreconcilable circumstances can emerge.
5. Absence of want to comprehend the other individual's perspective, emotions,
qualities or reason.
6. Absence of acknowledgment of decent variety.
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7. A conspicuous endeavor to sell.
8. The ideas that the 'sender' and the 'beneficiary' have of their job'.
They likewise incorporate sentiments of predominance and individual frailty
just as personal stakes and adverse emotions about the circumstance.
Criticism is a significant part of the correspondence among schools and
examiners. Hypotheses on learning and improvement of schools highlight the job of
execution input in change of schools. During examinations visits, monitors survey
instructive nature of schools concerning measures in a system and give criticism on
the solid and powerless purposes of the presentation of schools on these gauges. A few
Inspectorates likewise offer schools guidance on the best way to improve. These visits
are relied upon to prompt impacts as schools are mindful of the norms they need to
agree to and are provided with criticism and support (the Scottish Inspectorate for
instance once in a while stretches out the encounter with workshops to take a shot at
progress).
Criticism might be an incredible instrument for advancing and directing
learning and improvement. Ehren et al. (2013) talk about the job of criticism in school
investigations.
Research has demonstrated that input may positively affect the exhibition of
students; however not under all conditions. Some highlights which are related with
viable criticism are represented below:
-

Feedback prompts: a criticism message contains signs, which control the
beneficiary's consideration. Furthermore, it is significantly supportive when signs
push students and direct their concentration toward their task, and their learning
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procedures. However, criticism signals that instigate students to concentrate on
their own characteristics might be distractive. This may be the situation with
criticism regarding the nature of results if the input doesn't contain extra data about
gainful methods of concentrating the work on task.
-

Task attributes: Kluger and DeNisi (1996) revealed that it was much simpler to
provide powerful criticism aimed at straightforward undertakings.

-

Situational and individual factors: Explicit objectives are respectably connected
with valuable input. In the event that criticism is experienced as compromising, it
will be related with less impact.

•

Public reporting
Inspectorates of Education by large, distribute assessment reports in which the

working of the school regarding the investigation measures is portrayed and regions
of progress are recognized. Open announcements by Education inspectorates may
incorporate arrangements of bombing schools, summing up their exhibition
corresponding to investigation measures. The rundowns, tables and reports are
distributed to advise partners regarding the educational quality of the school. Open
detailing is relied upon to advance a 'showcase component' wherein the schools’
improvement is roused through educated school decision and the voice of guardians.
•

The place of self-evaluation in school inspections
Self-assessments are in many school reviews, a key segment in the examination

of schools. Right from the start, OFSTED has for instance advanced self-assessment
as a significant element of school arranging, advancement and improvement until
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2010, when government strategy prompted a critical change in its way to deal with
self-assessment.
'School Evaluation Matters' advanced OFSTED systems as a reason for
institutional self-assessment and was joined by a dynamic improvement of the school's
pre-investigation articulation into full scale self-assessment preliminaries in reviews
from 1991, recorded on self-assessment structures which requested that foundations
judge themselves against the attributes analyzed in examinations. Schools, universities
and other learning and abilities suppliers, quickly turned out to be progressively
capable in giving proof-based records of their quality and gauges. Their capacity to do
so connects unequivocally and obviously with the nature of initiative and the board in
the school. Self-assessment has become a component of other review frameworks
(Chapman & Sammons, 2013).
From 2003, self-assessment was utilized as a starting point for investigation in
England, alongside examination of execution information. By July 2006, selfassessment was adequately entrenched to empower OFSTED to distribute a review of
good practice in schools, universities and nearby specialists. OFSTED found that in
the best establishments head-teachers, directors and board pioneers have organized a
consistent procedure of self-assessment which they lead actually and which is
obviously incorporated with the executives’ frameworks. 'Best practice in selfassessment: A study of schools, universities and nearby specialists', additionally found
that foundations were altogether in different phases of improvement, however all were
overhauling their self-assessment frameworks to adapt to change (Ehren et al., 2015).
OFSTED's normal structure, 'OFSTED Inspects', set out how self-assessment
was to be utilized in review and can be represented as follows:
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The supplier's self-assessment ought to be utilized as a major aspect of any preexamination investigation.
The self-assessment will assist with recognizing the concentration for review
and guideline and to design examination exercises, and might be utilized to design
different reasonable items, for example, the piece of the investigation group.
Providers ought to be urged to show in the self-assessment how they have
arrived at decisions about their own viability and the upgrades they have made since
their last assessment.
The self-assessment ought to incorporate or direct the user to clear assessments
and information to help these ends.
Self-assessments ought to incorporate brief subtleties of how the supplier
draws in with clients, and, critically, the effect of this commitment and the activities
taken thus by the supplier.
Self-assessment ought not be utilized as an option in contrast to passing on data
that is notifiable in different manners under guidelines, for example, defending issues.
Inspectors will test the self-assessment for its exactness through review.
Van Bruggen’s (2010) record of European inspectorates clarifies that the
advancement of self–assessment in schools is moderate and frequently applies just to
few aspects of value. He appraises that in the nations where self–assessment has been
advanced for quite a while (somewhere in the range of 20/25 years) and where different
undertakings and activities and backing have appeared, around 35 to 55% of schools
have sensible types of self–assessment in various quality viewpoints.
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In Scotland, Northern Ireland, the Netherlands, England and maybe some
different nations self-assessment is progressively evolved. OFSTED reports about
70% of schools with great self–assessment. Be that as it may, the Dutch profile
illustrates on 'a not extremely develop' circumstance with respect to self–assessments.
In numerous different nations this rate isn't higher than 10 or 20%. Sweden reports
particularly about the baffling consequences of the arrangement to advance selfassessment.
2.3.3 Inspectorate System in Education Impact School Leaders
•

Accountability of inspectorates of education
Inspectorates of Education are, in numerous nations, the principle component

by which schools are considered responsible, yet in this context we are thinking about
Inspectorate's own responsibility. Inspectorates are the methods by which, in a votebased system, the open come to know, pass judgment and improve their
administrations. Controllers give guaranteed norms of administration, especially in
territories where inability to watch those guidelines would put general society in
danger. There are three gatherings of inspectorates/controllers, whose lines of
responsibility are extraordinary:
•

Public responsibility of national and nearby open help inspectorates/controllers.

•

Professional responsibility and self-guideline of individual controllers and
investigation associations through expert bodies/exchange associations, and

•

Accountability through market systems of individual investigators and
examination associations.

•

National and local public service inspectorates-regulators.
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National and neighborhood open assistance inspectorates and controllers, (for
example, national Inspectorates of Education) are a part of the structure of government.
Neighborhood inspectorates or their comparable are assessed by national bodies,
branches of state and the Audit Commission, either as substances or as a major aspect
of their host authority. National inspectorates are responsible to their home offices and
to Parliament, for instance through Parliamentary Select Committees. This is known
as open responsibility. The model shows how the English Inspectorate of Education,
OFSTED, is considered responsible through the texture of government.
•

Professional bodies/trade organizations
Numerous callings are automatic, in other words, they are responsible to their

calling, which in turn implies their participation. This is known as expert
responsibility. Those, for example, the General Medical Council are engaged by rule
to enroll and manage each one of the individuals who practice medication in the UK.
It expresses: 'Our motivation is to secure, advance and keep up the wellbeing and
wellbeing of the general population by guaranteeing legitimate norms in the act of
medication'. Despite the fact that there are lay individuals from the Council and its
advisory groups, it is basically run by specialists for specialists, and is not an arm of
the Department of Health. Its status exposes the GMC to potential statements of
personal responsibility or protectionism; 'safeguarding its own' at the end of the day,
despite the fact that proof for this is not as convincing as – state – charges of
misbehavior in the papally controlled Catholic Church.
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•

Market Accountability
There is additionally advertising responsibility, where makers are liable to the

market. Numerous Inspectorates of Education or controllers are not considered
responsible through market components. There are anyway a few instances of where
this instrument is set up, for example, where schools can pick the association that will
review them (for example one of the three Independent Service Providers who are
shrunk by OFSTED in England to assess schools), or where experts can pick between
various registers). Other, progressively casual methods for considering Inspectorates
answerable for the nature of their work are through the media and through exploration.
Inspectorates appreciate totally different degrees of open consideration. This
will consider which one stands out as truly the most newsworthy t. With regards to
investigation and the criminal equity offices, much of the open administration
assessment is low profile since it is 'administrative examination' which centers around
'an inside exhibition of the executives plan of proficiency and viability, and of
'checking the crates' as far as corporate authoritative initiative plans.
School inspection systems have likewise regularly been contemplated and in
some cases investigated by the exploration network. As Inspectorates of Education
consider schools responsible for their exhibition, numerous partners feel that
Inspectorates of Education must be considered responsible for their presentation and
conduct in schools. The high stakes setting in which school reviews happen and the
results that schools face for examination appraisals prove the significance of
responsibility of Inspectorates of Education.
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•

The independence and influence of inspectorates
Inspectorates will consistently profess to report freely, fair-mindedly and

impartially on their discoveries. These cases are relative, for they are supported by
government, staffed by specialists who have seen about best practice and include
subjective decisions that cause some component of subjectivity.
•

Internal structure and quality assurance of inspectorates of education
The undeniably substantial investigate of partners on Inspectorates of

Education, and the significant expenses related with Inspectorates of Education
according to their apparent absence of effect, have made numerous Inspectorates of
Education create inside quality confirmation structures to improve the nature of their
work. Additionally, the elevated level of unpredictability of the work rouses such
structures and procedures. A significant part of such interior frameworks are the
assessments of the nature of school investigation visits by approaching schools for
their perspectives on school reviews, by campaigning the perspectives on head
instructors about the expenses and weights of examinations, and soliciting the
perspectives from guardians, students and governors about the impacts of reviews.
Quality assurance systems for school review regularly likewise incorporate
assessments of the unwavering quality and consistency of controllers' decisions. In
England, all investigation reports are currently examined and checked for unwavering
quality and consistency by one of Her Majesty's Inspectors. Furthermore, an example
of examination visits is checked through a quality confirmation coach.
Moreover, the ability of controllers, their preparation and direction for
surveying and speaking with schools is without question the most significant state of
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excellent school reviews. Numerous Inspectorates of Education have sets of accepted
rules put in place that feature how school investigators are relied upon to carry on in
schools.
•

Regulating education
Inspectorates of Education frequently have the errand to evaluate consistency

of schools with enactment and guidelines. In doing so they are a part of administrative
and law requirement practice. Guideline is the procedure through which rules are
created and social activity is situated. Sparrow (2000) clarifies this procedure from a
general viewpoint where he portrays the forces and undertakings of administrative and
authorization organizations, for example, when the decisions Inspectorates of
Education, make in implementing law and their style and nature of upholding
enactment. His depiction focuses to a portion of the issue's Inspectorates of Education
face when assessing schools' consistency with enactment and features the many-sided
connection between enactment, guideline and inspection.
Numerous Inspectorates of Education review, consistency to enactment, as a
more extensive measure (or quality territories) that reflects the nature of training.
Including such more extensive quality measures, which are not set in guideline, is
relied upon to address a portion of the issues depicted by Sparrow (2000). They are
relied upon to increment 'responsive guideline' where there is a space for adjustment
of structures to the particular school setting, taking into consideration the
understanding and expert judgment of reviewers and adjustment of norms with time.
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•

New public management
The guideline and control of schools has changed in numerous nations in the

most recent decades because of thoughts of new open administration. New public
management (NPM) is a mark, which has been utilized to "describe perceptible
changes in the style of policy management. New open administration, a term initially
mentioned by Hood in 1991, indicates extensively the administration approaches,
since the 1980s that intended to modernize and render the open segment. The
fundamental speculation holds that market arranged administration of the open
segment will prompt more noteworthy cost-productivity for governments, without
having negative symptoms on different goals and contemplations. 'New Public
Management includes the presentation into open administrations of the 'three Ms.':
Markets, chiefs and estimation. Examining organizations, for example, Inspectorates
of Education, have accepted an inexorably significant job in the execution of these
changes."
New Public Management speaks to "an automatic promise to state withdrawal
as an immediate specialist organization, for an increasingly administrative job through
bookkeeping, review and different instruments. The background of these progressions
is the acknowledgment of troubles of conventional styles of administrative control, for
example, the over-burden of guidelines and the backward impacts of direct
intercession, operational restrictions of various leveled order and control methods of
reasoning. New open administration incorporates endeavors to rethink government
jobs and make powerful plans for the organization of the open segment, concentrating
on an overhaul of impetus structures of regulatees (the individuals who are directed;
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for example, schools), compelling structures of deliberate self-guidelines, and
changing focal state control to 'liberal' advances of backhanded impact.”
NPM and the ascent of reviews has expanded the emphasis on Total Quality
Management and has formalized and normalized inner components of value
affirmation in associations. These instruments and structures advance a uniform,
unsurprising and undeniable administration and creation process where guidelines are
not really about high caliber but rather about likeness and benchmarking. These
advancements change associations' ideas of what is viable into something that can be
estimated on these norms.
•

Principal-agent theory
One of the most predominant speculations of the NPM is the head specialist

hypothesis. Head specialist hypothesis begins from monetary science and
investigations on the conduct of people subject to various motivations, for example,
following and satisfying the guidelines the foremost specialist structure examinations
show how one gathering of on-screen characters (the head, for example a division of
Education) contracts with another arrangement of on-screen characters (the specialists,
for example schools) to complete things (for example give great training). The chief is
keen on having impact over the operator and attempts to practice this impact through
procedures of determination, excusal, restoration and observing of execution.
Inspectorates of Education are the moderate on-screen characters in this procedure as
they attempt the observing and, in doing such, have a capacity in rousing specialists
(schools) to act in accordance with the objectives of the head (for example national
government); the objectives are operationalized in the examination structures. The
supposition will be that specialists have an alternate arrangement of objectives
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contrasted with the head and endeavor to amplify a lot of the network assets and
attempting to hoard as a significant part of the assets as possible for themselves.
Execution checking is a way to oblige this conduct and accomplish great yield.
Execution observing is intended to manage issues with moral peril, where the
chief doesn't know without a doubt if the specialist will truly do their best when
assigning certain errands, and antagonistic choices where the chief doesn't have
adequate data about the capacities of possible operators to locate the one (for example
instructor or school) most appropriate responsibility (give top notch tutoring).
•

Governance of schools
An alternate, fairly restricting, model to the new open administration model of

controlling and managing training is the viewpoint of administration of schools. While
the ideas of new open administration and head specialist hypothesis especially reflects
various leveled control, the administration viewpoint tries to remain systematically
open to empower an investigation of complex social frameworks and the conditions of
administration and their change.
Governance is a moderately new idea which indicates the demonstration of
administering. It identifies with choices that characterize desires, award power, or
confirm execution. It comprises of either a different procedure or part of dynamic or
initiative procedures. In present day, these procedures and frameworks are commonly
regulated by a legislature. While examining administration specifically associations,
the nature of administration inside the association is regularly contrasted with a
standard of good administration. On account of a business or of a non-benefit
association, administration identifies with predictable administration, firm approaches,
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direction, procedures and choice rights for a given zone of obligation. For instance,
overseeing at a corporate level may include developing strategies on security, on inner
venture, and on the utilization of information.
To recognize the term administration from government perspective is that:
"administration" is the role that an "administering body" does. It may be a geo-political
element (country express), a corporate element (business element), a socio-political
substance (chiefdom, clan, family, and so forth.), or any number of various types of
administering bodies, yet administration is how rules are set and executed.
There is delicate and hard administration where the ‘delicate' administration of
instruction focuses on how such frameworks include diverse review models. 'Delicate'
administration sits especially well inside decentralized school responsibilities.
Delicate administration works, as per these creators, through the foundation and
supporting of systems and associations of various types of entertainers. It incorporates
new types of administering actions, that have grown consecutively (and at various
rates), in particular regulative (overseeing through proper laws and mandates) yet
following 'delicate principles', for example, normalization where contradictions about
'harmonization' preclude more earnestly guideline); curious (overseeing through
reviewing and positioning) and reflective (an administering structure where encounters
are contrasted and thoughts imparted to encourage learning). In the administering
practices of three national inspectorates (Sweden, England, Scotland) and how these
are identified with the delicate administration of the instruction framework in the
particular nations.
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•

The role of school inspections in polycentric governance
Hooge et al. (2012) portray changes in the administration of training

frameworks (decentralization) and how such changes can be joined by various types
of instructive responsibility that can improve the general training framework. These
creators clarify how, in the course of the most recent three decades, legislatures around
the world have logically decentralized their training strategy. While essentially
planned for improving the nature of training, decentralization has likewise been seen
as an approach to expand effectiveness, empower advancement, and battle social
disparity and isolation in instruction. Schools have gotten progressively self-sufficient,
with having more noteworthy degrees of opportunity in action.
However, despite of such expanding decentralization, focal governments are
still considered capable by the overall population for guaranteeing top notch
instruction and how to hold self-sufficient schools. Their overseeing bodies are
responsible for their choices but the execution is questionable for some central
governments. The aftereffects of worldwide benchmarks, for example, the Program
for International Student Assessment (PISA) and Trends in International Mathematics
and Science Study (TIMSS), have started such inquiries, especially when nations are
performing beneath normal or when their performance is declining.
Different creators additionally ponder how responsibility from a more
extensive perspective should change when instruction strategy is decentralized, with
schools become increasingly self-governing with on-screen characters in a system of
communications with their partners and focal government. According to Bekkers
(2009), in a polycentric directing course of action, focal government expand on
accessible guiding limit in associations and in the field to play out a meta-control and
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arrange the executives. This meta-control may incorporate the setting of execution
pointers of school yields, investing motivations, (for example, sanctions) to meet these
markers and organizing relations between various on-screen characters in and partner
associations.
Instances of such courses of action are given by Malena et al. (2004) who
portray the utilization of participatory strategies and instruments, for example, network
scorecards, resident report cards, participatory checking and assessment methods
which have been created to produce information while at the same time serving to
bring issues to light and advance neighborhood level activation and association. The
reason for such instruments is to bring data and discoveries into the open circle and
create open discussion around them. This data, for instance about the open use in
schools or nature of schools, is required to take on new criticalness and effect when
made available to people in general everywhere, serving both to educate and to a force
activity. Viable correspondence procedures and instruments are, hence, basic parts of
these more current responsibility devices. Such techniques may incorporate the
association of open gatherings and occasions, just as the vital utilization of both current
and customary types of media. Transmitting applicable data to government authorities
who are in a situation to follow up on it (and in a perfect world, interfacing
straightforwardly with those leaders on an on-going premise) is likewise a basic part
of responsibility in an organized, decentralized setting.
Ehren and Honingh (2011) portray how this move in administration, from
unified monosteering of schools to a more polycentric approach, brought about a move
in the working techniques for the Dutch Inspectorate of Education. This move can be
portrayed as an investigation model of customary full assessments of all schools
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towards a relative strategy where just possibly bombing schools and their educational
committees are visited. In their paper (p. 242), they call attention to how focal
government in the Netherlands attempts to improve the guiding limit in the instruction
field and how this changed the job of school assessments.
2.4 The Effect of School Inspections
One major approach which guarantees and the policies framed by the
government and translated into suitable structures and processes in schools is
implemented are school inspections. Most European systems of education use school
inspection as a tool for regulating and improving the quality of the schools. Other than
controlling and promoting the quality of schools, inspection systems are also important
in probing and exploring the existing conditions of how schools are run as per the
specified criteria based on the required quality (Ehren et al., 2013).
Inspectorate of Education makes use of standardized frameworks in
monocentric systems. This approach aims at producing reproducible assessment
results leading to parallel valuations of the quality of the schools amongst various
inspectors (Janssens & Dijkstra, 2013). These standardized and objectified methods
are instigated by frameworks that follow education policies and define the excellence
of school as well as defining the responsibility of Inspectorates of Education. The
methods extensively relies on available quantitative data, which includes data such as
student dropout rates or students' test scores. This data is used in the evaluation of the
performance of the schools. At times risky methods are used to interpret a cause and
effect relationship between student performance and drawbacks of lowered quality of
school (examples include low teaching quality and staff turnover) (Ehren et al., 2017).
In an Australian study, the ERG group inspects high achieving schools and low
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performing schools based on standardized annual academic test results for each school.
This could result in the restrain and confinement through a test basis accountability
procedure by the schools (Cunningham, 2018).
The potentially failing schools were identified based on self-evaluation reports,
schools’ financial reports, results of student achievement on standardized tests, media
news items and parents’ complaints (Ehren et al., 2015). In these analyses, the primary
indicator were the outcomes of students in national standardized exams were regraded
for their socioeconomic settings. The collected results from the schools were utilized
in classifying them into three separate categories: the green category, the yellow
category and the red category. The schools in the 'green' category were assumed to
have no potential to fail, whereas the schools in the 'yellow' category were considered
to have the potential to fail, whereas the schools in the 'red' category were deliberated
to have a higher chance of failure.
Indicators on learning and teaching can ensure the traditionalism of schools
with specific legal needs even with varying standards of the inspection procedure.
Inspection standards that are based on indicators are often inspired by research about
school effectiveness. Some of the indicators used in judging the teaching and learning
examples include, among others, the didactical and pedagogical behavior of teaching
faculty and the curriculum quality of the school, which in most cases is evaluated
through observing teaching lessons and analyzing lesson plans and the used textbooks
of a given educational institute. The procedure for checking traditionalism of schools
to guidelines often involves examining the policies, accessibility and procedure
implementation and also checking procedures regarding issues such as policies related
to admissions or rulings related to safety and increasing the reasonable
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accomplishment of documenting of self-evaluation by schools. Ranging from the
centralized level at the national scale to a provincial municipal or regional scale at the
decentralized level, the body bestowed with the responsibility of conducting inspection
of schools may be allocated at several levels within the system of education (Whitby,
2010).
In polycentric education systems, a recent study on the evaluation of
conduction of inspections, Ehren et al. (2017) discussed the alteration of inspection
towards a Horizontal and lateral approach. In a polycentric education system, school
network and their investors undertake a bulbous responsibility in regulating, shaping,
defining the quality of school. While using this system, it is important to steer through
networks so as to develop circumstances for receptiveness allowing schools to learn
from each other in finding solutions to efficiently address local concerns and also
develop the quality to respond to varying situations. As a result, this kind of alteration
means the network has a larger accountability to place the evaluation plans having the
capability to provide the required services and assurance to assess the school
collaboration levels, and the involvement of every entity to outcomes which are
network-based. Collective action may include aspects such as joint professional
development, enactment of explicit improvements in education or facilities, enhanced
school reputation with the exchange of good practices and/or peer reviews. These joint
activities are an indication that the establishment and improvement of the teaching and
in turn learning experiences in schools become a combined duty of the network, rather
than that of individual schools.
Education inspectorates need to formulate smart approaches which can lead to
enhanced performance of the whole network involved through the use of an
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interpretative, adjustable and flexible approach of authenticating decent practices of
centralized and cooperative running which promotes an overall enhanced education
system rather than involving incentives, intrusions and sanctions within individual
education institutions (Ehren et al., 2017).
Systems of accountability that determine cognitive outcomes in most cases
comprise one of the two kinds of model to consider the results of the test scores of to
be measured in comparison to a preset threshold (Gong & Hill, 2001; Hamilton &
Koretz, 2002). The first model used to weigh students' sets focuses on required levels
of change in the performance of schools. The second model involves using a pre-set
threshold to weighing test scores, which will only account the overall school
performance rather than the variation in the performance. For the first mode [that
which focuses on the required level of change], schools reach acceptable levels of
performance, according to the pre-set accountability threshold only when they show
improvement in test scores each year. Both of these performance-reporting models
may select the utilization of norms to evaluate a school's performance based on their
position in a distribution of scores of other such schools (for instance national
percentile ranks or normal curve equivalents). Besides, criterion to evaluate a school's
performance based on the schools' pass rates or test-score levels representing mastery
of a specific range of content may be used. Furthermore, accountability systems may
choose to use a combination of these standards, setting targets on minimum
performance levels and improvement of yearly student achievement.
Variables or indicators that literature states as affective and psychomotor
performance are included in non-cognitive measures (Baker, 2003). In most cases,
non-cognitive outcomes are contained within accountability systems to determine
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other key outcomes of teaching and learning that are worth monitoring. For example,
the U.S. Department of Education includes suspension, attendance, dropout statistics
and rates of graduation as measures of non-cognitive results of schools.
Based on analyses of the program theories of the six inspectorates in the
theoretical framework, it was postulated that certain mechanisms stressed by most
inspection rubrics could be significant in impelling schools to improve. The six
inspectorates included the standards and norms by the inspectorate, setting of clear
expectations, the pressure for improvement brought to bear by key stakeholders and
the establishment and utilization of post-inspection guidance and feedback. It was
further postulated that these change mechanisms might be operationalized in the
schools by intermediate mechanisms. Intermediate mechanisms include a greater
capacity to improve through improved transformational leadership by principals, more
systematic and wider self-evaluation in schools, greater collaborative work among
teachers and improvement of effective school and teaching conditions such as the use
of better instructional and assessment methods to monitor student progress and
enhance outcomes. The theoretical framework finally included the postulate that
despite inspection being important, it may also lead to unintended and potentially
negative consequences with schools becoming opposed to taking risks and thus
limiting new approaches to instruction or emphasizing easier measurable learning
outcomes at the expense of creativity and experimentation (Gustaffson et al., 2015).
In the investigation about the Expert Review Group (ERG), a mighty team of
officials in Western Australia's Department of Education indicated that there is no
publicly available evidence linking ERG inspections and subsequent improvement in
school performance (Cunningham, 2018). The ERG group inspects both low
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performing schools and high achieving schools based on standardized and consistent
annual academic test results for each school. Part of the Global Education Reform
Movement (GERM), external inspections systems are non-encompassing; global
standardization, low-risk pedagogies, managerialism and test-based accountability
stifle creativity, critical thinking skills and school community well-being (Sahlberg,
2012). The underlying assumption suggest that sanctions and rewards affect education
quality in schools positively; the schools work harder to perform highly in a
circumstance when there is a chance for gain or loss. The strategy also considers that
information and feedback alone are seen as insufficient to motivate schools to perform
to high standards (Malen, 1999; Elmore & Fuhrman, 2001; Nichols et al., 2006).
Furthermore, Heubert and Hauser (1999) found an important relationship between the
level of incentives for schools and students and the extent to which the curriculum and
teaching in schools improves.
According to Cunningham (2018), the ERG may need to accentuate in its
criteria for exemplary schooling strategies that ensure schools do not stifle creative
pursuits, critical thinking skills and all those learning areas that foster the talents and
skills of students that are difficult to evaluate via a multiple-choice, online test. The
main reason as to why the inspection does not always lead to an upgrade in the school's
standard is that support provided should include extra time, human resourcing and
funding. None of the reports offered extra money scrutinized, staffing or time
commitments for any of the schools in the 40 ERG reports. There is lack of
transparency of the reports made. The reports are not made available to the
stakeholders. When a school is judged to be of concern by an ERG team, there are
consequences for being a policy loser. The schools that have undergone ERG
inspections for educational performance concerns have been targeted, more so, in the
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media at frequent occasions. The checking is always keen on noticing ‘bad’ news
headline-making some of these schools to find themselves on the front page of state
newspapers and national online websites fronting vicious headlines.
In a research that was conducted about the effects and side effects of education
inspections and accountability, it was determined that studies do not equip us with a
clear response to the question of whether inspections have underlying positive effects
on the quality of schools. The results of studies on public performance indicators are
more explicit. They lead us to the conclusion that parents and students take very little
notice of the performance indicators when choosing schools as opposed to principals
and teachers who strongly believe that these indicators are important. A third
conclusion revolves around the incidence of the side effects of school inspections and
other control mechanisms in education. Some of the studies discussed clearly refer to
the existence of these side effects, such as ‘window dressing’ and other types of
‘gaming’ (de Wolfa & Janssens, 2007).
One of the categories of undesirable aspects regards ‘intended strategic
behavior’ of schools, which is termed ‘gaming’. One of the most customary shape of
the ‘intended strategic behavior’ or ‘gaming’ is addressed ‘window dressing’.
‘Window dressing’ signifies the advent of practical and responsive preparations that
are developed solely to be favorably evaluated with the aid of supervisors. Best
examples for the latter are supporting scholars to do tests, false documentations,
preventing susceptible students from assessments so that to increase the common test
rating and also reporting vulnerable teachers as unwell to stop their classes from being
assessed. These series of events occur in most cases, thus increasing the danger of
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‘isomorphism and ‘convergence’ imply that all schools will start appearing out as
being alike.
During the valuation of two central manipulation mechanisms (inspection
visits and public performance indicators), it was determined that even though there
were no consequences observed on student result, visits focused on school inspections
enhance the reputation the educational institution such as schools. Besides, evidence
also exists showing relation between ‘window dressing’ and stress. The mechanism of
the indicators exhibiting the performance, appear to decorate the results of the students
even more. This could be so partly as a result of the planned behavior organized by the
schools (including fixation of indicators, reshaping the test pool and fraudulent acts)
In situations where excessive pressure exists to demonstrate growth in a short
time duration, there is the likelihood of schools to flip to strategic behavior rather than
fully examining and making use of the received response. This realization goes hand
in hand with most of the research stated previously (for an overview see Nelson &
Ehren, 2014) wherein records and remarks sound as a manageable instrument for
promoting a balanced improvement of school. However, it can be additionally be more
challenging than as predicted to handover the inspection remarks to complicated multilevel entities as schools. It might therefore be considered as a misguidance to expect
schools to use the data collected from inspection and the comments provided as
feedback for the schools to develop based on those. Therefore, it is high likely that the
conducted inspections have an impact before the visit day of inspection, where the
schools do preparations for the evaluation as a way to apply the self-assessment and
setting moves to follow the inspection standards within their schools. The results of
such inspection visits can possibly have a narrow perception as an alternative to
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assessment criteria, more so if the model of inspection used consists of authorizations
for schools that are tend to be failing. Schools that follow such models are affected by
using inspections which are used to self-assess their strategies and arrange
improvement processes that are data-based. It is argued that in order for inspection to
work out in a recommended approach to the standard structure, enchantment of
academic performance should be considered as a philosophy instead of just an
instrument used for inspection. Brennan and Shah (2000) provide an explanation of
how an instrument of evaluation and a culture needs to be constructed on the basis of
an imperative grasp of how a specific arrangement of high management quality
inspection needs to be executed (Ehren et al., 2015).
Additionally, Figlio and Getzler (2002), Cullen and Reback (2006) describe
how schools who are at the verge of failure can recover their grade assigned by the
state by excluding the students that perform the most poorly outside the testing pool.
Typically, this type of planned behavior is termed as ‘reshaping of the testing pool’.
The schools may also “reshape the test pool” by means of reorganizing the students
enrolled on a regular basis into categories such as ‘special education’ or under ‘limited
proficiency in English’ so as to exclude them from participating in the test (Jacob,
2005).
Of the several other approaches used for reshaping include holding the students
that are low-performing in classes beneath those where the inspection is directed. This
promotes increased absentees on the day of the testing since requests for exemptions
from testing are granted by involving parents of students who perform low. It also
increases dropout rates of low-achieving students. Reshaping the test pool by cheating
might also lead to rise of score levels. Subsequently, the teachers do not have any
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statistics of the test to notify their preparation about specific student groups.
Consequently, the statistics drop the value for the decision-making process for schools
and teachers. Reshaping the test pool will, however, have an effect on the statistics the
teachers end up having on the overall presentation of particular organizations of the
existing students and the degree to which the testing ratings will signify the overall
performance of the school students. For instance, teachers may also not have any data
on which students need to be referred to higher education and additionally will not be
able to use their exam rankings in providing them recommendations on assignment in
particular degrees of higher education. If schools continue reshaping their test pool for
a prolonged duration, it can possibly lead to failure to record how these sets of students
are actually performing in their final levels of elementary education. This will further
lead the teachers to not have any statistics to modify their instructions given to these
students and schools will lose the great chance of effectively evaluating whether the
curriculum they are using is actually good for the students or not.
Studies from different international locations exhibit that the public data is not
used by parents as assumed by accountability the models; rather the parents are
frequently captivated in concerns that are way different from the inspection results
(Ehren et al., 2015). Blok et al. (2017) talks about self-inspection by using schools in
a case study on comparing the SVI model in the Netherlands. A combined
improvement and research project, known as Ziezo, was started in 2004, to assist
Dutch schools in producing valid self-evaluation effects thus meeting the criteria of
the inspection. The research project implemented SVI model, wherein the inner and
exterior assessment is balanced. It also consists of three phases: school self-evaluation,
visitation and inspection. The school is visited by a group of representatives from other
schools during the visitation stage. The purpose of the visitation is that the team acts
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as a fellow trainer or quintessential friend (Mortimore, 1983; Swaffield, 2004)
evaluating the validity of the self-evaluation report. In the inspection phase, the
Inspectorate of Education in the Netherlands performs their regular, legally decided
inspection visit, utilizing the self-evaluation reports. Notably, a wider, more
convincing self-evaluation can suggest that the inspectors wish to perform a reduced
amount of impartial research.
There are many self-evaluation benefits that had been noted, each for schools
as well as for the LEA officers. As an example, self-evaluation is deemed as a useful
entry by the LEAs to their schools and have preferred how the school evaluating
system has aided them enhance the overall performance of their schools. On the other
hand, schools have been completely satisfied with a variation in the existing school
culture– for instance, open study room observation given to teachers through
colleagues – and which in turn had a motivational self-assessment impact on the
development of the teacher. Additionally, notable concerns over implications of the
workload for the staff in schools; and the necessity for the LEAs to find an equilibrium
between support and management; The need for the schools to hold a strikethrough
degree of ownership of self-evaluating themselves. The ownerships have been limited
to managerial levels with the exception of teachers students and parents. Overall, there
is a positive attitude of LEAs towards self-evaluation.
Hendriks et al. (2002) found in a research on the improvement and use of
instruments for great care, that specific conditions can encourage the success of the
self-evaluation. These researchers described the development of a set of gadgets that
schools may want to use for self-evaluation (the so-called ZEBO instrument). The set
of instruments was made up of three parts: student achievement tests; questionnaires
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to decide tutorial content blanketed in lessons; and questionnaires to describe school
technique symptoms [such as group of workers’ cohesion, school and type climate,
time on task, models of instruction, test use). The bunch of gadgets have been
employed with 123 primary level schools. The schools that participated acquired as a
return in both their personal average levels (at the school level and type level) as
properly as the combined averages of all the schools involved. This also helps schools
to draw comparison of the outcomes with the 123 schools involved. The benefits of
these comments were further studied with the aid of questionnaires (at all collaborating
schools) and in-depth interviews with school leaders, teachers and students (at eight
schools). This enabled the researchers to discover various prerequisites for profitable
self-evaluation: (1) the evaluation process should be obvious to whoever is involved,
(2) school personnel has to be open to remarks and viable criticism, (3) the contraptions
used must be of exceptional quality, (4) the school must have possession over the
outcomes and the conclusions connected to them, and (5) self-evaluation must be
carried out on a normal foundation each three to five years (Hendriks et al., 2002).
The attitudes and perceptions of the leaders of the school were, exquisite with
regards to their self-assessments. They observed that this extended their understanding
of schools (A0.01, 91%) and had a positive impact on the school’s capacity of
improvement (A0.05, 87%). Moreover, other first-rate results considered to have a
higher participation by using teachers (A0.03, 61%) and a proper work environment
at the schools (A0.01, 35%). However, some school leaders do question that the
effectiveness of the schools have accelerated as an outcome of self-evaluations (55%)
The way of thinking of the school leaders’ related to self-evaluation was once
additionally positive, feeling that there is a lot to examine from school self-evaluation
(B0.01, 91%), that it can lead to higher administration (B0.05, 91%) and that its
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implementation is doable (B0.08, 91%). The only hindrance was time: school selfevaluation is time-consuming (B0.03, 65%). Additionally, the school leaders were
impressed about the visitation phase. Approximately 50% of the schools showed an
increased involvement through the teachers in quality care (A0.03). The school leaders
indicated that the visitations had contributed to the school’s capability to enhance
(A0.05, 91%) and that it had improved their understanding and insight into the school
(A0.04, 73%). Additionally, the school leaders’ attitudes towards visitation as an
instrument for quality care were very positive. They determined that though visitation
consumed a lot of time (B0.03, 77%), it was worth it.
The other end result is that school leaders are for the most part positive in
regard to visits and school self-evaluations regardless of the unsatisfactory conclusions
concerning the completed school self-evaluations. They have a feeling that the set of
approaches both provide a beneficial contribution to good quality care at school levels.
Their attitude in the direction of self-evaluation and visitation are positive, and they
discovered these actions are achievable and provide various opportunities related to
studying in schools. The only concern was that both visitation and self-evaluation are
quite time-consuming. The proposed second end outcome to be as applicable as the
suggested first, as it indicates that the leaders of the school do not develop to be
hindered by way of the preliminary concerns. The leaders stay positive with respect to
the significance of pleasant care provided and the chances provide to it via visitations
and school self-evaluations.
Additionally, Ehren et al., (2013) mentions that the no Education Inspectorate
includes teachers’ qualities in the standards of their framework of inspection, for
instance if teachers instruct ‘learning to study plans’ or how student groups are made
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based on inspection criteria. OFSTED analyzes the well-being of student. Sweden
evaluates the schooling of headteachers and regular teachers. Education Inspectorates
typically do not pass remarks to personal teachers (exception is made for inspection of
post-subject in Ireland), yet teachers frequently ask for character comments through
inspectors located in their classrooms. Inspectors of school, on the other hand, sense
that they do not need to give comments to each teacher, but as a whole to the school.
Individual comments to teachers are expected to be provided by principals and
headpersons. Inspectors of school at times understand needs of individual teaching
person for assessment remarks as a sign of a shortage of instilling remarks culture in
the school system.
In summary, the standards and strategies of school inspections in general and
the precise remarks given at some point of the inspection, are expected to impact
schools and their stakeholders on their viewpoints on the constituents of a desirable
education - proper school standards in the inspection framework.
Teaching/instruction conditions include environments created for gaining
knowledge and for boosting mastery among students (Scheerens, 2009); These
conditions are predicted to facilitate tremendous improvement in teaching and
instructing, thereby leading to higher student achievement. These meta-analyses
indicate that teaching/instruction level conditions are more substantial compared to
school-level conditions in refining the accomplishment of students. Alternatively, a
majority of inspectorates do not explicitly assess teaching or teachers on a study room
level. They prefer to promote improvement via evaluating through school-level
conditions and encouraging principals to develop capabilities to enhance the teaching
and learning in the school.
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According to Matthews and Sammons (2004), explicit and clear feedback to
schools is important in appraising the improvement plan after school inspections,
resulting in more effective action. Besides, other studies emphasize the value of the
way in which feedback is provided (Dedering & Muller, 2011; Dobbelaer et al., 2013;
McCrone et al., 2007). In contrast to this, some other studies show that many teachers
are not willing to change their teaching methods after an inspection. In a German study
by Gärtner et al. (2009, p. 10) it was determined that only a minority of the schools
which had been inspected actively reacted to the report provided after inspection.
Verhaeghe et al. (2010) also found that principals made little methodical use of
feedback, an occurrence that was interpreted to be as a result of lack of adequate time,
skills and support (Van Petegem & Vanhoof, 2007). Studies also show that the effects
of feedback depended upon whether the feedback is positive or negative.
The other intermediate mechanism, which is broadly emphasized, is capacity
building. While research on change in school has exposed that altering teachers’
practices is tough (Fullan, 2002), research also has validated that teachers’
participation in professional mastering activities are influenced by way of each
personal traits and by using leadership practices and organizational conditions. Geijsel
et al. (2009) concluded that principals’ transformation leadership is also a vital
determinant to improve professional knowledge of teachers. Encouraging the
contribution of teachers in decision-making and cooperation between teachers were
found to be important mediators in capacity building.
In most cases, principals are regarded to be chief informants of modifications
in schools, as they are usually the key actors in preparing the school for inspection and
enforcing changes in response to inspection (Gustafsson et al., 2015).
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2.4.1 An Overview on School Inspections
“Good training is the key to everyone's future. This idea has existed for many
decades. That's why our constitution (Dutch) states that central governments must
provide accurate education. One of the gadgets to decide and promote suitable
schooling is a well-functioning Schools Inspectorate.”
The Dutch Chief Inspector Kervezee spoke these words when the Dutch
Educational Supervision Act came through force in 2002. The Act defines the tasks
and competences of the Schools Inspectorate and also offers a school inspection
framework. It is the result of a larger discussion, that has also been held in different
countries, about the position (school) inspections should have in a gadget of
deregulation the place schools become extra self-reliant for shaping their schooling
and about making schools accountable for the preferences they have made (Ramsay &
Oliver, 1995). The Act selected to serve two functions; the first one is to guarantee a
minimal degree of instructional quality, whilst the 2nd one is to stimulate schools to
offer greater brought values in phrases of scholar achievement (Ehren et al., 2005).
Accountability is regarded to serve improvement, as being to blame implies that some
enhancing action will follow, in instances of underperformance. The OFSTED phrase,
'Improvement through inspection', is thus a key concern (Matthews & Sammons,
2004). Although Inspectorates usually have no direct control over or responsibility for
the entire system of school improvement, both direct interventions (such as providing
at once comments to schools) and oblique interventions (for example, the book of
school reports) are expected to lead to school improvement (Ehren & Visscher, 2006).
European schooling systems use “school inspections” as a fundamental
instrument for controlling and merchandising schools. Inspections ensure that
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techniques and requirements articulated by the government translate into suitable
tactics and structures in schools (Ehren et al., 2013).
•

Monocentric school inspections
Education inspectorates use standardized frameworks in monocentric school

inspections, to yield reproducible findings, leading to similar assessments of school
(Janssens & Dijkstra, 2013). Such strategies are informed by means of education
policy frameworks that describe schools and define the remit of Inspectorates of
Education. These rely hugely on quantitative data, such as students’ test scores or pupil
dropout rates to consider the school’s performance (Ehren et al., 2017).
According to Ehren et al. (2015), determinants of potentially failing schools
were on the pupil success results, based on standardized tests, self-evaluation, financial
evaluations of schools and parental complaints. Students’ results on use of extensive
standardized assessments and examinations are used to classify schools into one of
three categories: ‘green’ category (zero chance of failing), ‘orange’ category (possible
hazard of failing) and ‘red’ category (excessive hazard of failing).
There are various inspection standards including those that are primarily based
on instruction and learning, which are regularly stimulated via school research on
efficiency, ensuring the schools comply with particular statutory requirements. The
pedagogical conduct of teachers and the brilliance of the school curriculum, regularly
evaluated via observations of lessons and analysis of textbooks and lesson plans of the
school comprise of the indicators on teaching. Use of procedures, policies and
protocols regarding admission insurance policies, safety guidelines and completion of
school self-evaluation documents are considered to be important features for compliant
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schools. The entity conducting school inspections may be situated on various points
within the training system, ranging from the national centralized degree to a more
decentralized stage of a province, place or municipality (Whitby, 2010).
Huberman and Miles (1984) argue that enterprises focused on innovation in
schools, ought to strive for a stability of direct (giving instructions to schools) and
oblique (spurring) pressure. The starting point to have an effect on school
improvement is, according to Matthews and Sammons (2004), the interaction between
the Inspectorate and the headteacher. The relationship, mutual respect and a productive
talk between the two, and the help and venture from the inspector make the school
willing (or not) to act on the issues raised with the aid of the Inspectorate. The
inspectors' relationships with schools, their communication styles, and the comments
they give to schools all play a vital role.
•

Polycentric school inspections
In a study on the comparison of Inspections in polycentric schooling systems,

Ehren et al. (2017) converse about the transition toward a Horizontal and lateral
approach in school inspection. In a polycentric regime, networks of schools and their
stakeholders play a significant role in defining, regulating and shaping school quality.
Hence, this shift implies a superior duty of the network to set the program for
evaluations and have the competencies and commitment to consider the best of the
collaboration of schools in the network, and the contribution of each partner to
network-level outcomes.
Implementation of particular training reforms or services, joint expert
development, school improvement and alternate of properly practices and/or peer
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reviews can be considered as collective action. These cooperative moves suggest that
(aspects of) the provision and/or enhancement of teaching and mastering end up the
joint accountability of the network, alternatively of that of single schools.
Numerous governments have identified the confines of a centralized policy in
school enhancement. The shift towards communal governance in organizing school
structures is widely received (Janssens & Ehren, 2016). The third form of governance;
network governance includes policies that hyperlink stakeholder agencies around a
public policy motive. Network governance is used by the government of England, to
incentivize an assortment of school-to-school partnerships, especially the model of a
Multi-Academy Trust (MAT). A Trust (Board of Directors) run chains of publicly
funded independent schools or academics which are also known as MATs. The Trust
and their corresponding academies have to observe the regulation and guidelines on
school admissions, omissions and different teaching desires and incapacities.
However, they advantage from increased independence. They can establish
prerequisites and payment for their current staff, and also take decision on how to
formulate and deliver the syllabus. As reviewed by Popp et al. (2014), the advantages
of organizational framework in networks, for instance, MATs, in risks, flexibility,
innovation and responsiveness. Gray et al. (2003) suggests that networks can generate
interaction when the enterprise increases price with the aid of uniting jointly
supporting benefits, can seriously change unique opinions into a conceptual agreement
or can boost (monetary) effectiveness when the practice of sources is taken full
advantage of across the associates in the system. Joining actors who count on each
another in distributing facilities can outspread the effectiveness of these services in
accordance to Klin and Koppejan (2014) which has been predicted as a response to
complicated coverage problems the place actors want each other’s sources to attain
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results. Similarly, Popp et al. (2014) propose that the introduction of networks within
the organization can be an approach to create a shape which is extra agile and can
impact alternate rather than the official potential to exchange rapports and set their
own school duration hours.
The networks’ accountability is challenging due to the vagueness of joint
activities; the altering of the (contributing participants) network-level results and the
occasionally, contradictory prospects of patron groups and stakeholders. Some authors
such as (Janssens & Ehren, 2016; Mayne & Rieper, 2003; Schwartz, 2003) clarify how
the objectives and goals of networks are frequently not clearly described, however the
outcome from cooperative approach and delicate negotiations in between associates
with specific social, political and monetary goals. Issues as such confuse outside
liability as most associates in a network will feel uneasy with being held accountable
for something, they do not have whole control on.
Most accountability structures are rooted in monocentric, state-oriented modes
of governance, which presume that accountor and accountee simple entities embedded
in a single and clear-cut governance system. When public coverage is fashioned in
complex networks offering multiple, overlapping coordination mechanisms,
accountability relations turn intricate.
Networks are defined as a partnership of three or more legal businesses that
work collaboratively to accomplish a collective vision (Kenis & Provan, 2006),
Mandated or contracted networks are goal-directed, having sturdier patterns of social
relations with organizations. Examples of mandated networks include MATs in
England, controlled through funding agreements between MATs and the Secretary of
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State. All academies in a MAT are controlled by single board of directors, though the
trust may delegate some features to school degree governing bodies.
Ehren et al. (2017) elucidate community accountability, providing instances of
the usage of the methodology with the aid of Inspectorates of Education. This can
capture the mechanisms and prerequisites explaining the functioning and performance
of the network. Procedures as such contain multiple stages of analysis (individual,
interpersonal and collective) and use constructivist methods to examine theories of
functionality, featuring an additional subjectivist procedure to judge the overall
performance of networks. Subjectivist strategies are more receptive; steered by the
meanings people construct in certain places, times and situations, distinguishing the
dynamic nature of human activity (Christie & Alkin, 2013). Stakeholders and users of
exterior accountability (such as schools inside a Trust) need to be actively involved in
making decisions of the results and functioning of the community (Ehren et al., 2017).
The immersion of stakeholders ensures that accounts (HMI, RSCs) consider more than
one reality when making a judgment. In addition, exterior accountability is also
projected to promote the integration of schools into the network, creating networklevel consequences surpassing the goals of the individual schools.
•

The role of accountability in the school inspections
School inspections are turning into increasingly more vital and ‘modern’ in

their operation, as more European training systems transition towards decentralized
decision making, evidence-based accountability and school inspections. New
inspection systems’ consider evaluative functions, and aim to professionalize by
formalizing them, through research instruments from social science (Ehren et al.,
2013). Inspection structures have school stakeholders in their fact collection and
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presentation of inspection findings, therefore alerting them to issues concerning school
quality.
Systems of accountability measuring cognitive outcomes often include one of
two types of models to assess students’ test scores against preset thresholds (Gong &
Hill, 2001; Hamilton & Koretz, 2002). The first type of model measures desired levels
of change in school performance. Schools reach acceptable levels of performance,
according to the pre-set accountability threshold, when improvement in test scores
each year is evidenced. The second type of model entail test scores that are weighed
against pre-set thresholds, reporting only the performance of schools (instead of
change). Some accountability systems make use of combinations of these thresholds.
For example, some set targets on both minimum performance levels and improvement
of student achievement each year (Ehren et al., 2013).
Over time, the ERG has compiled statistics from various school websites to
comprehend the most important aspects of management and pedagogic practices in a
school that has performed exceptionally well. These are listed below:
▪

A calm, orderly and protected learning environment.

▪

A strategy to maintain constantly high standards and a vision.

▪

A hospitable and encouraging ambience, with connectedness amongst
students, parents and staff.

▪

Astute administration of sources.

▪

Advanced technology that augments the classroom learning environment.

▪

Respects families as appropriate owner.

▪

Communal values reflected in daily school endeavors.
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▪

The essential applies professional educational leadership competencies and
techniques.

▪

Well-established processes for delivering targeted services to school students
at academic threat.

▪

Highly structured collaborative teacher team meetings.
In the theoretical framework, which was based totally on analyses of the

application theories of the six inspectorates, it was hypothesized that positive
mechanisms burdened through most inspection rubrics might be necessary in
influencing schools to improve. These had been the placing of clear expectations,
requirements and norms by using the inspectorate, the provision and utilization of postinspection remarks and guidance, and the stress for enhancement delivered to bear
through key stakeholders. It was once in addition hypothesized that these mechanisms
for change may be operationalized in the schools by using what was once described as
intermediate mechanisms. These include wider and extra systematic self-evaluation in
schools, greater potential to enhance through better transformational management
through principals, increased collaborative work amongst teachers and enhancement
of positive school and teaching prerequisites such as the use of higher academic and
assessment methods to screen scholar growth and enhance outcomes. Finally, the
theoretical framework blanketed the hypothesis that inspection may additionally also
lead to unintended and doubtlessly harsh penalties with schools being averse to taking
dangers and for that reason limiting new approaches to preparation or emphasizing
more effortlessly measurable getting to know results at the expense of creativity and
experimentation (Gustaffson et al., 2015).
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Also, the ERG writes several inspection reviews for low performing schools.
By examination, it is feasible to reap school attributes that ERG has discovered in a
couple of underperforming schools, for example:
▪

A non-existent school government team with the joint duty and professional
responsibility of all its contributors.

▪

Little appreciation of the fundamentals of exchange management, incapacity
to prescribe actions and lack of entity to ensure the meeting of expectations.

▪

Performance in 18 of the 20 evaluation areas was once under the predicted
mean.

▪

Facts on universal pupil performance are no longer valued, understood or
fleshed out in planning for teaching.

▪

There is no responsibility for the school to perform at a higher stage due to the
mindset that pupil performance lies within the predicted range.

▪

Teaching practices are inauthentic, timely, difficult and do not offer a
personalized curriculum.

▪

Lack of a strategic format in latest years has led to a lack of described
curriculum direction.
The absence of mutual beliefs and understanding on teaching and gaining

knowledge of these attributes are worrying, but they do deliver a lesson in reverse. The
motive why the inspection does no longer continually lead to an improvement in the
school's fashionable is that aid furnished ought to encompass more time, funding and
human resourcing. As highlighted earlier, 40 ERG reviews showed no transparency
made from the examined reviews. At the same time, they were not accessible for
stakeholders.
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•

Self-evaluation
In a study by Hendriks et al. (2002), it was found that specific stipulations can

promote the success of the self-evaluation. These researchers described (the so-called
ZEBO instrument), that schools may want to use for self-evaluation. The instrument
consisted of three parts: scholar fulfillment tests; questionnaires to decide material
covered in lessons; and questionnaires to describe school manner symptoms (e.g.
workforce cohesion, school and type climate, approaches of instruction, time on task,
test use). The set of instruments has been used with top 123 schools, Questionnaires
(at all participating schools) and in-depth interviews with school leaders, teachers and
school students (at eight schools) enabled the researchers to become aware of a number
of stipulations for successful self-evaluation: (1) the evaluation manner ought to be
transparent with whoever is involved, (2) school personnel has to be open to comments
and possible criticism, (3) the devices used have to be of top-notch quality, (4) the
school should have ownership over the effects and the conclusions attached to them,
and (5) self-evaluation should be carried out on an ordinary basis each and every three
to five years (Hendriks et al., 2002).
•

Effects of sanctions and rewards on improvements in schools
According to Beere (2012), various ‘outstanding schools’ in UK proved that

the process of rigorous self-evaluation among all standards of school performance is
vital to the success of the school.
The distinction between ‘soft’ and ‘hard’ governance types are as follows:
gentle governance runs on drawing people in, increasing networks and partnerships of
actors that rely on self-evaluations, providing examples and studying from expert
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knowledge. Strategies of tough governance include target-setting, overall performance
management, benchmarks and indicators, and statistics use to foster competition.
Examples of tough governance are England and the Netherlands as they pay
attention towards output data to schedule focused inspection visits to potentially failing
schools, actively informing the schools’ stakeholders about overall performance of
schools via the guide of inspections reports and (in the Netherlands) lists of failing
schools. Moreover, these systems of inspectorates have a clear set of standards on
school performance and output to inform inspection judgments. The movement against
relying on schools’ self-evaluations to inform inspection assessments has shifted these
inspections closer to a ‘hard’ governance approach. Soft’ governance approaches can
be evidenced in Austria, and to some extent in Sweden, Ireland and the Czech Republic
where Inspectorates of Education normally visit schools to provide remarks on
strengths and weaknesses, without declaring and placing schools under highly or
poorly performing (Ehren et al., 2015).
In addition to cyclical visits, Education Inspectorates using differentiated
inspections are projected to have a superior impact on schools. Failing schools should
make use of the inspection remarks to enhance the performance of their schools; the
same applies for high functioning schools. In Sweden, simple inspection calls to all
schools once each four to five years are included as daily inspections, whilst schools
that are assessed as low performance schools are subject to widespread school
inspections. ‘Widened inspections’ are based on grades and results on previous
observations during inspections, and criticisms from students, parents and teachers.
Schools are monitored with great vigor when they are performing below
expectations in the Netherlands. In Sweden, low performing schools wish to modify
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identified weaknesses within a precise time frame, and the implementation of upgrades
is inspected during a follow-up visit. In Styria and Ireland, all schools have to fortify
their improvement plan, even if they are not viewed as a low performing school.
School inspectors test the implementation of these goals after one or two years.
However, there are no consequences in the region for schools that fail to implement
these goals.
Schools that have gone through ERG inspections for academic performance
have been targeted in the media on several widespread occasions. As for recurring
news in the media about schools’ low performance: • Perth Online: The best and worst
of WA schools • ABC News Online. The running assumption in this research is that
schools work tougher to function well when something valuable is to be received or
lost; data and comments by myself are seen as inadequate to encourage schools to
function to excessive standards (Malen, 1999; Elmore & Fuhrman, 2001; Nichols et
al., 2006). Heubert and Hauser (1999) located a considerable relationship between the
level of incentives for schools and school students and the extent to which the
curriculum and instructing in schools improves.
Ehren and Shackleton (2016) aimed to foster our perception of “the
connections between school inspections and their impact on school improvement,
using a longitudinal survey on principals and teachers of primary and secondary
education” in Dutch inspected schools. Many studies drew on the same aim for
obtaining better understanding of this relationship, in which it is complex in the
connection of inspection and innovation. This understanding varied across different
contexts and for different reasons, for example de Wolf and Janssens (2007) clarified
that the intended and unintended negative teaching behavior appeared under the school
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inspection. Rosenthal (2004) also explored the drop of students’ results in secondary
schools in England during the school inspection. This study seeks to answer two main
questions: What is the impact of Dutch school inspections on primary and secondary
schools according to principals and teachers? The second question looks into the
intermediate mechanisms that explain the aforementioned impact.
The study starts with brief literature review about the school inspection in
Netherland, which is one of the oldest Inspectorate systems in Europe. The system
focuses on annual “early warning analyses of potential risks of failing educational
quality in all schools” and as mentioned, risk is categorized in colors. Identifying the
failing schools depending on the standards and the threshold of the Dutch framework,
and inspectors evaluate schools according to these standards and giving feedback on
the strong and weak performance of the standards. Sometimes the feedback including
points to improve with the expectations that this feedback would lead schools to
improve within their understanding of the standards.
A quantitative method is used in this study based on a survey for principals and
teachers in primary and secondary schools in Netherlands for three sequential years in
order to test the model and identifying the connections between school inspections and
the improvement of schools. The primary school samples were three teachers from 408
schools from grades 3, 5 and 8. Where the secondary school samples relied on the
educational track of the secondary Dutch schools of VMBO (Voorbereidend
Middelbaar Beroepsonderwijs / Pre-vocational education), HAVO (Hoger Algemeen
Voortgezet

Onderwijs/

Senior

general

secondary

education)

and

VWO

(Voorbereidend Wetenschappelijk Onderwijs/ Pre-university education), and the
samples here including HAVO and VWO. The longitudinal sample for this study is
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taken across the same schools in responding to the survey, for the seeking of measuring
the change. According to the data analysis of the study, it is found that in case of setting
expectations; there was significant decrease for principals in setting expectations in
the first two years, which is different from teachers who showed higher scores in the
same category. A lower score was given by principals for accepting feedback, and this
showed the strong correlation between setting expectations and accepting feedback in
the first year followed by the early warning analyses, in which schools incorporating
the inspection standards are able to accept more inspection feedback. Moreover, the
result displays that the impact of school inspections is mostly on principals rather than
teachers, and the genuine impact on the improvement of schools and teaching
conditions is limited. Few unintended consequences were also found in the result, and
principals of schools in risk of failure were given a more positive picture. This study
resulting that the impact of school inspections is not a linear process, but rather a
cyclical process of change.
Another study conducted by Ehren and Visscher (2006) was conducted on the
relationships between school inspections, school characteristics and school
improvement. It is a mixed methods study implicating the Dutch school inspectors in
interviews and a survey to have a clear vision about the way schools are assessed and
supervised, motivating them to improve. Most inspectorates of education point on
some kind of improvement, in which the government ensures school’s satisfactory
level of education for all through school inspections. The overview of the
inspectorates’ characteristics across European countries, varies from country to
country, although the observation of lessons is the common feature over all countries
in Europe, for instance it is a systematic full inspection in England, Scotland, Flanders,
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the Czech Republic and Northern Ireland, whilst inspection for specific subjects is
used in France, Portugal and Denmark.
However, the Dutch inspection framework concentrates on the standards of
“teaching-learning process, the school results, and the school organizational
conditions- school’s policy”. Previous studies showed that school inspection leads to
school improvement in the case of schools with low performance- weakest schools
and/or the inspectorate assessment that shows a slight positive result of schools, but
with little improvement on teaching and learning process. The way of giving feedback
is stated in numerous studies as an important factor to stimulate schools to improve,
the relationship between the inspectors and schools, and the school characteristics
enhance the inspectors on being more open in giving the feedback. The theoretical
framework of the study is based on the policy theory and legislation, which includes
the Dutch Supervision Act to perceive the impact of school inspections on school
improvement. The research question of the study indicates to “what effects, if any, do
school inspections have on school improvement, and to what extent do the
characteristics of schools and school inspections contribute to these effects?” The
literature of the study presents the features of the Dutch school inspectors, in which
they use school supervision framework to assess schools and emphasizing the action
plan for weak schools, as some British studies viewed that combining the provision of
feedback and formulating school action plan leads school to improve.
This study tests six hypotheses of leading schools to improve by including
more elements for supporting the inspection effects, the greater the innovation capacity
of schools to prove the improvement, the higher the actors to support school
improvement, the higher improvement initiatives taken by schools, the more insight of
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the school on its strengths and weaknesses, and the more acceptance of schools to the
feedback from the inspectors. All these hypotheses are through combining the policy
framework, the literature review and the data collection of the study. The data of the
study were collected during the inspection visits to schools and to measure the effect
of the impact of the school inspection on school improvement. The school
improvement activities were monitored for six months after the inspection visit. The
result of the research proves that schools used the feedback to improve the school
function and after six months of the visit, they were still performing the plan of
improvement. Hence, the cases of schools with high innovation capacity and the ones
with low innovation capacity refer to the number of improvement initiatives conducted
after the visits. Furthermore, the result shows that inspectors who were giving feedback
about poor performance and affording time for pointing out the aspects for school to
improve, have impact on making difference to school improvement. In addition, and
as mentioned previously, the result asserts that it is not about the number of feedbacks
given for the schools to improve, but rather the way the feedback is given within the
assessment report and the agreements about improving the weak points of the school
performance and functioning.
The qualitative study of Bitan et al. (2014) refers school inspection to “a form
of feedback system” and connects the acceptance of feedback to the psychological
reactance of the receivers. The study comprises school principals in the largest German
Federal State- North Rhine-Westphalia (NRW) about their attitude towards school
inspections, which is known in NRW as the Quality Analysis (QA). The literature
review of the study shows the necessity of positive feedback style for enhancing the
school improvement and its effectiveness including some suggestions for
improvement. It also displays the impact of some behaviors of the person giving the
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feedback, the tone for instance, on the existence of psychological reactance that might
prevent accepting the negative feedback. The research question focuses on “how the
school principals deal with school inspections as a feedback instrument?”
The inspectorate system in NRW in Germany measure the satisfaction of the
school principals by giving them a questionnaire after the inspection in order to put
out their satisfaction about different aspects of the QA, and while the questionnaire is
“not anonymous”, the principals tend to show their unreal comments towards the
system. The sample of the study was taken randomly from the list of the ministry of
education in NRW, and 80 randomized schools were selected in order to get the 50
interviews due to the rejection of some principals to be involved in such interview.
According to the 50 interviews of the school principals, the result of the research
presents the “negative prototype”, in which the principals stated school inspection as
a “plague” to the schools. The load of work for the preparation of reports and files, and
the documentations that take hours of work, just make the work “too much”. Where
from its positive prototype, the principals see that preparing portfolios and reports
needs careful planning and this is absolutely time consuming, and the principals here
suggest having the inspection not during the intensive time of the school year. The
principals’ answer in this study asserts that the plausibility and acceptance of the
feedback depends on the way the feedback is displayed and given.
•

Effects and side-effects of school inspections
A questionnaire study located no effect of school inspections on school, as self-

reported through principals and teachers in Berlin and Brandenburg (Gaertner et al.,
2014). Their outcomes point out that - as to the research question - school inspections
in Austria and Sweden do have a small to medium impact on the main effect indicator,
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Effective school and teaching condition. While the effect estimate reached statistical
magnitude in Sweden only, the higher impact measurement in Austria advocate that
the lack of importance in these united states was once due to low power.
This Impact is in line with the findings of Ehren et al. (2015), Altrichter and
Kemethofer (2015) and might also be defined through unique governance approaches.
Feedback is more probably to be widespread in low-stakes systems, whilst high-stakes
environments produce a lot of accountability stress which is not conducive for
processing and the usage of the informational messages of inspection feedback. A
possible clarification for the special consequences found for placing expectations may
additionally be due to that more accountability pressure principals in Sweden (and in
high-stakes structures in general) can also region extra attention to inspection criteria
before school inspections in order to stop sanctions, while in low-stakes systems,
inspection criteria may additionally be considered as long-term pursuits which are
viewed essential over a longer time span.
Pietsch et al. (2014, p. 466) confirmed in two research that inspection
influences overall performance growth and overall performance developments of
school students in Hamburg. Their results point out an improvement of almost 20% of
a general deviation in reading; in arithmetic a positive, but smaller effect seemed only
in one study.
In a study on the effects and facet outcomes of inspections and accountability
in training, it used to be noted that literature does not elucidate whether inspections
have causal results on the first-rate of schools. Results of research on public
performance indications are explicit, leading us to the conclusion that even though
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principals and teachers consider performance symptoms as important, parents and
scholars do not consider these warning signs when choosing schools.
As pointed previously, the intended strategic behavior for some schools, is
‘gaming’. This forms undesirable outcomes. One of the most popular strategic
behaviors for other schools is ‘Window Dressing’. This type of introduction for
presenting the proactivity and reactivity for paving the road for supervisors to evaluate
schools according to the evaluators’ tools and standards that schools prepare for it in
such way. A very common example for this is preventing susceptible students from
doing some assessments in order to raise up the scores of the students’ achievement.
These series of events occur in most cases, thus increasing the danger of ‘convergence’
and ‘isomorphism’; all schools will begin to appear out as being alike.
While evaluating two centrals managing mechanisms (inspection visits and
public overall performance indicators), they conclude that inspection visits seem to
improve the first-class of schools, even though there are no results determined on pupil
effects and there is some evidence of ‘window dressing’ and stress. On the other hand,
the book indicators on performance, looks to improve student consequences, but this
might partly be due to strategic behavior by schools (indicator fixation, redesigning
the check pool and deception).
Returning to premeditated, strategic conduct as an alternative to analyzing
feedback seems to be the course taken by most schools. This discovery resonates with
past research, up until now (see Nelson & Ehren 2014 for an overview). School
inspections may have a prescriptive instead than evaluative value, especially if the
inspection model consists of punitive treatment for failing schools. In such models,
schools are affected by inspections when they are driven and research how to self-
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evaluate their methods. In another research about Inspection consequences, the
outcomes were studied throughout 6 distinctive international locations in Europe,
(England, Austria, Netherlands, Ireland, Sweden and the Czech Republic), Ehren et al.
(2015) in contrast two distinctive styles of inspection. They conclude that set up ideas
on the way things are carried out can be very advisable as they behavior of others, and
efforts to exchange these set up patterns are regularly resisted due to the fact they
threaten individuals’ feeling of security, increase the price of facts processing and
disrupt routines. It takes greater complicated reflective and positive strategies to
improve sound actions techniques from vital feedback. If there is high strain to show
progress in a quick time span, then schools would possibly be more in all likelihood to
turn to strategic behavior as a substitute of thoroughly examining and the usage of
feedback.
Studies indicate that public information about schools are not used by parents,
as many accountability models assume; they are regularly involved in matters different
than inspection effects (Ehren et al., 2015), like work structures, culture, approaches
and (school organizational) structures. The preliminary inspection framework is
predicted to have an effect on the type of improvement and outcomes generated. Initial
options avert future options, according to Powell (1991). Organizational memory and
mastering methods form the future direction of groups as they grow to be dedicated to
routines that are fashioned by way of early and often arbitrary successes. Positive
feedback at the beginning magnifies and reinforces these routines, however as soon as
these practices are institutionalized, remarks is much less in all likelihood to stimulate
trade to a technological route that is neither assured to be efficient, nor without
difficulty altered (Powell, 1991). Further to the investigation about of Impact of
inspections on improvement of schools Ehren et al. (2013) point out that teacher
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characteristics are not included in the framework of inspection standards. OFSTED
evaluates students' well-being, while Sweden assesses the education of headteachers
and teachers.
•

Role of the feedback provided
According to Ehren and Visscher (2006), the provision of feedback, contrary

to communication, is usually a one-sided undertaking; an inspector informs the school
workforce on the strengths and weaknesses of their school and maybe additionally
gives suggestions for how to improve. According to Matthews and Sammons (2004),
clear and explicit reports and feedback to schools are successful in informing the
enchantment sketch after school inspections and this, in turn, consequences in more
high-quality school action. School inspectors are not always entitled to give advice to
schools. However, they often do so unofficially and informally, on account that not
giving recommendation is rarely possible in accordance to Scholtes et al. (2002).
Schools assume and ask for advice when inspectors have spent days looking over their
shoulders. Feedback compares behavior to standards (Coe, 2002), for example, the
standards covered in a framework for inspection. Behavioral change starts where
comments suggests that behavior does no longer meet standards, and when the
recipients take delivery of the standards, they fail to attain and boost strategies to close
the gap between overall performance and standards. Several pointers for positive
comments can be found. Unfortunately, these pointers are no longer based totally on
research in school inspection contexts, though they can also nicely be transferable to
this context. Black and Wiliam (1998), based on research into the formative
assessment of students, recommend to: “focus the comments on the progress made
alternatively than on absolute performance standards;” providing rewards that focus
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on capacity as an alternative to the fact that one's effort will lead to achievement; use
alternative strategies for explaining why school students under-perform. Giving the
same remarks repeatedly seem to be ineffective, whereas giving optimistic feedbacks
is much more efficient (Brimblecombe et al., 1996). Likewise, Doolaard and Karstanje
(2001), Brimblecombe et al. (1996) posit that remarks need to be relevant, clear and
useful. Ilgen et al. (1979) believes recipients accept the feedback if they consider
accurate it as an accurate reflection of their performance, and if the character giving
remarks tend to be credible. Individuals incline towards attribute performance; the
individual provides both positive and critical messages about the same elements or
associated aspects. Feedback must be given to people at once after their conduct has
been observed or assessed, it should be repeated frequently (Archer-Kath et al., 1994;
Ilgen et al., 1979).
In brief, inspections done at schools, their required standards and strategies and
particularly the given feedback given within the inspection period are likely to cause
an impact at schools as well as on the stakeholders to bring the views and believes in
alignment to what establishes good schools and good education to the requirements in
the framework of inspection. Particularly, enhanced alignment is expected with respect
to the previously failed requirement which the school failed to execute during the
newest inspection visit.
The conditions of teaching or instructing encompasses the techniques a trainer
follows to generate active gaining knowledge of environments and to raise learning
(Scheerens, 2009). For instance, according to the Dutch Inspectorate of Education,
consists of pointers declaring that 'the didactical and pedagogical conduct of the
teachers must meet a set of requirements. OFSTED assesses symptoms regarding ‘the
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great of leaning and teaching’. The indications in the rubrics of inspection are
frequently not as particular when stating teaching techniques and practices; expert
teacher capabilities and precise excellence of coaching are normally not included in
the indicators of inspection.
The stated meta-analyses endorse that the teaching stage prerequisites are of
greater importance than the school level stipulations in enhancing pupil
accomplishment. However, a majority of inspectorates do not explicitly assess teachers
or teaching on a schoolroom level, favoring as an alternative to endorse enhancement
by assessing conditions of the school-level and encouraging principals to enhance the
teaching and getting to know in the school. Most inspection frameworks center of
attention on commonplace education traits or patterns of teaching for instance defined
by Scheerens (2009) (e.g. time of studying, classroom agency and study room
environment). This leads to an apparent gap when determining the influence of the
chosen inspection mode on genuine success.
Matthews and Sammons (2004) alludes that explicit and clear feedback to
schools is effective in informing the development plan after school inspections because
it results in more effective action. Also, other studies emphasize the importance of the
way in which feedback is provided (examples of these studies include Dedering &
Muller, 2011; Dobbelaer et al., 2013; McCrone et al., 2007). In the contrary, some
studies show that many teachers are not willing to change their teaching even after an
inspection. According to Gärtner et al. (2009, p. 10), it was found in a German study
that only a minority of the schools, which had been inspected reacted actively to the
inspection report. Besides, Verhaeghe et al. (2010) found that principals made very
small systematic use of feedback, which was interpreted to be due to lack of skills,
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time, and support (Van Petegem & Vanhoof, 2007). Studies also show that the effects
of feedback depend on whether it is positive or negative.
Capacity building is every other intermediate mechanism, which is widely
emphasized. While research on school exchange has proven that altering teachers’
practices is tough (Fullan, 2002), research also has demonstrated that teachers’
participation in expert mastering things to do are influenced by using each personal
characteristic and with the aid of management practices and organizational conditions.
Geijsel et al. (2009) concluded that principals’ transformation of management is a
necessary determinant to enhance the professional mastering of teachers. Encouraging
the participation of teachers in decision-making and cooperation between teachers
have been observed to be necessary mediators in capacity building.
Principals are regarded to be the quality informants of modifications in schools
as a result of school inspection as they are normally the key actors in preparing the
school for inspection and in imposing modifications in response to inspection
(Gustafsson et al., 2015).
Performance warning signs should first of all be dealt with flexibly, and no
longer be relied on exclusively when controlling organizations. Smith (1995) suggests
a broader environmental monitoring system, including, peer evaluation for example,
and accreditation to nurture a sense of shared values underlying the performance
indicator scheme, including the body of workers in developing and implementing the
overall performance indicator scheme. This can also contribute to this sense of shared
values. These movements may additionally stop companies from focusing solely on
quick-term and measurable warning signs that are section of the performance indicator
scheme and ignoring possible improvements that come to impact after a long period
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of time. Performance indicator schemes that reward conduct anticipating new
challenges may additionally prevent a focus on quick-time period measurable goals
(Smith, 1995), as well as focusing on the first-rate and content of indications instead
of on methods and the presence or absence of indicators (Van Thiel & Leeuw, 2003).
Other techniques to stop a focal point on quick-term measurable desires may
additionally be to use a range of overall performance indicators, to preserve some
uncertainty about which indicator is to be used, and to preserve the overall
performance indicator scheme below consistent overview (Smith, 1995; van Thiel &
Leeuw, 2003). These techniques might also forestall misrepresentation or fraud, as it
is difficult to manipulate greater than one overall performance indicator (Smith, 1995).
Integrating the performance facts series system into the administrative systems that
people use to run their personal employer or threatening serious sanctions might also
make a contribution to preventing misrepresentation or fraud. More 'friendly' processes
encompass inspections that are characterized via reciprocity (Leeuw, 2002) and
inspectors who attempt to keep away from a businesslike and far-off mind-set (Wiebes,
1998).
Chapman (2001) describes the need for schools to form a design to enhance
their weaknesses also is a contributing factor to the improvement of the school. The
feedback be it written or oral is regarded as an important stimulus by the teachers for
school enhancement (Brimblecombe et al., 1996; Chapman, 2001). Any sort of
feedback provided in a personal placing which is suitable to the culture of a school
appears to have a particular advantageous effect on. The relationship between the
school and the school inspector likely to perform a part in the quick acceptance or
rejection of the provided feedback Additionally, the school inspectors who have a
suitable relationship with the corresponding school would is more likely to have the
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most result as the schools would not be hesitant to disclose their strengths and their
weaknesses as well and would be willingly open to any suggestions provided for
improvement (Ouston et al., 1997; Leeuw, 2002). Fidler et al. (1998) stated that other
facets of school inspections which may further influence the school enhancement
could be the attitude of the inspector, the apparent quality of inspection, the way in
which feedback is received from the inspector, the level to which the inspection file is
practiced as applicable and right and the similarity between the pointers’ given by the
inspector's and the culture of school.
In the view of Leeuw (2002) and Wiebes (1998), mutual trustful relationships
between schools and inspectors play a critical function in inspections as these may
motivate schools to have an open mind-set about their strengths and weaknesses, and
to act upon recommendations. The more the relationship is characterized with the aid
of trust, the higher the probability that the Inspectorate considers the factors of
educational quality that surely count for schools (instead of solely those of a political,
administrative or procedural nature). Leeuw (2002) suggests that inspections that are
characterized by using reciprocal relationships with schools are effective. In this case
inspectors attempt for a balanced 'give and take' and 'you too-me too' relationship. The
former refers to what inspectors would like to get hold of from schools in terms of
information, and what schools get again in return. 'You too-me too' capacity that the
Inspectorate complies with the identical transparency and evaluation criteria as the
criteria that apply for the schools they inspect. Inspectors who function with such
reciprocity are anticipated to follow norms and standards that are applicable and
applicable to schools. If the conversation with schools is open, the information
alternate is direct. As a result, probable inspectors will have higher information of what
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is going on in the school, and the probabilities of dishonest may be reduced (Gouldner,
1960; Leeuw, 2002).
2.5 Developing School leaders’ Professional Identity and their Operational
Practices
Professional identity can be defined as a “state of mind, identifying one's self
as a member of a professional group" (Crossley & Vivekananda-Schmidt, 2009, p.
603). The definition of professional identity can vary across different professions but
will comprise professional activities such as communication, teamwork, cultural and
ethical awareness, stakeholder assessment, handling emergencies, personal reflection,
and ethical handling of theoretical records.
The idea is that a professional identification can be a doable mediator for
teacher attrition. Professional identity is grounded in autonomy and encourages
educators to collaborate and innovate to enhance their work and themselves, leading
to increased self-efficacy (Darling-Hammond et al., 1995).
Specialists in the field of educational research agree that teacher retention is a
high priority. According to educational researcher and leader DuFour (2015, p. 14)
“Teaching has become America’s most embattled profession,” and this has negative
implications for the profession and the stakeholders it serves. Remarkably, retention is
highest for teachers with university undergraduate preparation and lowest for out-ofstate and alternative certification teachers, whether those teachers are in any of their
first five years of teaching. The rates of retention drop as teachers gain years of
experience. This data is important in showing problems with teacher retention while
pointing to mediating trends in teacher preparation, opening the door for more research
into teacher training and professional development. Teachers leave for various reasons,
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of which many revolve around the need for administrative support (Tickle et al., 2011).
Advancement opportunities for administrative communication and support, and higher
salaries have been linked to higher teacher retention rates (Borman & Dowling, 2008).
A solid professional identity for teachers could be a good way for campus
leaders to duplicate some of these features of teachers who stay, and the schools that
keep them. A good example is the greater enjoyment of work that can lead to higher
levels of commitment and, therefore, an increased sense of professional identity
(Martin et al., 2010). As a method of retaining teachers increased decision-making
capacity aligns with the idea of providing greater decision-making opportunities can
improve a view of oneself as a professional. The fact that a professional identity can
be developed through feedback, modeling, and conversations is the most hopeful for
organizational leaders is (Hill-Berry, 2016).
This study is heavily influenced by self-leadership theory, “a self-influence
process through which people achieve the self-direction and self-motivation necessary
to perform” because some thinking around retention and professionalism centers on
one’s self perception and ability to act in one’s interest, (Neck & Houghton, 2006, p.
271). Elements of self-leadership proposes the teaching of self-regulation and
resilience to increase perceived and actual self-efficacy, they have been influenced by
social cognitive theory (Wood & Bandura, 1989). Another perspective of the theory
utilizes the self-regulatory and self-reflective aspects of social cognition to develop the
resiliency needed to survive in and adapt to difficult environments (Bandura, 2001).
Self-leadership theory holds that Self-leadership is defined in the literature as
“a self-influence process through which people achieve the self-direction and selfmotivation necessary to perform” (Neck & Houghton, 2006, p. 271). The self-
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leadership theory of details strategies for thought and behavior that help adherents
maximize their potential (Neck & Houghton, 2006). There are three groupings of these
strategies, they include behavior-focused, natural reward, and constructive 12 thoughtpattern strategies (Neck & Houghton, 2006). Behavior-focused strategies may include
goal reminders, setting, and cueing. “Evaluative self-management through goal setting
is affected by the characteristics of goals, level of challenge, their specificity, namely,
and temporal proximity” (Bandura, 2001, p. 8). Putting it otherwise, attainable, goals
must be specific, and timely, and one must track progress along the way in order to
monitor progress and experience self-efficacy to increase intrinsic motivation to
continue along the journey (Bandura, 2001). For the same reasons, goals must
sometimes be adjusted because of a change in external circumstances or the
introduction of information or new challenges; setting short-term goals in alignment
with long-term ones can help alleviate such stressors (Manz et al., 2016). This
theoretical framework could align with a professional identity and speak to the abilities
that teachers need to generate resilience in their profession.
Natural reward-focused approaches highlight the satisfaction of an activity and
increased self-efficacy or intrinsic motivation (Neck & Houghton, 2006). Actually,
performance can improve “to the extent that activities and tasks can be chosen,
structured or perceived in ways that lead to increased feelings of competence and selfdetermination” (Neck & Houghton, 2006, p. 281). The idea of better performance due
to the opportunity to choose preferred activities aligns with the human agency aspect
of social cognitive theory, an underpinning of self-determination theory, which
encourages people to take an active role in self-development through intentionality and
forethought (Bandura, 2001). Effectiveness that comes from such empowerment
results in increased self-efficacy and greater delight of tasks in a recursive cycle
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(Bandura, 2001). Lastly, constructive thought-focused strategies can allow one to
continue self-development through the self-reflection encouraged by self-leadership
and social cognitive theories (Bandura, 2001; Neck & Houghton, 2006). Whereas
some are naturally inclined to opportunity thinking (Neck & Houghton, 2006) or a
growth mindset (Yeager & Dweck, 2012) and readily use increased self-awareness to
evaluate beliefs and assumptions (Manz et al., 2016).
In her dissertation, Cunnigham (2020) has seemed to decide whether
improvement of a robust expert identity ought to positively have an impact on teacher
retention on a given campus based on an exploration of the phenomenon of teacher
professional identity development.
The overarching research query for the study was: How do educators pick out
the significance of a robust expert identity to intent to remain in the profession? The
three research sub-questions for the study were the following:
1. According to educators, what features, or behaviors symbolize a sturdy
professional identity?
2. How do educators become aware of the Impact of leaders on their expert identity
development?
3. How do educators describe the improvement of their expert and non-public
identities?
Interview information showed that by involving the universal research
question, teachers discovered that professional identification held first-rate
significance for them. One participant went so far as to describe lack of professional
identification “a disaster,” and another said, “feeling like you’re an expert is truly
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essential.” Likewise, researchers have identified expert identification as integral to
meeting school desires (Hill-Berry, 2016). A participant stated, “Everybody needs to
be treated as a professional.” Their feeling mirrored the literature from DarlingHammond (2017) that compared teaching to different professions that received larger
reinforcement for expert conduct from stakeholders.
Participants identified both professional identity and self-efficacy as vital to
their professions. The participants confirmed that they felt like it was definably
essential for them to have that identity to feel like I’m doing a good job.” One
participant identified a recursive cycle in which professional self-efficacy and identity
influence each other, noting, “The more professional as an educator I feel, the more
confidence I’m going to be able to give my students.” Such declarations reflect
professionalism research, which links a professional identity to improved
performance, self-efficacy, job satisfaction, and commitment (Day et al., 2006).
Another participant also saw that their professional identity was important to them and
closely linked to perseverance, stating that, "Having that identity as 'I'm a teacher is
really essential to want to keep going." This kind of resilience in teaching can be
fostered informally and formally and is necessary for teacher retention (Soulen &
Wine, 2018).
Considering the first research sub-question, teachers recounted that their
professional identity development in relation to building on experience, collaboration,
reflection, and getting feedback from stakeholders, especially leaders. Participants
relied upon their experiences as paraprofessionals and as beginning teachers to
“fortify” their professional identity. They reiterated self-efficacy stating that, “I think
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the positive experiences have helped me feel good about myself as a teacher.” Some
teachers felt they needed greater experience and training in order to contribute.
Investigators confirm that experience is a great deal for a teacher. Beginner
teachers build an identity based on past experiences and also through learning
experiences associated with beginning teaching. Experience reflection played a critical
part in helping respondents to develop their professional identities. Social recognition
and self-leadership theories also stress the importance of the reflection (Bandura, 2001;
Neck & Houghton, 2006). Some of the respondents focused their entire identity around
the concept of reflection and the importance of practicing that reflection on their
development. Others mentioned reflections about negatives, positives, successes, and
failures as important to the development of their professional teacher identities. In the
literature, reflection is considered as an important professional behavior. On their
Professional Self-Identity Questionnaire, Crossley and Vivekananda-Schmidt (2009)
and other researchers identified reflection as crucial for professional identity
development (Pillen et al., 2013; Sutherland & Markauskaite, 2012; Walkington,
2005).
In response to questions about professional behaviors designed to address
research sub-question 2, contributors identified expert behaviors such as collaboration,
communication, and a purpose as necessary for a sturdy expert identity. Collaboration
towards a frequent objective is motivating for personnel and really useful for expert
identity improvement (Bandura, 2001). The idea of collaboration was found in
interview data as well, with teachers citing collaboration or lack thereof as influential.
Participants fondly recalled past teams and their effective influences, which a
participant expressed in frustration, “Yeah, I have to increase myself, however I’m
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supposed to work with a team, and I don’t even [get the chance to] meet with that crew
this year.” Because teamwork and collaboration have been identified in research as
professional behaviors (Bloom et al., 2017; Hilferty, 2008), they should not be
disregarded by researchers or by practitioners. Crossley and Vivekananda-Schmidt
(2009) recognized conversation as one of the expert behaviors worth investigation, and
it was some other professional behavior that emerged from the interview data. In
recalling former teachers who impressed them, the Participant said, “They
communicated nicely with every other.” Teachers are charged with teaching school
students how to talk efficiently when they lack a model of proper verbal exchange in
their leaders, and additionally agreed that leaders need to talk expectations honestly in
order to get the desired results. Effective verbal exchange is an expert behavior that
has been shown to be effective in mediating retention. Borman and Dowling (2008)
stated, “Regular and supportive verbal exchange with administrators is related with
lesser attrition rates” (p. 390).
Sub-question 3 was addressed by the emphasis each participant placed on
support, feedback, and modeling from leaders. The respondents of the study observed
that leaders had a noteworthy impact on the development of professional identity. In
accordance with attrition literature, the effect of leadership strongly felt at NCMS
(North Canyon Middle School). Administrative and leadership support are considered
as critical factors influencing teacher retention and attrition (Ávalos & Valenzuela,
2016; Darling-Hammond, 2003; Hentges, 2012; Ingersoll & May, 2012). Modeling
from leaders emerged in several participant responses. Some of the respondents said,
"I honestly think that teachers are going to act as the leadership in the school acts."
Besides, they shared, "It is difficult for teachers in our school to know what a
professional teacher even looks like because you don’t have the leadership setting that
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example for you all the time.” Some participants stated a desire for leaders to put what
they taught to practice. Research on professionalism reinforces the idea that leaders
can teach professionalism by providing role models. The other aspect of leadership
shown in the literature is administrative support which have a major impact on attrition
and retention (Borman & Dowling, 2008; Darling-Hammond, 2003).
Teachers who were starting their careers had lack of support as one of the top
concerns troubling them as they enter the profession. The participants of the study
viewed support as a provision of professional development, effective mentoring
relationships, resources, and emotional support. The participants said, “I think
[administration] is like the biggest thing because I truly always thought the
[administration] was always going to be there for you.” They also mentioned a lack of
suitable resources as harmful to their professional identity and shared that they had a
student troubling their class. The participant was unable to get administrative support
to resolve the issue and agreed that parents had an outsized influence on leaders in
such situations, which was detrimental to teacher professionalism. Similarly, some
remembered a prior supervisor who expressed concern and care, while another
recollected about prior experiences in which leaders supplied substitutes as necessary
and arranged potluck dinners for teacher morale. Administrative support is linked to
professionalism and leaders are advised to be mindful of the teacher support provided
(Brunetti, 2006; Day et al., 2006; Pillen et al., 2013) so as to ensure that teachers are
able to effectively develop professional identities and the resulting resilience.
More applicable to school leaders than theoretical implications are implications
for upgrades to practice. Based on the research findings, leaders at NCMS and in other
academic contexts would do nicely to educate professionalism through modeling,
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feedback, and expert development. They need to talk efficiently and use strong,
supportive management to set up a subculture of collective efficacy based on frequent
desires and values.
The other crucial professional behavior that emerged in the literature and in
interview data is communication (Crossley & Vivekananda-Schmidt, 2009; HillBerry, 2016). Nearly all participants emphasized the need for effective communication
from leadership and peers. Communicating effectively affords the clarity of
expectations needed for teachers to have a goal to work toward, which is intrinsically
motivating. “Regular and supportive communication with administrators . . . [is]
related to greater retention rates” (Borman & Dowling, 2008, p. 390). Leaders can use
Professional development avenue to help teachers grow into confident professionals
(Darling-Hammond et al., 1995; Hill-Berry, 2016). Participants in the study agreed
that professional development is important; several noted that their identity
development would have been more successful and smoother if they had better
preparation and training. Professional development was also cited in attrition research
as a positive contributor to job satisfaction (Ávalos & Valenzuela, 2016) and could
also fit into the learning and innovation components that are found to be beneficial in
self-leadership theory (Neck & Houghton, 2006). It is important for teachers to be
quickly empowered to lead themselves and each other to note that in order to gain
professional identity development (Darling-Hammond et al., 1995), though leaders
must set the tone.
In a study about the unstable professional identity of school principals in Spain,
Real and Botia (2018) demonstrated a unique experience for Spain and Portugal in
electing a school principal based on the framework of the European Union. The
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strategy was that a school principal was chosen by a colleague or a co-worker. This
means that the professional identity is a transformational passing through an interim
trajectory that comprises of “acting as” or “being” a principal, which is related to the
identity of a principal (Real & Botia, 2018). The provisional trajectory of being a
principal made it possible for the principals to return later to the role of a teacher, and
again, after 4-8 years to a principal according to the choice. It is such a unique
experience where school teachers and principals experience the dual identity, which
duplicates teacher/principal roles and manager/leader responsibilities. This precise
situation making both available- the access to the professional career and the
discontinuity of the profession (Bolívar & Domingo, 2006). Duality of identity exists
in Spain in such situation and it was rarely promoted by convenient training.
France had a similar experience in selecting school principals based on coworkers (Duchauffour, 2013). According to this strategy in choosing school leaders
particularly principals, the identity is built in a subjective process, which is mostly
based on social inscription. Actually, it is common to differentiate between the selfidentity and the ‘other-identity’ (Dubar, 1992). Professional identities exist jointly
between objective identity and subjective self-identity (Real & Botia, 2018). Both of
the identities are tied together and work as a result of socialization for long time, within
three factors: the sociocultural, the work context, and the personal factors.
Robertson (2017) discussed the professional identity in educational leadership
with the most experienced school principals in New Zealand. Robertson found that as
school principals managing complex change, they found themselves changed as well.
Managing change effects on the change agent contributing to the perception of the
transformation of professional identity. According to Robertson (2017), transforming
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professional identity is more evident with longer-serving principals by managing
emotions, making decisions, interacting with others and approaching professional
learning. This is also stated by Lingard et al. (2003) that successful school leadership
is transformative, rather than the transactional, and pedagogical leadership practices
were recognized from evolving the school improvement. Based on the discussion of
Robertson (2017), the study of the individual context of school principals came out
from ethnographical side of studying what principals do, however Thomson (2009)
contends that school leader is more than this, school leadership is a ‘way of being and
knowing about the world’.
This has put professional identity as a challenge in leading change for school
principals who experience diverse roles and external influences, and perhaps with
tension between personal beliefs and values. This is related in the study of Robertson
(2017) to the theory of identity, which highlights the duality connected to the self as a
discrete being and as a socially constructed being. Robertson (2017) describes
professional identity as a river with continual flow because it is an ongoing challenge
with the self. Identifying the challenges and the strategies promote school principals
acting increasingly in complex roles. The study then called for the need for influencing
the professional identity of experienced principals through further knowledge on the
impact of the management of change. The study further acknowledged the impact of
policy changes in challenging professional identity of experienced school principals in
New Zealand due to the roles of principals undergo change (Robertson, 2017).
As stated before in chapter one that there is a sturdy connection between expert
identification and practice, and according to the MOE (2016), school leaders’ practices
are shown in exceptional numerous approaches as following: ensuring complete
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compliance with local and country wide regulatory requirements, inspiring and making
sure a wholly inclusive school, communicating a clear school vision for the staff,
working with students, parents and other stakeholders to advance a shared vision,
influencing decision-making, delegating leadership to men and women and teams
effectively, involving staff individuals in systematic self-evaluation, figuring out key
priorities primarily based on valid and dependable self-evaluation, monitoring
teachers’ performance, evaluating students’ study room experience, monitoring
attainment and evaluating progress, and making ready improvement diagram
constantly. Moreover, school senior leaders must be able to exhibit excellent of
governance consisting of vast representation from all stakeholders that the governing
board makes a large contribution to school’s management and direction based totally
on moral ideas (MOE, 2016). In addition, school leaders’ operational practices referred
to all managerial things to do that a school leader follows to ensure staffing, facilities,
and resources (MOE, 2016). In that context and primarily based on Irtiqa’a
Framework, MOE (2016), school chief exactly senior leaders are considered the
inspirational expert practitioners who show an excessive degree of expert competence.
Cheng et al. (2015), on the other hand, suggests a variety of sorts of practices
for school leaders. They declared that choice-making in some key functional areas is
part of the school’s everyday practices and in practice, the success of a school’s
operation and its educational overall performance depends on the effectiveness in key
functional areas as staffing, curriculum development, budgeting, school students’
policies, evaluation and pedagogy (Cheng et al., 2015). However, Taylor et al. (2007)
referred to that leadership paradigm for school principals has been modified in the 21st
century, in which it used to be regarded historically as the people provided direction,
made choices and have been responsible for followers, however it moved from this
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perspective into a new viewpoint referred to as ‘servant leadership’, a viewpoint of
designer, steward, and teacher. The caring paradigm is a new paradigm for leaders’
practices in schools in order to construct relationships and center of attention on
provider to others. Various authors endorsed this thought of ‘servant leadership’,
DuFour (2001) clarified that principals who undertake their function as servant leader
make center of attention on growing school settings keeping humans to work towards
a shared imaginative and prescient with honoring collective commitments to self and
others. Hunter (2004) agreed on the equal concept and adopted ‘servant leader’ as the
one who serves different with a conscious choice. Drury (2005), also discussed the
equal idea of the new paradigm for school leaders’ practices on servant management
that is greater than simply appearing of service, or chief who only serves.
2.6 Abu Dhabi Inspectorate System
Public schools in Abu Dhabi are governmental funded units, so they are nonprofit organizations, and Abu Dhabi government sets education as a priority area for
the Emirate of Abu Dhabi (Badri et al., 2014). There is no motivation to cost
accounting and minimization in government-funded schools (Hu et al., 2009).
Therefore, schools should make change in their policies for utilizing the resources
based on the importance of resource optimization (Badri et al., 2014).
Before 2009, Abu Dhabi schools were never put under positive pressure to
raise the bar of the expectations, and the school’s system in Abu Dhabi has never had
a comprehensive performance plan for an objective comparison for school relative to
each other in a scientific manner (Badri et al., 2014). Parents were not able to choose
a better school for their kids, due to the old evaluation system for schools’ efficiency
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in Abu Dhabi, which was vague and unclear. The reasons behind this ambiguity were
the issue of the quality of data and the poor data (Badri et al., 2014).
As a result, Abu Dhabi government started to re-build a robust infrastructure
for its educational system so it can then establish its school evaluation system
accordingly. The government of Abu Dhabi established Abu Dhabi Education Council
(ADEC) in 2005, which is later on known as Abu Dhabi Department of Education and
Knowledge (ADEK). A great attention was paid for performance-based school reform
in the last decade (Badri et al., 2014). Thus, ADEK reform for Abu Dhabi schools
included setting standards for students, teachers and school performance, providing
the local participants in the educational process with autonomy, and establishing a
competence system based on school performance (Badri et el., 2014). The reform
started the change dramatically from the basic school data by establishing in 2008 a
complete student information system (eSIS) for all students and teacher’s data for mark
entry with electronic data analysis for every single category in the system, which forms
a secure effective database for every school and for internal and external evaluators
(Badri et al., 2014). The public sector in Abu Dhabi was driven by ADEK with a 10year strategic plan identifying four main priorities: elevating school quality, improving
access to P-12 education, providing affordable options of high-quality private
education, and focusing on national identity and career (Badri et al., 2014). Based on
this strategic plan, in 2010 ADEK grounded the first school evaluation system for both
sectors (private and public) in the Emirate of Abu Dhabi that was the Irtiqa’a
Inspectorate Program.
Irtiqa’a is the Arabic term for progress and making improvement. It is a
program designed on international performance standards aiming to measure and
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evaluate the quality of education in Abu Dhabi schools and improving school’s
performance in order to maintain consistency and ensuring that schools are aligned
with the national and international standards (ADEK, 2012). The program started in
its first round in inspection visits in 2010 for private schools in Abu Dhabi and
followed directly with the first round for public schools in 2011 relying on eight
performance standards for schools. The Irtiqa’a framework has been modified then
into six performance standards for Abu Dhabi private and public schools: 1) Students’
Achievement, 2) Students’ Personal and Social Development and their Innovation, 3)
Teaching and Assessment, 4) Curriculum, 5) The Protection, Care, Guidance and
Support of students, 6) Leadership and Management (MOE, 2016). Each standard is
evaluated and graded with a scale from weak to outstanding, as well as the final
judgment for the school performance is based on the same scale of grading. Schools
are inspected every two years, and the inspection visits for every school last for four
days of full inspections. By the end of the official inspection visits, the team-lead with
the co-lead of the inspection team set with the school SLT, which is presented through
the school principal and vice-principal in most schools. This meeting is considered as
the feedback meeting about the school general performance according to the inspection
team observations and data. The final judgment about the school overall score is sent
after a month approximately from the actual visit.
In addition, through this program Irtiqa’a aims to empower the Emirati
manpower by training UAE nationals for being evaluators and inspectors joining
evaluation team and performing their future duties efficiently and impartially (Salma,
2017). In Irtiqa’a national conference in Abu Dhabi 2014, the researcher of this study
engaged in a verbal conversation with some of the superintendents in the department
of quality assurance in ADEK, who declared that about 50 of Emirati school leaders
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and teachers from Abu Dhabi public schools involved in the inspection training to join
the program as inspectors.
2.7 Summary
The proposed framework from the theoretical perspectives in this chapter
underlying both school inspections and school leadership in its two factors- the
professional identity and the operational practices. The chapter started with the SMT
(Scientific Management Theory)- Taylorism followed by the HCT (Human Capital
Theory). Although SMT paid great attention for rules and regulations and requesting
school leaders to adhere with the rules of the systematic program for evaluating
performance in such inspectorate system as an evident example for implanting this
theory, the HCT came as a great opportunity for the school leaders in our context to
support their development by preparing them for being productive and effective
members in the evaluation systems either by joining as evaluators, inspectors, or even
trained to be master data-analysts for their schools or to provide support for others.
The presented literature in this chapter indicated that inspections do not work
separately from evaluation, monitoring or accountability. All of these strategies form
an integrated system for school inspections in one way or another depending on the
objectives of every system. The chapter specified the need for improving school
inspections and the school evaluation systems and emphasized the effectiveness of
accountability. Assuming school inspection is the vehicle for accountability in schools
for ensuring that students receiving their basic education for their role in their society,
and so providers of education must be answerable and accountable (Neave, 1987). The
chapter also concentrated on providing feedback as inspectors’ responsibility to
provide for government and school stakeholders. It is also argued through the surveyed
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literature in this chapter that feedback provided by school inspectors do not necessarily
guide a school for improvement (Ehren et al., 2005).
In spite of the extensive discussion in this chapter about definitions of school
inspections and the impact of school inspections on school leaders and teachers with
presented literature about Abu Dhabi inspectorate program, there was insufficient
literature in reviewing Abu Dhabi experience in school evaluation and its inspectorate
program particularly. The chapter presented the professional identity for teachers and
school leaders with a strong connection to their operational practices in their schools
from different researches and various perceptions in which there are various causes for
the development of professional identity or the decline of it in contrast, and
professional identity of individuals reflecting directly to their practices and behaviors.
The following chapter is to present the research methodology that is utilized in
this study.
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Chapter 3: Methodology
3.1 Introduction
This chapter characterizes the methodology utilized in the study. The study
aims to explain the influence of the Irtiqa’a inspectorate program on school leaders’
professional identity and their operational practices in schools in Abu Dhabi.
Therefore, the chapter illustrates the research paradigm, followed by details of the
research design, comprising both the quantitative and the qualitative methods used to
expound the influence of the Irtiqa’a inspections on school leaders’ identity and
practices in the Emirate of Abu Dhabi. The chapter also presents detailed description
of the design, methods, data collection, procedures and instruments. These encompass
surveys and semi-structured interviews. Furthermore, this chapter addresses the
participant demographics, sample selection, and context, as well as highlights the
techniques employed for the analysis of data. The first phase of the study includes a
descriptive analysis of the survey instrument used, and a descriptive analysis of the
interviews comprises the second phase of the study. Following the analysis, the chapter
presents a discussion on ethical considerations such as reliability and validity of the
survey instrument.
As mentioned earlier, the study aims to explain the influence of Irtiqa’a
inspectorate program on school leaders’ professional identity and their operational
practices in schools of Abu Dhabi. Thus, the main research questions are:
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To what extent does the inspectorate program in Abu Dhabi Schools improve
School leaders?
1. How does the Irtiqa’a inspection influence the professional identity of school
leaders?
2. How does the Irtiqa’a inspection influence school leaders’ practices in leading and
managing school operations?
3. Is there any significance difference between inspection, identity and practice based
on years of experience and nationality?
4. Is there any correlation between inspection with school leaders’ professional identity
and their operational practices?
3.2 Design of the Study
3.2.1 Research Paradigm
Before commencing their study there is often a philosophical position for the
researchers to think about, in order to help determine how it fits their study, through
philosophical assumptions such as epistemology and ontology. According to Creswell
and Clark (2011), the researchers’ beliefs and assumptions instruct inquiries, and form
their worldview in a paradigm, following their research process starting by planning,
associated with a particular discipline within the researchers’ beliefs and values.
Tashakkori and Teddlie (2003) stated the importance of “Pragmatism” as a
worldview or a paradigm of a mixed methods research. Pragmatism considers how
people think and believe practically or in a practical way. Creswell (2013) stated that
a mixed methods research design is best suited for Pragmatism paradigm. Stances of
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the researchers shape the research, so the nature of reality (ontology) is different from
one worldview to another, in gaining knowledge (epistemology), in the role values of
the study (axiology), in the (methodology) the process of the research, and in the
research language (rhetoric) (Creswell & Clark, 2011; Creswell, 2011; Lincoln et al.,
2011). In Pragmatism Worldview, Cohen (1999) has stated “what works” as the truth,
that in the ontological term of pragmatism, there is no ultimate truth. Based on the
epistemological stance of pragmatism, Creswell and Clark (2011) agree with Biesta
(2010) that a pragmatic paradigm must admit the multiple realities, where the
researcher’s belief shapes knowledge through what is known and how it is known, and
this argued by Tashakkori and Teddlie (2003) that knowledge acquisition comes
through integration of action and reflection. They both emphasize the multiple realities
of a pragmatic paradigm and the connection between actions and consequences. Thus,
the view of reality that enhances this study can only be seen through the experiences
of school leaders such as school principals, vice-principals, the lead teachers/ head of
faculties, and the researcher’s engagement to a particular social and cultural context,
which are school inspections in Abu Dhabi. The impact of school inspections on
teachers and school leaders have been studied and investigated in different contexts
and from several variables, and the results assure that there is no absolute truth.
Researchers are unable to reach the final realities. However, in this research, the aim
is to investigate the effect of school inspections various facets and in different
conditions. This reflects the school leaders in this research who are experiencing
school inspections and an inspectorate system that is considered novel in Abu Dhabi
schools for the last ten years in a different context educationally, socially and
culturally. Since Pragmatism lies in the practice of collecting data in the approach of
this study, the philosophical assumptions of its collection and interpretation show that
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every system has specific epistemology, methodology, and tools (Creswell, 2013). As
the popularity of quantitative approach, qualitative and mixed methods (Creswell,
2013; Teddlie & Tashakkori; 2009) lead us to present the pragmatic paradigm in such
linkage through multiple methods.
Existing current literature fortifies this study, examining the impact of Irtiqa’a
inspectorate program on school leaders in Abu Dhabi in different contexts of their
professional identity and their operational practices. It is with great hope and
anticipation that this study will partake in improving the school’s evaluation system in
the Emirate of Abu Dhabi. The research is introduced by the notion of the
methodological value of Pragmatism, that permitting researchers to use more than one
method, where in this case both quantitative and qualitative data collection methods
are used. Such approach will come up with more valid results and will better reach the
aim of the research, as the researcher believes. Therefore, this study employs both
methods of quantitative and qualitative practices, deeply rooted in the pragmatic
approach, understanding the practices, perspectives and interpretations. The following
lines describe the methods used for the study in detail.
3.2.2 Explanatory Sequential Mixed Methods Design
This study has adopted an explanatory sequential design of mixed methods.
Creswell and Clark (2011) present the mixed methods as philosophical assumptions
methodology with a mixture approach of quantitative and qualitative through the
phases of the research process. They agree on the concentration of collecting,
analyzing and mixing both data of quantitative and qualitative in one study or group
of series of studies, stating that “It combines methods, a philosophy, and a research
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design orientation. It also highlights the key components that go into designing and
conducting a mixed methods study” (Creswell & Clark, 2011, p. 5).
This study utilized an explanatory sequential mixed method design that
depends on two different but connected phases (Creswell & Clark, 2011; Creswell et
al., 2003). A sequential explanatory mixed methods design was used to gather
adequate information about the impact of the Irtiqa’a inspectorate program on school
leaders’ professional identity and their operational practices in Abu Dhabi schools.
The rationale behind using the explanatory sequential mixed methods design is that it
starts with quantitative data collection and analysis as a priority to address the
researcher’s questions (Creswell & Clark, 2011). Another reason for using the mixed
methods is that a one method alone is insufficient to cover all details of the study
(Creswell, 2012). Furthermore, according to Tashakkori and Teddlie (2010), mixing
quantitative and qualitative grants us the opportunity to flesh out a coherent depiction
about the effects of Irtiqa’a program on school leaders, from different perspectives,
through integrating the results of the quantitative and qualitative data. This will help
the researcher to highlight the strengths in every competent method (Creswell, 2012).
Choosing efficient methodologies is critical and definitive in mixed methods
research (Creswell & Clark, 2011). The moment that the researcher has pinpointed the
research problem, it is followed by a need for mixing methods with reflection on the
theoretical and philosophical assumptions. There is then a selection of a specific design
in order to fit both the research questions and the research problem (Creswell & Clark,
2011). This study consists of two phases, wherein a larger sample size was equipped
for questionnaires. In the second phase of the study, a smaller sample size was used as
school leaders were interviewed. The second phase focused on semi-structured

133
interviews and the analysis of their professional identity and their operational practices
mentioned through their responses to the interviews.
3.3 Phase One: The Quantitative Approach
3.3.1 Participants
The first phase of the study engaged a large number of school leaders in the
Emirate of Abu Dhabi (both male and female) from different nationalities and different
public-school cycles, (n=211), who completed the surveys about school inspections,
their professional identity and their operational practices in schools.
In this study, the participants were selected through random selection via
probabilistic sampling in the quantitative phase of the research, in which the intent of
probabilistic sampling is to select a large number of participants randomly who
represent the population or a segment of the population, and these are comprising
individuals who are randomly being chosen (Creswell & Clark, 2011).
After receiving the MOE approval, the researcher sent 300 questionnaires to
C1, C2, and C3 schools in Abu Dhabi, and received 211 returns. The surveys and the
background surveys are attached as Appendix B.
Tables 1 and 2 (Figures 2 and 3) present the participants’ positions as a school
leader and their experiences in school Management.

Table 1: Demographic of Positions of School Leaders (n=211)
Position/Job Title

Frequency

Percent (%)

Principal

66

31.3

Vice Principal

36

17.1
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POSITION/JOB TITLE
Principal

Vice Principal

Lead Teacher/ HOF

31%
52%

17%

Figure 2: Demographic of Positions of School Leaders (n=211)

Table 2: Demographic of Experience of School Management (n=211)
Years of managerial experience

Frequency

Percent (%)

0 - 5 years

43

20.4

5 - 10 years

42

19.9

More than 10 years

126

59.7

Total

211

100.0
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YEARS OF MANAGERIAL
EXPERIENCE
0 - 5 years

5 - 10 years

More than 10 years

20%

60%

20%

Figure 3: Demographic of Experience of School Management (n=211)

Table 3 and Figure 4 present the participants’ positions as a school leader and
their years of education experiences in leadership.
Table 3: Demographic of School Leaders’ Experience in Leadership (n=211)
Years of Educational
Experience

Frequency

Percent (%)

0 - 5 years

8

3.8

5 - 10 years

24

11.4

More than 10 years

179

84.8

Total

211

100.0
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YEARS OF EDUCATIONAL
EXPERIENCE
0 - 5 years

5 - 10 years

More than 10 years

4%
11%

85%

Figure 4: Demographic of Years of Educational Experience (n=211)
Table 4 and Figure 5, shows that 52.1% of female school leaders completed
the survey, and 47.9% of male school leaders participated in the survey of this study.

Table 4: Gender of School Leader (n=211)
Gender

Frequency

Percent (%)

Female

110

52.1

Male

101

47.9

Total

211

100.0
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GENDER
Female

Male

48%

52%

Figure 5: Demographic of Gender (n=211)
Table 5 and Figure 6 introduces the number of Emirati school leaders in Abu
Dhabi who participated in the survey, and the non-Emirati school leaders who
completed the survey.

Table 5: The Nationality of the Participants (n=211)
Nationality

Frequency

Percent (%)

Emirati

124

58.8

Non-Emirati

87

41.2

Total

211

100.0

138

NATIONALITY
Emirati

Non Emirati

41%
59%

Figure 6: Demographic of Nationality (n=211)

Table 6 and Figure 7 shows the school cycles related to the participants- the
school leaders who completed the questionnaire, which suggests that cycle 3 school
leaders were the largest group of participants in the survey of this study with 46.0%,
and Cycle 1 school leaders with 10.4% as the smallest group participated in this survey.

Table 6: The School Cycles for the Participants (n=211)
School Cycle

Frequency

Percent (%)

Cycle 1

22

10.4

Cycle 2

60

28.4

Cycle 3

97

46.0

Common School

32

15.2

Total

211

100.0
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SCHOOL CYCLE
Cycle 1

Cycle 2

15%

Cycle 3

Common School

10%

29%

46%

Figure 7: Demographic of School Cycles (n=211)

Table 7 and Figure 8, presents 62.6% Bachelor obtained as the highest
educational degree for the school leaders who completed the survey. However, it
shows that there are 29.9% of the participants with Master Degree.

Table 7: Qualification of the Participants (n=211)
Highest Degree
Obtained

Frequency

Percent (%)

Bachelor

132

62.6

MA

63

29.9

PhD

16

7.6

Total

211

100.0
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HIGHEST DEGREE OBTAINED
Bachelor

MA

PhD

8%

30%
62%

Figure 8: Demographic of Highest Degree Obtained
3.3.2 The Research Site
The quantitative phase of the study was conducted in Cycle 1, 2, 3, and
common cycles of public schools in Abu Dhabi, both males and females. Based on
different school systems in leadership and slightly different criteria in school’s
evaluation between public and private schools in Abu Dhabi, private schools were not
included in this study, in order to avoid any external variables might exist in the study.
It is also because private schools are for-profit organizations in Abu Dhabi, where
school leaders’ identity and practices are seen from various indicators unlike the
indicators in public schools due to the vision and mission of the entities in such field
of the private sector. Public schools in the Emirate of Abu Dhabi follow the MOE
standardized system of school leadership and school chart within ADEK School’s
inspections.
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3.3.3 Instrument
This study was designed for an explanatory mixed methods research to suit the
researcher’s needs for explaining significant results through the qualitative data, or
even unexpected results (Morse, 1991). It is also for the sake of using the
characteristics of participants in quantitative phase to guide for the purposeful
sampling at the second phase in the qualitative (Creswell & Clark, 2003). Creswell
and Clark (2001) stated that the researcher either chooses the instrument, adjusts an
existing instrument, or improves an original instrument. Thus, the instruments of this
study drive the need for using the explanatory design. These instruments comprised of
a structured questionnaire for school leaders (principals, vice-principals, lead teachers/
HOFs), and semi-structured interviews.
3.3.3.1 Structured Questionnaire
The structured questionnaire (Appendix B) was designed to collect
demographic information about school leaders- results are displayed in Tables and
Figures 1, 2, 3, 4, 5, 6 and 7. The demographic data are essential variables to provide
results according to the impact of such variables on school leaders’ identity and their
practices. In addition, the variables may assist in future studies, providing effective
recommendations. Beside the demographics, the questionnaire included background
about school inspections, the school leaders’ identity, and their operational practices
in their schools.
In sequential mixed methods design, the results from the first strand inform the
methodology used in the second strand through sampling and instrumentation (Teddlie
& Tashakkori, 2009). According to Creswell and Clark (2011), this explanatory study
involves collecting quantitative data at the beginning, followed by analyzing data, and
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then using the results for informing the qualitative data. This would enhance the
sampling selection and those who contributed to the quantitative data (Creswell &
Clark, 2011).
Based on the first phase of the approach of the study that requires collecting
quantitative data, the survey was distributed to 300 school leaders. According to
Martin and Bridgmon (2012), survey is used to collect data that describes
characteristics of a population. Dörnyei (2003) addresses that the survey needs more
concentration on validity and reliability, although they are useful instruments for
collecting large amount of data from a large size of population. This is because
questionnaires have some limitation, for instance they are sometimes shallow and lack
reliability. Additionally, participant motivation can impact surveys (Dörnyei, 2003).
This leads to the necessity of a mixed methods approach as Creswell et al. (2003)
suggested that examining unexpected results for deeper information is more useful
through qualitative data after the use of quantitative data.
The questionnaire of this study was developed by the researcher to explore the
impact of Irtiqa’a inspections on school leaders’ professional identity and their
operational practices. The questionnaire included 45 closed-ended items. Martin and
Bridgmon (2012) discuss the structured items or the closed-ended items in which
participants select among possible responses such as the Likert scale. Dörnyei (2003)
emphasizes that closed-ended items are easier in coding and entering into computer
program of SPSS (Kvale, 2007). This questionnaire was designed with Likert items
scaled according to levels of effectiveness, importance and agreement.
It is fundamental that participants get the questions in a way that the researcher
targets, in order to avoid the probability of potentially incorrect answers, and this can
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be achieved by using simple terms to design the questions (Burton, 2000). Thus, the
researcher attempted to eliminate complexity by using the common terminologies, the
familiar definitions and the used terms and expressions of Irtiqa’a Inspection
Framework that is used by all schools in Abu Dhabi, and here where the participants
had to present their responses and views on the four main sections of the questionnaire:
the demographics, the school inspections background, the professional identity of the
school leaders, and their operational practices.
3.3.4 Data Collection
The researcher adhered to the preparatory steps before collecting data, so
careful consideration of ethical issues and receiving all types of approvals were
followed to enhance the quality of the collected data (Teddlie & Tashakkori, 2009).
The essential reason for collecting data in any research is to answer the research
questions by gathering information (Creswell & Clark, 2011). This study is a mixed
method design where data collection requires proceeding two strands: the quantitative
and the qualitative through several interconnected steps (Creswell & Clark, 2011).
This is an explanatory design that followed procedures involving first collecting
quantitative data, analyzing the data, and then using these results to inform the followup qualitative data (Creswell & Clark, 2011). Due to the cycles of Irtiqa’a inspections
in schools and the onset of the worldwide pandemic; COVID-19, the data collection
of this research was conducted in two and a half trimesters, equaling to 8 months
approximately (two academic years: the 2019/2020 and the 2020/2021).
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3.3.4.1 Procedures during Phase One
The first step taken in quantitative data was the distribution of the questionnaire
to school leaders in different school cycles in the Emirate of Abu Dhabi, sent to 300
school leaders (see Appendix B). The questionnaire was sent online from the Research
Department in the MOE, via emails to school leaders in Abu Dhabi schools. Some
school leaders contacted the researcher to ensure their understanding of the targeted
group; the researcher then sent emails to school leaders, re-emphasizing the specific
group that should participate in the research (principals, vice-principals, LTs/HOFs).
Moreover, the researcher answered some of the school principals’ questions regarding
the purpose of the survey via emails.
According to Creswell and Clark (2011), the explanatory design is the most
straightforward of the mixed methods design. Thus, the steps of data collection in
phase one were based on: step (1)- designing and implementing the quantitative strand,
and step (2)- Using strategies to follow from the first phase of quantitative results
(Creswell & Clark, 2011).
Information about the purpose of the survey was included in the email for all
school leaders. In addition, in the first page of the survey, the research participants
were informed that all data would be used confidentially. Once all data was received,
the quantitative data was entered directly in the SPSS program.
3.3.5 Data Analysis
Analyzing data in mixed methods research depends on separate analysis for the
quantitative and qualitative data following quantitative and qualitative methods
(Creswell & Clark, 2011; Teddlie & Tashakkori, 2008). It also comprises analyzing
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both groups of data by using techniques that mix quantitative and qualitative data and
results as a response to the research questions (Creswell & Clark, 2011). Creswell and
Clark (2011) stated that there are six steps for data analysis used simultaneously in
both quantitative and qualitative methods, which are: preparing the data for analysis,
exploring the data, analyzing the data, representing the analysis, interpreting the
analysis, and the last step when the researcher validates the data and interpretations.
The researcher in this study analyzed the data sequentially because it is a
sequential explanatory design based on two main phases of the data collection. Such
sequential design grants the quantitative results to inform and determine what results
will be explained qualitatively (Creswell & Clark, 2011).
In the first phase, the researcher started by analyzing the questionnaire data
using descriptive statistics. Because a sequential approach analyses data separately in
different phases, each with its techniques and procedures, the researcher planned to
follow steps and techniques for analyzing data at every different phase (Creswell &
Clark, 2011).
The survey responses were downloaded from the online survey into an excel
spreadsheet. The responses were entered into the SPSS software. Tables 1 to 7 present
the frequency and percentage of the demographics of the participants. Tables 8 to 10
show the analysis of the data for the three other sections of the survey.
Three major codes were prepared for analyzing the quantitative data and
labeled for the use of the SPSS codes. This included “PI” for professional identity,
“OP”, standing for operational practices, and “SL”- the school leaders. Due to the use
of online questionnaires, examination of the survey was done electronically by the e-
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survey system utilized at the MOE Research Department. Therefore, there was no
missing answer from the participants according to the e-survey system, which ensures
that all participants have responded to every question before moving to the next.
As for the four sections in the survey, the responses were entered into the SPSS
from the excel spreadsheet and analyzed through descriptive statistics, including the
mean scores and any of the deviations that appeared. Such techniques helped the
researcher in presenting the three domains holistically- the school inspections, the
school leaders’ professional identity, and their operational practices. According to
Teddlie and Tashakkori (2003), this procedure in data analysis allows the researcher
to conduct descriptive analysis and check for distributions. Thus, the mean scores and
the standard deviations provided the researcher with an opportunity to answer the
research questions by using the descriptive statistics. Finally, existing theories in the
literature were compared to added to the and qualitative results at the second phase.
3.4 Phase Two: The Qualitative Approach
3.4.1 Participants
In the second phase of the study, the researcher used purposive sampling,
which is based on a selection of a nominated group for the study (Teddlie &
Tashakkori, 2009). Teddlie and Tashakkori (2009) argue that sampling decisions are
crucial when researchers want to produce rich detailed information from a certain
selected unit. They further address the main characteristics of purposive sampling
which includes: purposes connected to research questions, focusing on depth of
information, using expert judgment of researchers and informants, and involving small
but specific size- not more than 30 cases (Teddlie & Tashakkori, 2009). Qualitative
research drives the researcher to recruit and select individuals and sites purposefully
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in order to come up with necessary information (Creswell & Clark, 2011). “Purposeful
sampling in qualitative research means that researchers intentionally select or recruit
participants who have experienced the central phenomenon or the key concept being
explored in the study” (Creswell & Clark, 2011, p. 173).
Purposeful sampling permits for deep information; qualitative sample is not
generalizing, rather it is to improve in-depth understanding of a smaller size (Creswell
& Clark, 2011). According to Creswell and Clark (2011), a good sample is swiftly
attainable to the inquirer. Thus, the schools chosen for the study are located in Abu
Dhabi, the city where the researcher resides. The s the qualitative data focused on
participants who are school leaders with having experiences related to school
inspections. This was explained clearly by the researcher through instructions for the
school leaders who accept to be part of these samples of the semi-structured interviews
in the study, and showing them the importance of their willingness to participate
openly by talking about their experiences as a school leader.
The researcher conducted individual semi-structured interviews with school
leaders after their work hours via MS Teams (Microsoft Teams) application, given the
dire circumstances of the pandemic which encourages virtual sessions. The School
Leaders who participated in the semi-structured interviews were patterned as
following: 6 Emirati school principals with educational leadership experience between
5-10 years except the two males were with 25 years of experience. 4 Emirati school
vice-principals, 3 females and 1 male with educational leadership experience of 5 years
approximately. The last group was 1 male Emirati head of faculty and 4 female lead
teachers from different nationalities.
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3.4.2 Researcher Site Participants
The research site consists of schools in Abu Dhabi. All of these schools are
under the MOE umbrella and adhere ADEK school’s evaluation system through the
inspectorate program of Irtiqa’a. All these schools are comprised of SLT based on
school’s principals, their vice-principals with a team of lead teachers for C2 and C3,
and head of faculties for C1 schools. All of the selected schools were inspected by
Irtiqa’a inspection team and own two inspection reports.
The following lines present a descriptive profile for the schools of the leaders
participated in the qualitative phase of the study:
School A: is a common cycles public school for grades from 5-12. The school
ranked as ‘acceptable’ in the last Irtiqa’a inspection report. The school’s goal is to
improve grade 12 students in EMSAT results. The school has implemented blended
learning to support its target.
School B: is a cycle 2 public school covering grades 5-8. The school ranked as
‘acceptable’ in the last Irtiqa’a inspection report. The school SLT aims to improve
students’ personal and social development. The school attempted to use a student
leadership program for this goal.
School C: is a common cycles public school for grades 5-12. The school ranked
as ‘acceptable’ based on the last inspection report from Irtiqa’a. The school vision is
to improve literacy and numeracy by employing a program designed on challenging
the students in these skills.
School D: is a cycle 1 public school covering grades 1-4. The school ranked as
‘acceptable’ in the last Irtiqa’a inspection report. The school academic affairs team has
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implemented a reading program to improve reading for students according to the
school’s target for improving students’ reading skills.
School E: is a common cycles public school for grade 1-5. The school’s last
inspection report shows ‘acceptable’ as the overall performance for the school. Due to
common cycles and mixed genders in the school, the school SLT targeted the ECA
(Extra Curricular Activities) in order to improve students’ engagement in school’s
environment.
School F: is a cycle 2 public school covering grades 5-8. The school ranked as
‘good’ in the last Irtiqa’a inspection report. School leaders in the academic affairs team
decided to implement a reading program via blended learning and e-resources in order
to improve students’ reading skills in all subjects.
3.5 Instrument
3.5.1 Semi-Structured Interviews
Semi-structured interviews were utilized to gather detailed information about
Irtiqa’a influence on school leaders, their identity and practices. Human interaction,
through direct communication allows the researcher to examine the lived experiences,
feelings and thoughts of people. This open dialogue forms as a basis for the interview
(Kvale, 2007). In this study the researcher decided to run interviews for more than one
reason. Firstly, semi-structured interviews are flexible for the interviewer to modify
the order and details of the topics (Bernard & Ryan, 2010). The second reason,
according to Bernard and Ryan (2010), semi-structured interviews produce a lot of
qualitative data in a shorter amount of time. The third reason is that interviews attempt
to understand the daily life experience of the participants and seek to gain detailed
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descriptions of the interviewees’ lived experiences, interpreting the meaning of the
described phenomena accordingly (Kvale, 2007). Therefore, the interviewees in this
study presented their daily experiences in order to meet the interviewer’s interpretation
about their professional identity and their operational practices.
The researcher constructed the interview questions after the analysis of data
from the survey at the quantitative phase of the study. The questions of the interview
were purposefully developed to elicit the impact of the Irtiqa’a program on the leaders’
identity and practices in their schools. The first section of the interview questions
debriefed the school leader’s understanding about the meaning of “inspections” from
the dimension of Irtiqa’a school inspections. The second section was to extract the
impact of Irtiqa’a on the school leaders’ practices by asking about the ways Irtiqa’a
promotes school leaders to set priorities for improving their schools. In the third
section, the question was designed to elicit the impact of Irtiqa’a on the school leaders’
professional identity through the influence of the Irtiqa’a training. Moving then to
section four, the question attempted to inspect details about the way Irtiqa’a impacts
school leaders’ strategies in leading change for improving their institutions. The final
question was a direct question combining the two sub-questions of the research
questions for interpreting the impact of Irtiqa’a on improving their professional
identity and their operational practices in their schools (see Appendix C).
The researcher found Kvale’s (2007) stages of interview suitable to follow in
constructing and conducting this semi-structured interview. Starting with the first stage
by identifying the main purpose of the study and separating the core concept for better
structuring the interview. The next stage was based on the researcher’s decision on the
accurate and appropriate techniques that would identify the participants’ number and
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quality. The third stage was where the interviewer introduces the topic by briefing the
purpose of the interview and all the protocols within the use of recording the session
(Kvale, 2007). According to school leaders’ agenda, the interviews were scheduled in
different days and times; each interview lasted for 45 minutes approximately. The
opening question before starting with the actual interview questions was discussing
some information about their professional development in general and the team(s) they
lead in their school; such profile questions created a comfortable atmosphere and trust
between the interviewees and the interviewer. During the actual answers of the
participants, the “Echo Probe” was embedded for deeper information and successful
in-depth interviewing (Bernard & Ryan, 2010). Precisely, the key technique of the
Echo-probe involved repeating the last sentence stated by the participant, prompting
them to continue (Bernard & Ryan, 2010).
All interviews were recorded, and the researcher started to transcribe the
interviews from an oral to a written mode that is amenable to analysis based on Kvale
(2007). The interviews were transcribed in the language/dialect of the participants
(Arabic dialects/ English Language) and revised with English Lead Teacher who is a
bilingual speaker ensuring the reliability and validity of the answers. Interviews’
themes, sections and questions were discussed and revised by the research advisor. At
the analysis stage- the last stage, the researcher concentrated the effective
interpretation for the meaning by including coding and content analysis, in which the
content analysis categorized coding of meaning to form meaningful themes (Kvale,
2007). These stages led the researcher to report the findings of the interviews that
permitted an assertion of the quality of the main findings (Kvale, 2007).
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3.6 Data Collection
3.6.1 Procedures during Phase Two
The follow-up step is the decisive step between the quantitative data and the
qualitative data. According to the quantitative results, the researcher engaged in a
follow-up step to explore further information by deciding as to what quantitative
results need to be further explored through the second phase at the qualitative data
collection (Creswell & Clark, 2011). Thus, the statistical results of phase one helped
the researcher dictating a strategy for phase two, and this drove the researcher in this
study to identify the results that needed further information, which is shown in the
questions of the interview (Creswell & Clark, 2011).
At this stage, there is no pure or raw data and the researcher dealt with
interpretative data made by the participants depending on their thoughts and actions,
it is suggested that researchers should capture all these thoughts and actions accurately
and here where the researcher built “Trustworthiness” for increasing the quality of the
data from a qualitative inquiry (Teddlie & Tashakkori, 2009).
According to Kvale (2007), a semi-structured interview took place based on
the structure and the purpose of interviewing participants. The interactions between
the interviewer and the interviewees went effectively and frankly stated by the
participants through open information. The purpose of the interview was clear for the
participants (Kvale, 2007). Interviews were conducted after school time depending on
school leaders’ agenda. All interviews were recorded at MS Teams platform where
interviews took place, and then transcribed and coded for richer data to answer both
research questions of the impact of Irtiqa’a program on school leaders’ identity and
practices. The researcher provided the participants with ample time for interpreting
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clearer and deeper information by listening carefully and using the strategy of “Echoprobe” (Bernard & Ryan, 2010).
The researcher was working as an insider at the stage of analysis in order to
interpret much obvious data through deeper understanding for participants’ responses
and the targeted questions of the research.
3.7 Data Analysis
The main purpose for using the explanatory sequential design is to use a
qualitative strand to explain initial quantitative results (Creswell & Clark, 2011). The
design facilitates the analysis for the researcher by making it straightforward to write
and provide a clear delineation for the readers, therefore the approaches and strategies
at the second phase designed and planned on what is learned from the initial
quantitative phase (Creswell & Clark, 2011). The analysis in this phase is based on the
purposive sample, which is designed to pick a small number of cases that come up
with the most information about the studied phenomenon, leading to greater depth in
information This sampling occurs before data collection (Teddlie & Tashakkori,
2009). Furthermore, it enhances the analysis stemming from the early stages of the
interview (Creswell & Clark, 2011). The qualitative data analysis of this sequential
explanatory mixed methods design took place after the results of the quantitative data.
The interviews were held remotely via the MS Teams platform and the researcher
emphasized taking notes for every single word from the participants and the
expressions they used to present their understandings and their practices, describing
their points of views on the school inspections. The NVivo was the program used for
analyzing the interviews. The decision for using the NVivo was undertaken to for
better presentation for the qualitative data and the interpretations of the results.
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The semi-structured interview of this study focused on “meaning” in the
practice of analysis, although “meaning and language are interwoven”, the analysis of
meaning in these interviews involved coding, condensation and interpretation of
meaning (Kvale, 2007). According to Bernard and Ryan (2010), analysis is the search
for patterns in data and for ideas to help explain the existing of these patterns. The
researcher in this study started earlier by searching for patterns since the analysis has
been started before collecting data, because the ideas were already there and themed,
and the researcher then attempted to continue finding its place through the research
(Bernard & Ryan, 2010). Evidently, the researcher developed the idea of professional
identity through Irtiqa’a training or self-readings by self-professional development,
enabling the researcher to test this idea against the participants’ responses that created
an opportunity for the researcher to modify the idea or to interpret it (Bernard & Ryan,
2010).
The analysis of the interview was divided into units of analysis, in which these
units reflect the people who participated in the interviews: male, female, principals,
vice-principals, and LTs/HOFs. The qualitative data requires coding and categorizing
as the early stages in analysis (Kvale, 2007). The researcher started the data analysis
after creating codes and categorization from the interpretation of the data and testing
the categories against the purpose of the study, and by these categories the meaning of
long responses is reduced to simple categories (Kvale, 2007). According to Creswell
and Clark (2011), the interviews analyzed thematically.
The researcher analyzed the recorded interviews alone by the use of the
computer program- the NVivo for textual analysis and the use of transcription (Kvale,
2007). The researcher adhered the thematic analysis approach that demands
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identifying, analyzing and reporting the themes that are found in the data (Braun &
Clarke, 2013). Themes in the interviews of this study were articulated the patterns of
terminologies and feelings of the participants, and more from their story telling,
proverbs used by them and some attitudes towards the studied phenomenon (Ryan &
Bernard, 2003). Then at the final stage, the researcher examined similarities and
differences in the data in order to organize themes and information (Ryan & Bernard,
2003). Figure 9 shows the analysis of qualitative and quantitative phase.
Assuring reliability and validity was highly considered by the researcher in this
study, so conducting thematic analysis was followed carefully by listening to the
records more than once, almost twice- just for three of the participants the researcher
listened three times, before proceeding with the transcripts (Braun & Clarke, 2006).
Discussions were held with the panel in order to find out appropriate themes (Braun &
Clarke, 2006). The recording system of the MS Teams platform was very effective, as
both audio and video with high quality of recording was available. The recording was
audio- based for almost all the participants except for three; the recoding was video
based since these three participants preferred to have a face to face interaction,
supporting the interview analysis. By using a good recording system, reliability of
transcription can be improved (Bernard & Ryan, 2010).
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Figure 9: Analysis of Qualitative and Quantitative Phase
3.7.1 Gaining Permission
Official permission is critical for researchers requiring permissions for their
research at a precise site (Teddlie & Tashakkori, 2009). Collecting data from
participants at the sites of the study requires permission for the researcher from
different levels in the organization or in multiple organizations through people or
individuals in charge of sites, whether the study is qualitative or quantitative (Creswell
& Clark, 2011). Firstly, the researcher started by applying for the Principal Investigator
(PI) from the UAEU in order to gain the approval from the organization of the research
initially. Secondly, the researcher contacted MOE research department for starting the
process of the MOE approval and sending official approvals for the targeted schools
in Abu Dhabi.
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In the next step, the researcher talked to the schools’ lead principals and
school’s principals about the permission from MOE to start answering the survey at
the first phase and to access interviewees for the second phase of the study. Thus,
permission was required from the two entities: UAEU’s Ethics Committee
(ERS_2020_6192) (MOE, 2016). Additionally, the researcher talked to the school
principals in order to use the MS Teams channel of the school for interviewing the
individuals due to the school’s lockdown under the emergency situation of the world
pandemic COVID-19, as the inquirer collects data and gather information at the
qualitative phase of the research in details and about individuals’ information at their
places of work (Creswell & Clark, 2011). This rare situation for schools under
lockdown and working remotely led the researcher to ask for using the school’s
channel via MS Teams for interviewing the participants.
The researcher interviewed the selected school leaders consisting of principals,
vice-principals, lead teachers or head of faculties. These interviews were conducted
after the data collection and analysis of the quantitative phase. Before starting to record
the actual interviews, the researcher pre-interviewed the principals, the vice-principals
and the lead teachers/ HOFs in order to orientating them with the protocol of the
session through informal conversation. Such questions in this stage helped them
understanding the actual questions during the interviews.
The questions of the interview were divided into five sections (see Appendix
C) eliciting the detailed information about the influence of Irtiqa’a inspections on the
leaders’ identity in questions 1 and 5. While questions 2,3 and 4 elicited the
participants’ operational practices in schools and the impact of Irtiqa’a school
inspections on such daily practices as school leaders in different positions.
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3.8 The Researcher’s Role
According to Creswell (2007), the researcher’s role in a qualitative study is
critical, as the researcher is collecting data and implementing analysis. In this context,
the researcher was a socially interactive interviewer, creating social situations for the
interviewees to improve the quality of the answers (Kvale, 2007). Thus, the researcher
attempted to eliminate all potential biases that might exist and affect the research
outcomes. To manage this, the researcher prompted such questions that would yield
concrete answers and prevent participants’ answers from being subjective in
perspectives (Kvale, 2007). Therefore, outsider perspective of the researcher will be
shown within the insider perspective from the dimension of the researcher’s
experience as both a school leader and a co-lead inspector. This enhances the notion
of Heath and Street (2008) that help the researchers understanding patterns and
contextual features.
3.9 Validity
Creswell and Clark (2011) address the meaning of validity as employing
strategies for potential issues in data collection, data analysis and the interpretations
that might adjust the connection of quantitative and qualitative strands of the study and
the conclusion from the combination. Since this study is a mixed methods research,
both strands of data- the quantitative and the qualitative are required for specific types
of validity (Creswell & Clark, 2011). Thus, the validity of this study went through two
phases: the validity of the survey, and the validity of the semi-structured interview,
however each phase is comprised of three stages of validation; during the data
collection, the data analysis, and during the interpretation stage (Creswell & Clark,
2011).
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The first phase of validity was concerned with the online survey. Constructing
validity is the degree to which a test measures the targeted construct. Thus, the
researcher started assessing the validity content of the questionnaire, and the
translation for valid terminologies in both language Arabic and English by sending the
questionnaire to the panel, and then to the translation expert at the UAEU for
verification. All recommendations and feedback from the panel were taken in
consideration and led the researcher for making accurate modifications, such as
minimizing the number of questions in the questionnaire and deleting repetition. The
large sample size for quantitative data assured the validity of the survey (Creswell &
Clark, 2011). This was followed by another stage during data analysis by weighing the
option from the strong quantitative results to follow up (Creswell & Clark, 2011).
The researcher actively used strategies during the study to minimize the
validity threats in some aspects. Discussion on the limitations of the study’s design as
interpretation in the discussion section is needed (Creswell & Clark, 2011). Therefore,
the validity was checked constantly at the qualitative phase as well. Reviewing
questions of the interview with the panel, and checking against the research questions
to ensure validation. Validity of interview means well grounded, justifiable, strong and
convincing because the word validity refers to the reviewing and checking the
statements made the researcher investigating what is intended to investigate (Kvale,
2007).
For improving validity, the researcher used particular strategies such as the
“Echo-probe” for enhancing the participants’ description about school inspections, this
popped up in some questions like “I see. So, when you find that some of Irtiqa’a
recommendations were not as much of a priority as much for the school from your
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point of view and from the data you have as you mentioned, how do you still work on
improving this/these point/s of Irtiqa’a recommendation?” …Repeating the last words
the participants stated, opens a space for further elaboration and therefore a better
interpretation (Bernard & Ryan, 2010). Requesting more elaboration from the
interviewees kept checking validity constantly during the interpretation b (Bernard &
Ryan, 2010).
3.10 The Pilot Study
Ensuring quality of the future data is a major stage that is presented through a
pilot study; it is considered as a feasibility study focusing on a small-scale
implementation of the design, in which a researcher collects a small amount of data to
test drive the procedures, identifying potential issues of the data collection, protocols,
setting the stage for the actual study (Teddlie & Tashakkori, 2009). Creswell (2013)
states that a pilot study is a pre-study that provides an overview of the research with a
small size of participants. Through the small size of sampling in a pilot study,
researchers are able to point out the potential challenges and obstacles that might
appear later on, and so researchers can deal with them in the future- modifying,
deleting, or paraphrasing questions as for the pilot study in this research.
In this study the researcher examined seven of school leaders (1 principal, 1
vice-principal, 5 LTs) for the questionnaire as a pilot study in order to investigate any
issues in the content and the design of the questionnaire before confirming the actual
questionnaire and sending it out for distribution. At this point and from this small size
of study, the researcher found out that some statements in the questionnaire requested
some paraphrasing, and other questions need to be deleted according to the discussion
with the research advisor.
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Likewise, the researcher conducted a semi-structured interview with one
school vice-principal before interviewing the actual participants for the qualitative
data. The pilot study of the interview provided the researcher with an effective
feedback on the content of the interview and made appropriate modifications.
3.11 Reliability
In a mixed method research, it is important to recover the weaknesses of one
method with the strengths of another method (Onwuegbuzie & Johnson, 2006).
Ensuring the validity and the reliability of this research went constantly amongst the
study with various strategies based on phases and procedures of the study. The pilot
study was also an effective instrument to ensure validity and reliability over the
research.
In the quantitative approach, reliability refers to the consistency of the variables
that are measured or intended to be measured. Thus, the researcher in the quantitative
phase ensured the clear instructions and statements of the questionnaire across the
survey. Additionally, the survey and questions of the interview were revised with the
panel and the research advisor for ensuring the alignment with the research questions.
At the qualitative phase, reliability is often connected with the issue of whether
a finding is reproducible at other times and by other researchers (Kvale, 2007). The
interviews in this study opened to the experience of school leaders with Irtiqa’a
inspectorate program; they were comfortable in revealing their responses freely by the
initial questions the researcher began with to build trustworthiness between each other.
Moreover, reliability was ensured in this study through the thematic data analysis, in
which bias was being avoided by revising interviews with the research advisor.
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3.12 Ethical Consideration
A successful research is achieved by reasonable answers for the research
questions, however such answers are only acceptable by ensuring the wellbeing of the
participants in the study (Teddlie & Tashakkori, 2009). There are number of steps that
the researcher followed in this study before starting with the data collection in order to
ensure the well-being of the participants for a successful research. This included the
legal and ethical letters required for every researcher to MOE research personnel to
receive with the official approvals that went through security clearance at the ministry
office, plus the steps before this one that was similarly followed and received for the
approvals from the research affairs at the UAEU (see Appendix A). As for the
participants, a consent form was provided to ensure their agreement in participating
voluntarily in this study (Appendix B). According to Teddlie and Tashakkori (2009),
consent forms also include provisions related to the participants’ right to privacy,
which is always shown under anonymity, and confidentiality that was so obvious at
the first page of the questionnaire, and both written and verbally said the interview
phase.
Ensuring the well-being of the participants implicates minimal risk for the
research project, and for the participants to experience zero stress that they are related
to each other, when involving more minimal risk in the research so as a result stresses
appeared for the participants (Teddlie & Tashakkori, 2009).
Depending on the digital electronic system for the procedures and phases of
this research precisely with the online survey and the interviews remotely, and all of
the ethical approvals- the letters and consent forms were sent electronically for the
research department at the MOE, the research affairs at UAEU, and for all the
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participants as well. All data and transcriptions were sorted under high security and
safety considerations, and they were not accessible to anyone except the research
committees.
3.13 Summary
This research aimed to explore the influence of Irtiqa’a inspectorate program
on school leaders’ professional identity and their operational practices in the Emirate
of Abu Dhabi. The sequential explanatory mixed methods design was selected and
employed to achieve the aim of the study by gathering both quantitative and qualitative
data. There were 211 of school leaders from different groups (principals, viceprincipals, LTs/HOFs) who participated in the first phase of the study and answered
the survey at the quantitative approach. This data was followed up with 15 of school
leaders from different groups who were interviewed at the second phase of collecting
the qualitative data. This chapter introduces the pragmatic paradigm of the research. It
also presents the rationale behind selecting a sequential explanatory design for such
mixed methods study. The chapter has covered the methods of data collection, the
procedures and techniques of data analysis, the validity and reliability of the data with
elaboration of the pilot study conducted in this research, and it ends with the ethical
considerations of the research.
The following chapter will emphasize the data analysis and results connecting
them to the research questions and the research methodology.
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Chapter 4: Results
4.1 Introduction
This chapter presents the data and the analysis of the findings. The presented
data is aligned with the research objective and the research questions of this research.
This was achieved by investigating the extent to which Irtiqa’a inspectorate program
influenced and led to the development of the school leaders. Their professional identity
of, and their operational practices in leading schools in Abu Dhabi, in order to make
suggestions for school inspections and for policymakers for better impact on schools
was improved. In light of this, the research questions were as following:
To what extent does the inspectorate program in Abu Dhabi Schools improve
School’s leaders?
1. How does Irtiqa’a inspection influence the professional identity of school leaders?
2. How does Irtiqa’a inspection influence school leaders’ practices in leading and
managing school operation?
3. Is there any significance difference between inspection, identity and practice based
on years of experience and nationality?
4. Is there any correlation between inspection with school leaders’ professional
identity and their operational practices?
In the first phase of this study, 211 participants of school leaders for answering
the survey were involved. The participants included were principals, vice-principals,
lead teachers and head of faculties who collectively form the school leaders in Abu
Dhabi schools. It is important to note that the lead teachers and HOFs in Abu Dhabi
school are teachers with dual duty. They perform all tasks related to teaching in
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addition to coordinating and leading the academic affairs for the department/s they are
responsible of. Moreover, they act as the major components in the middle leadership
team in the school.
The questionnaire included four sections (see Appendix B). The demographic
information of the participants, the background information about school inspection,
the professional identity of the school leader, the operational practices for the school
leader are represented in Appendix B. According to the phenomenological perspective,
the individual experience and background information are essential for enhancing the
researcher understanding of how the individuals for such responsibility fit into the
system (Matete, 2009). In the second phase of this study, the semi-structured interview
for the qualitative data was conducted, which engaged 15school leaders (principals,
vice-principals, and lead teachers).
The following section of this chapter presents the results of the data for every
phase of the study.
4.2 The First Phase: Quantitative Data-Descriptive Analysis
4.2.1 Result of the Influence of School Inspections on School Leaders
This study sought to investigate the extent to which school inspections have an
influence on school leaders in Abu Dhabi schools. Figure 10 shows the elements
constituting school inspections in Abu Dhabi. Table 8 presents the response of
participants for the second section of the questionnaire, articulating school leaders’
understanding about the elements constituting school inspections in Abu Dhabi. The
result showed that the following items ranked as highly effective in constituting school
inspections in Abu Dhabi with score from 70% to 78%: Using the school’s SIP and
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SEF, promoting the use of recommendations for improvement over time, collecting
data to make progress, the purpose of inspections for schools, enhancing systematic
monitoring for accurate evaluation for teaching and learning, reviewing/reading the
school inspection framework, and training on Irtiqa’a- the inspectorate program
proved to be effective. Furthermore, 12% was allocated for the items such as training
school leaders in governance and times of changing the school inspection framework,
thereby showing these items to be ineffective. not effective.

Table 8: Elements Constituting School Inspections in Abu Dhabi
Elements constituting School Inspections in Not
Abu Dhabi
effective
(%)
Using the School’s SIP and School’s SEF
9
Promoting the use of recommendations for
improvement over time.
Collecting Data to make progress
The purpose of inspections for schools
Enhancing systematic monitoring for
accurate evaluation for Teaching and
Learning.
Reviewing/Reading the School Inspection
Framework
Training on Irtiqa’a- the inspectorate
program
The designed number of Performance
Standards
The compatibility of the Four Performance
Indicators for PS 6 to the factors of the
School Leader’s role and performance in
the school
Validity and Reliability of School SelfEvaluation.
Frequent cycles of school inspections
Training School Leaders on Governance.
Times of changing the School Inspection
Framework

Moderately
effective
(%)
12

Highly
effective
(%)
78

3

19

78

4
9
6

21
15
21

75
75
74

9

18

73

11

19

70

11

20

69

8

24

69

7

25

69

9
12
12

28
24
29

64
64
58

167
Elements constituting School Inspections in Abu Dhabi
Times of changing the School Inspection…
Training School Leaders on Governance.
Frequent cycles of school inspections
Validity and Reliability of School Self-Evaluation.
The compatibility of the Four Performance …
The designed number of Performance Standards
Training on Irtiqa’a- the inspectorate program
Reviewing/Reading the School Inspection…
Enhancing systematic monitoring for accurate…
The purpose of inspections for schools
Collecting Data to make progress
Promoting the use of recommendations for…
Using the School’s SIP and School’s SEF
0% 10% 20% 30% 40% 50% 60% 70% 80%

Figure 10: Elements Constituting School Inspections in Abu Dhabi
4.2.2 Result Q1: Influence of Irtiqa’a on School Leaders’ Professional Identity
The third section of the questionnaire is displayed for the same aim of the study
in Table 9. However, in this section the objective was to find the development of the
school leaders’ professional identity. Table 9 shows that 84% of school leaders
responded ‘Very High’ for professional identity to include strengthening leaderteacher relationships. Whereas, 15% of the participants stated that participating in
seminars/conferences where teachers, principals, educators present their research and
discuss educational issues, is not significant in developing the professional identity of
a school leader, as they responded as ‘Very Low’. Figure 11 shows the influence of
inspectorate programs on professional identity.
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Table 9: Influence of Irtiqa’a on Professional Identity
Professional Identity includes:

Very
Low
(%)

Moderate
(%)

Very
High
(%)

Strengthening Leader-Teacher Relationships.

3

13

84

Communicating a clear and well-defined vision for
the school.

4

16

80

The importance of Evidence-Based Practice.

2

18

80

Feeling that open communications exist in the
school.

4

16

80

Taking the responsibility for creating own pathway
to progress as a leader.

4

17

79

Enhancing students’ events.

4

18

78

Improving the Leadership skills.

5

18

77

Seeking consultation for plans for Teachers with low
performance and resistant in the school.

8

21

72

Reading professional literature.

10

26

64

Participating in seminars/conferences where teachers,
principals, educators present their research or discuss
educational issues.

15

26

59
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Professional Identity
Participating in seminars/conferences where
teachers, principals, educators present their…
Reading professional literature.
Seeking consultation for plans for Teachers with
low performance and resistant in the school.
Improving the Leadership skills.
Enhancing students’ events.
Taking the responsibility for creating own pathway
to progress as a leader.
Feeling that open communications exist in the
school.
The importance of Evidence-Based Practice.
Communicating a clear and well-defined vision for
the school.
Strengthening Leader-Teacher Relationships.
0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

Figure 11: Influence of Inspectorate Programs on Professional Identity
4.2.3 Result Q2: Influence of Irtiqa’a on School Leaders’ Practices in School
Operation
From Table 10, the fourth section of the questionnaire is demonstrated, aiming
to investigate the improvement of school leaders from the factor of their practices in
school operation. In Table 10, it can be clearly seen that that the majority of the
respondents (up to 93%) strongly agreed that school leaders’ operational practices
come through collaborating with teachers to solve classroom discipline. On the
contrary, only 10% disagreed that school leaders’ practices come through continuing
teaching at a leadership position in school to support academic achievements. Figure
12 shows the influence of Irtiqa’a on school leaders’ practices in school operation.

170
Table 10: Influence of Irtiqa’a on School Leaders’ Practices in School Operation
Leaders’ Practices in School Operation
through:

Disagree
(%)

Neutral
(%)

Strongly
Agree (%)

Collaborating with teachers to solve
classroom discipline.

0

7

93

Coaching Team Leads in using school data.

0

9

92

Practicing activities for building capacity of
the team.

0

9

91

Considering feedback and reports on school’s
evaluation.

0

9

91

Co-teaching to support teachers’
improvement.

1

9

91

Support the team with strategies/ initiatives to
innovate and improve.

0

10

90

Taking actions to ensure teachers implement
wide school’s strategies for teaching and
learning.

0

10

90

Creating plans for dealing with shortage of
qualified teachers.

2

10

88

Supporting teachers writing their PDP
(Professional Development Plan) of the year.

0

13

87

Providing staff with opportunities to actively
participate in school decisions.

1

13

86

Interacting with local communities for
improving students’ achievement.

0

14

86

Creating specific School Code of Conduct and
criteria to help teachers meet the standards of
the Teacher’s Professional Principles.

0

15

85

Providing students with opportunities to
actively participate in school decisions.

2

19

79

Providing parents or guardians with
opportunities to actively participate in school
decisions.

5

20

75

Continuing teaching at a leadership position
in school to support academic achievement.

10

18

72
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Leaders’ Practices in School Operation
Continuing teaching at a leadership position in…
Providing parents or guardians with…
Providing students with opportunities to actively…
Creating specific School Code of Conduct and…

Interacting with local communities for…
Providing staff with opportunities to actively…
Supporting teachers writing their PDP…

Creating plans for dealing with shortage of…
Taking actions to ensure teachers implement …
Support the team with strategies/ initiatives to…
Co-teaching to support teachers’ improvement.
Considering feedback and reports on school’s…
Practicing activities for building capacity of the…
Coaching Team Leads in using school data.
Collaborating with teachers to solve classroom…
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Figure 12: Influence of Irtiqa’a on School Leaders’ Practices in School Operation
4.2.4 Result Q3: Significant differences between Inspection, Identity and
Practice based on Years of Experience and Nationality
As part of the study analysis, independent t-tests were also performed to
identify any statistically significant differences in the scores obtained from the school
leaders who were UAE nationals, compared with school leaders who were not UAE
nationals. The test results are discussed below.
•

Inspection
An independent-sample t-test was conducted to compare the influence of

inspectorate programs on nationals and non-national school leaders. The t-test found a
statistically significant difference between these groups at the p<0.01 level for the

172
impact of inspectorate programs on national school leaders (M=3.7, SD=0.8) and on
non-national school leaders (M=4.0, SD=0.6) conditions; p=0.001.
•

Professional Identity
An independent-sample t-test was also conducted to compare responses to

questions about the influence of the inspectorate programs on the professional identity
between national and non-national school leaders. Again, there was a significant
difference in the mean scores for national school leaders (M=3.8, SD=0.7) and nonnationals (M=4.2, SD=0.6) conditions; p=0.001.
•

Operational Practices
Additionally, an independent-samples t-test was also conducted to investigate

the differences of the operational practices of national and non-national school leaders.
Through this test it was observed that the difference in the mean scores for national
school leaders (M=4.2, SD=0.5) and non-national (M=4.2, SD=0.5) conditions was
insignificant; p=0.596. Table 11 illustrates the results of the test.

Table 11: Results of the T-Test Conducted
Comparison of Inspection, Identity and Practices depending on Nationality
Scale

Inspection
Identity
Practices

Nationality (Mean ± SD)

P. value

Emirati (n=124)

Non-Emirati (n=87)

3.7 ± 0.8

4.0 ± 0.6

0.001**

3.8 ± 0.7

4.2 ± 0.6

0.001**

4.2 ± 0.5

4.2 ± 0.5

0.596

** Significant at the 0.01 level
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While comparing the influence of inspectorate programs on professional
identity and operational practices based on the years of educational experiences, an
analysis of variance (ANOVA) and post-hoc multiple comparison tests were
performed to identify statistically significant differences in the mean scores obtained
across the various school leaders based on their years of educational experience. The
test results are given in Table 12.
•

Inspection
A one-way ANOVA test was conducted to assess the influence of inspectorate

programs on nationals and non-national school leaders, based on their years of
experience, ranging from the level of experience (0-5 years, 5-10 years and more than
10 years). It was observed that there was no significant difference between these
groups at the p<0.05 level for the two conditions [F (1.684), P= (0.188)]. Furthermore,
the Post hoc comparisons indicated that the mean score for the 0-5 years of experience
group is (M=3.9, SD=0.8), while for the 5-10 years of experience group is (M=4.1,
SD=0.6). For the most experienced school leaders having more than 10 years of
experience, is the mean score is (M=3.8, SD=0.8).
•

Professional Identity
A one-way ANOVA test was conducted to compare the professional identity

of school leaders based on the years of experience. There was a significant difference
between these groups on the p<0.05 level for the two conditions [F (4.302), P=
(0.015)]. Post hoc comparisons indicated that the mean score for the 0-5 years of
experience group is (M=4.1, SD=0.8), while for the 5-10 years of experience group is
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(M=4.4, SD=0.5). For the most experienced school leaders having more than 10 years
of experience, it is (M=3.9, SD=0.7).
•

Operational Practices
A one-way ANOVA test was conducted to compare the practices of school

leaders based on their years of experience. In this comparison, there was no significant
difference between these groups at the p<0.05 level for the two conditions [F (0.119),
P (0.888)]. Post hoc comparisons indicated that the mean score for the 0-5 years of
experience group is (M=4.2, SD=0.8), while for the 5-10 years of experience group is
(M=4.3, SD=0.4). For the most experienced school leaders having more than 10 years
of experience, it is (M=4.2, SD=0.5). Tables 12 and 13 summarizes the results from
the ANOVA and post hoc tests.

Table 12: Results of the ANOVA and Post-Hoc Tests
Comparison of Inspections, Identity and Practices depending on Years of
Educational Experience
Scale

0 - 5 years

5 - 10 years

Mean SD Mean

More than 10
years

SD

Mean

SD

ANOVA

P. value

(F)

Inspections

3.9

0.8

4.1

0.6

3.8

0.8

1.684

0.188

Identity

4.1

0.8

4.4

0.5

3.9

0.7

4.302

0.015*

Practices

4.2

0.8

4.3

0.4

4.2

0.5

0.119

0.888

* Significant at the 0.05 level
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Table 13: Post Hoc Tests and Multiple Comparisons

Dependent
Variable
Inspections

(I) Years of
Educational
Experience
0 - 5 years

5 - 10 years

More than 10
years
Identity

0 - 5 years

5 - 10 years

More than 10
years
Practices

0 - 5 years

5 - 10 years

More than 10
years

(J) Years of
Educational
Experience
5 - 10 years
More than 10
years
0 - 5 years
More than 10
years
0 - 5 years
5 - 10 years
5 - 10 years
More than 10
years
0 - 5 years
More than 10
years
0 - 5 years
5 - 10 years
5 - 10 years
More than 10
years
0 - 5 years
More than 10
years
0 - 5 years
5 - 10 years

Mean Difference
(I-J)
Std. Error
-0.17308
0.30061

Sig.
0.565

0.11646

0.26609

0.662

0.17308

0.30061

0.565

0.28954

0.16006

0.072

-0.11646
-0.28954
-0.27500

0.26609
0.16006
0.28955

0.662
0.072
0.343

0.17151

0.25630

0.504

0.27500

0.28955

0.343

0.44651*

0.15417

0.004*

-0.17151
-0.44651*
-0.08333

0.25630
0.15417
0.20497

0.504
0.004*
0.685

-0.03669

0.18143

0.840

0.08333

0.20497

0.685

0.04665

0.10914

0.670

0.03669
-0.04665

0.18143
0.10914

0.840
0.670

*. The mean difference is significant at the 0.05 level.
4.2.5 Result Q4: Correlation between Inspection with School Leaders’
Professional Identity and their Operational Practices
Pearson’s correlation test was carried out to find out any correlation between
the variables of inspection, identity and practices. According to the results, there is a
significantly positive correlation between Identity and Inspection, with a co-efficient
of 0.807, significant at the 0.01 level. Similarly, there is a significantly positive
correlation between Practices and Inspection, with a co-efficient of 0.566. Practices
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also find a positive correlation with Identity, with a Pearson co-efficient of 0.649. The
results are illustrated in Table 14.

Table 14: Results of the Correlation Test
Correlations between Inspections, Identity and Practices
Inspections
Inspections

Pearson Correlation

Identity

Practices

1

Sig. (2-tailed)
Identity

Practices

N

211

Pearson Correlation

0.807**

Sig. (2-tailed)

0.000

N

211

1
211

**

Pearson Correlation

0.566

0.649**

Sig. (2-tailed)

0.000

0.000

N
211
211
**. Correlation is significant at the 0.01 level (2-tailed).

1
211

4.3 The Second Phase: Qualitative Data-Thematic Analysis
4.3.1 Result of the Influence of School Inspections on School Leaders
This section represents the data collected via semi-structured interviews
conducted with school leaders: principals, vice-principals and lead teachers. The
overall findings provide answers for the main research question and help discover the
influence of Irtiqa’a Inspectorate program on School Leaders’ professional identity
and their operational practices in Abu Dhabi Schools. In general, the findings revealed
three major themes: Meaning of Inspection, the influence of the inspectorate program
on the school leaders’ practices for the development of schools and the influence on
the school leaders’ professional identity. There were 15 interviewees, coded as shown
in Table 15.
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Table 15: Coding of Interview Participants
Interviewee 1: Interviewee 2: Interviewee 3: Interviewee 4: Interviewee 5:
In1
In2
In3
In2
In2
Interviewee 6:
In 6

Interviewee 7: Interviewee 8: Interviewee 9: Interviewee
In 7
In 8
In 9
10: In 10

Interviewee
11: In 11

Interviewee
12: In 12

Interviewee
13: In 13

Interviewee
14: In 14

Interviewee
15: In 15

4.3.2 Result Q1: Influence of Irtiqa’a on School Leaders’ Professional Identity
Theme 1: Meaning of Inspection
A majority of the school leaders believed that inspection means “evaluation”
of either the education system, the performance of the schools and the standards used
to measure and improve school performance. The next frequently cited items were
“measurement” and “monitoring” of school performance. [In2] mentioned inspection
means the measuring the “performance” of school from different standards” whereas
[In4] mentioned the measuring the “improvement” of schools as the meaning of
inspection. [In11] stated inspection is a “process of monitoring raw materials, data as
well as monitoring checklists of achieving accomplished tasks”. Lastly, “enhancing
the performance” was seen as a frequently recurring item in the interview statements,
wherein [In7] called it as a “process of improvement to enhance performance”.
From analyzing general statements made by interviewees, Inspection is mainly
considered a “process of improvement and continuing development of the educational
system” through “observation of classroom and school activities”, “review of
documents detailing accomplishments”, “progress made from previous years” and
“meaningful feedback and discussion”. Gathering all statements, Inspection, according
to the interviewees can be represented via a schematic diagram consisting of the
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following top elements and steps of inspection. Table 16 shows the top elements and
steps of inspection.

Table 16: Top Elements and Steps of Inspection
Step 1
Measurement of
Performance and
Improvement

Step 2
Evaluation of
Education
system,
performance and
standards

Step 3
Monitoring of the
performance

Step 4
Enhancing the
performance and
Improving the
school

Theme 3: Influence of Inspectorate programs on school leaders and their professional
identity
Another theme identified from the interviews was the influence of Irtiqa’a on
the school leader and their professional identity. Question 2 from the interview guide
focused on the impact of Irtiqa’a trainings on the school leader. Three main groups can
be identified by coding the interviewees responses. Firstly, the school leaders
(principals) who view the training as it is, without being able to identify its impact or
benefit to them as a school leader. Next are group of leaders who have identified the
value from the training, specific to their professions (Lead Teachers). The third group
of leaders (lead teachers and vice principals) have identified a broader sense of value
stemming from the training and program, which impacts their soft skills as a leader.
The first group had the most frequently cited item: The trainings are for mainly
explaining the benchmarks to follow and data analysis. [In 13] stated “I never attend
the trainings that Irtiqa’a making before the visit because it is about data analysis”. [In
8] had a similar sentiment; “Irtiqa’a training is only about data analysis, so I prefer
talking to the Irtiqa’a leaders in their visits so I can understand more because Irtiqa’a
training before the visit is only about data analysis”. Such responses indicate that the
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leaders do not understand how to utilize the results from the trainings and implement
it in order to improve the school. The second group of interviewee responses indicate
that the leaders were able to gain valuable insights from the trainings, that were specific
to their professions. [In 15] learned how to “create collaborative, inclusive learning
environments”, whereas [In 4] grasped how to “analyze progress and attainment data
and how to read it”, along with a” deep understanding of framework, standards, and
indicators”. Furthermore, [In 6] mentioned the ability to make “strategies of making
effective classroom observations”. The third group of interviewee responses indicate
that the school leaders were not only able to grab specific skills from the trainings
needed for increased success, but a set of soft skills that inevitably add value to them
as leading school figures. [In 14] mentioned the trainings provided a set of
“measurement, observation, analysis and planning skills”, with both [In 9] and [In 10]
adding that the trainings helped them become more “reflective” of the whole situation.
Furthermore, part of Question 5 in the interview guide focused on addressing
if the trainings improved the school leaders’ professional identity. From the interviews,
gaining an “understanding” of the inspection itself, school improvement,
implementation of data analysis, school performance and the education system as a
whole was the most cited item. The next cited item was that leaders found themselves
to be “objective’ in their actions. [In 3] called it as an “impartial tool for selfevaluation” and that the “the view and judgment is objective and aimed at
improvement and development”.
Lastly, the interviewees mentioned how their technical skills have improved.
[In 4] mentioned the program encouraged leaders to research and investigate more on
the inspection standard and also think about “ways of developing systematic processes
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of planning and monitoring progress”. In addition, [In 2] and [In 5] mentioned that the
program “gave the ability to provide the teachers with effective feedback about their
lessons” and “provide teachers with meaningful feedback”.
4.3.3 Result Q2: Influence of Irtiqa’a on School Leaders’ Practices in School
Operation
Theme 2: Influence of Inspectorate programs on school leaders’ operational practices
for school improvement
The second theme coded from the interviews was the “influence of inspectorate
programs on the school leaders’ operational practices for school improvement”.
Questions 2, 4, and part of question 5 from the interview guide help analyze this. The
most frequently cited items indicating support for school leader in helping determine
the school’s priorities was Irtiqa’a final technical report, which consists of detailed
recommendations based on the Inspection. [In6] stated that the report “exact points
that help the school leader to consider as priorities”. Another recurring item from the
interviews was the “final meeting/feedback session” with Irtiqa’a that really supported
the school leaders to understand and identify school improvement priorities. [In10]
and [In11] both mentioned that during the meeting they discuss “what they have seen,
and the evidence provided with the teams to highlight the best practices and the areas
of development”. Lastly, few of the school leaders also pointed out the general support
such as providing a point of initiation, as noticed by statements such as [In15]’s “Make
us first to get the vision” and [In4]’s starting point to plan’. “Gathering an outside
perspective” and perception from another point of view was also cited. To summarize,
Irtiqa’a provides school leaders with a clear starting point consisting of various
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viewpoints and ideas to help identify school improvement priorities, through technical
recommendation reports and engaging feedback sessions.
Question 4 in the interview guide focused on assessing the support provided
by Irtiqa’a to school leaders’ for improving the school. There were several statements
made by the interviewees, however, “the suggestions and constructive feedback”
provided Irtiqa’a were the most cited. It is considered as a “road map” for improving
schools. [In9] and [In10] both mentioned that the program offers “practical
suggestions” with [In5] adding “Inspection leaders offer guidance and suggestions that
are easily implemented in the School Improvement plan”. Further [In6] mentioned that
program helps leaders in “designing the school vision, mission and writing the SIP
(School Improvement Plan) effectively”. From these statements, it is clear that the
program offers recommendations and feedback sessions, which are instrumental in
aiding the school leaders to plan their future steps for improving the school.
Part of question 5 in the interview guide also focused on how the inspectorate
program shaped their practices as school leaders and its influence on school
improvement. A majority of the interviewees have shifted the ways of observing their
classrooms. [In 12], [In 13], [In 14] mentioned using “criteria” for observing
classroom; [In 14] stating that “when I make classroom observation I use criteria,
before Irtiqa’a…we didn’t have something called criteria for observations. Adding on,
[In 5] stated “I found myself distributing roles and responsibilities over the teams in
the school according to criteria and standards, and I became a leader with strategies
for every single practice I prefer to put strategy and clear plan”. From these statements,
it is clear that the inspectorate program has affected the practices of school leaders in
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firstly helping them use criteria for observations and also strategizing for future
actions.
Overall, it can be stated that Irtiqa’a’ has proven to provide school leaders with
great support in improving the school and defining the improvement priorities.
4.4 Essence of Results
This Chapter focused on representing the data and analysis of this study. In its
1st phase, two hundred and eleven of school leaders participated in the questionnaire
conducted in Abu Dhabi public schools. Moreover, fifteen selected school leaders then
have been interviewed in-depth at the second phase of the quantitative data. In
summary, the data gathered from the questionnaire and the individual semi-structured
interview indicated the results for the four sub-questions of the research, which
presented an answer for each of the research questions. Firstly, the highly effective
elements for school inspections were concluded to be the schools using SIP and SEF,
promoting the use of recommendations for improvement, collecting data to make
progress, the purpose of inspections for schools, enhancing systematic monitoring for
accurate evaluation for teaching and learning, reviewing the school inspection
framework, and training on Irtiqa’a inspectorate program. Secondly, the questionnaire
showed the influence of Irtiqa’a inspections on school leaders very high in
strengthening leader-teacher relationships, communicating a clear and well-defined
vision for the school, the importance for evidence-based practice, and feeling that open
communications exist in the school. This conclusion was enhanced by the result of the
thematic analysis in the interviews to answer question (1) of the research. Theme (1)
and Theme (3) elaborated the school leaders’ perceptions and understandings to the
purpose of school inspection through growth professional identity by considering the
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feedback and the recommendation from the inspection team for making improvement.
However, the gap appeared in their responses to the interview that discussed Irtiqa’a
training. Thirdly, the result exhibited ‘strongly agree’ in the elements of school
leaders’ practices adhering collaboration, coaching, co-teaching and supporting
teachers and staff, with contradicted responds to providing parents or guardians with
opportunities to actively participate in school decisions. In addition, the results brought
out practices that relate to improving in classroom observations in their answers
displayed in Theme (2) of the interview. Fourth, the statistical analysis presented two
major results to answer Question (3) and Question (4) of the research. The results
demonstrated significant differences in nationality when answering about inspection,
whilst significant differences exist in answering about school leaders’ professional
identity in nationality of school leaders and their years of educational leadership
experience. The last statistical result stated that there is a positive correlation between
the three variables of inspection, identity, and practices.
Overall, it can be concluded that Irtiqa’a’ has led to improve school leaders and
enhance teaching practices.
Chapter five will go through extensive discussion of the findings with
recommendations and implication of the study.
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Chapter 5: Discussion, Recommendations and Implications
5.1 Introduction
This chapter deals with the discussion of the research findings,
recommendations and implications for future researches. It will first discuss the
findings based on themes that emerged from the research questions, particularly
providing insights on school inspections, school leaders’ professional identity, and
their operational practices. Following the first section, General perspectives from the
study to correlate the drives will be made. The discussion will be extensively reflected
on the surveyed literature with reference to the theoretical perspectives made earlier in
chapter 2. The chapter will also provide recommendations for school leaders, policymakers, and inspectors and for further researches. This chapter will demonstrate at the
end a conclusion related to the whole study about the influence of school inspections
on school leaders’ professional identity and their operational practices in Abu Dhabi
from the major findings of the study.
5.2 Discussion
This study sought to dive into the school leaders’ experience and perceptions
about the influence of Irtiqa’a- the school inspections in Abu Dhabi on their
professional identity and their operational practices. Findings of this study revealed
that there is an evident influence of Irtiqa’a inspectorate program on leaders in Abu
Dhabi schools. Notably, the school leaders in both the senior and middle level had the
opportunity to experience the role of inspectors in Irtiqa’a inspection team, firstly as
volunteers who were nominated to join the program, secondly as volunteer inspectors
under a procedure for the nomination including testing and interviewing the nominees,
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and finally as trainees within the program, earning an opportunity to be a part of the
Irtiqa’a inspectorate program, within the inspection team. In this vein, the three facets
of the study: school inspections, school leaders’ professional identity, and school
leaders’ practices fit clearly with the theoretical framework of the study that is based
on the SMT (Scientific Management Theory) and the HCT (Human Capital Theory).
According to Tomlinson (1994), during the 1920s, voluntarism remained the
‘desired system’ of most trade-union on leaders and employers. It was during this era
of the coming of scientific management that large-scale consultancy organizations
began to emerge. Based on this theory, inspection is clearly pointed as management
procedures in order to increase the profits of the organization that employs available
resources within individuals to maximize returns (Marion & Gonzales, 2014). Taylor’s
approach in this theory was to assure that standardized procedures were implemented
through the developed management procedures, and with activities suggested by
Taylor such as tracking productivity by providing ongoing data and data analysis,
careful planning for the procedures, and functional foremanship (Marion & Gonzales,
2014) that makes the use of middle-leadership as in our context of school inspections
to put positive pressure on using the lead teams in schools to take responsibilities and
therefore, holding them accountable. Additionally, depending on the history of SMT
in Britain, which was presented in Chapter 2, it was observed that by the early 1960s
the impact on management practices was minimal, thus government interventions were
put to improve management standards that were poorly planned (Tiratsoo, 1997).
According to Badri et al. (2014), before 2009, Abu Dhabi schools were never put under
positive pressure to raise the bar of the expectations, and the school system in Abu
Dhabi has never had a comprehensive performance plan for an objective comparison
for school relative to each other in a scientific manner. Likewise, ADEK intervened to
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improve the management standards for school leaders in Abu Dhabi by establishing
Irtiqa’a with the developed standards and framework that include specifications for
school management and leadership.
On the other hand, re-skilling more than one billion people by 2030 is an urgent
need based on the latest report of the Future Jobs from the World Economic Forum
(2020). Working on re-skilling teachers and school leaders on inspection and training
them as school inspectors is the approach for investing human capital empowering a
knowledge-based economy through improving leadership in schools. With these
things in mind, and based on the findings of this study, school inspections create a
comprehensive milieu for school leaders to improve their professional identity for
enhancing their practices.
The most important parts of a research report are the descriptions, analyses,
and interpretations of the data. The implications of the findings are stated in this
section. The research needs to identify why and how the analyses and interpretations
were made and the way key concepts in the analyses evolved. In addition, the
researcher needs to inform the reader of any unexpected findings or patterns that
emerged from the data and report a range of evidence to support assertions or
interpretations presented.
5.2.1 Discussion Q1: Influence of Irtiqa’a on School Leaders’ Professional
Identity
School leaders’ professional identity is one of the major drives in the research
questions of this study -to explore the influence of Irtiqa’a school inspections on school
leaders in Abu Dhabi. The findings of the quantitative data indicated that school
inspections helped developing school leaders’ professional identity particularly in a
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high level of improvement through the elements of: strengthening leader-teacher
relationships, communicating a clear and well-defined vision for school,
understanding the importance of evidence-based practice, and feeling that open
communications exist in the school. This finding stemmed from the correlation
between the high scored elements of the professional development and the high scored
elements of the school inspection in the questionnaire, such as the using of the school’s
SIP and SEF, and collecting data to make progress. This draws a clearer support for
school leaders’ understanding and perspectives about the effective elements of the
school inspections on their development, as for the using of the school’s SIP and SEF
created concentration on self-evaluation. This finding is aligned with the findings of
the study by Hendriks et al. (2002) assuring that school leaders perceptions and
attitudes were positive about their self-evaluation, which had improved their insight
into the school. Besides, the findings have concurred with Robertson (2017) who has
stated that such elements of understanding and experience in the professional identity
raise the wisdom of school leaders, which means it improves their professional identity
because raising the wisdom refers to raising the level of understanding as well as
raising the ability to make decisions. In that context, the experience of school leaders
with school inspections and their understandings of the elements of these inspections,
made the using of school’s SIP and SEF for making progress more important for them.
This is compatible with Chapman and Sammons (2013) that the request for
foundations like schools to judge themselves against the attributes analyzed in
examinations make schools quickly turned out to be progressively capable in giving
proof-based records of their quality and gauges and connects unequivocally and
obviously with nature of initiative and the board in the school. Thus, this points out
the findings that school leaders’ own positive awareness about the importance of
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evidence-based practice. Putting these elements at the top of shaping the professional
identity of a school leader is giving the clear influence of self-assessment on school
leaders’ values that shape their identity based on the group patterns of the interviews.
Thus, the pattern of school lead teachers or head of faculties approved such influence
on their professional identity through the using of self-assessment and school selfevaluation. According to Ehren et al. (2015), OFSTED found that in the best
establishments, head-teachers, directors, and board pioneers have organized a
consistent procedure of self-assessment, which they lead with the executive
frameworks. Various studies proved the effectiveness of self-evaluation on improving
teachers and school leaders’ professional identity such as the Ziezo model in the Dutch
educational system that emphasizes the self-evaluation and found that it developed an
overview for teachers about how their schools are performing, and leaders were happy
that teachers became more open to classroom observations by their colleagues
(Swaffield, 2004).
Strengthening leader-teacher relationships and communicating a clear welldefined vision for the school are both considered by majority of the participants as the
most important element for improving professional identity. According to a study
conducted by Cunnigham (2020), findings of the study manifested collaboration and
communication as essential behaviors for a strong professional identity. This is
because professional identity is grounded in autonomy, and encourages educators to
collaborate and innovate to improve their work and themselves, leading to greater selfefficacy (Darling-Hammond et al., 1995). It is important to strengthen leader-teacher
relationships in order to build self-efficacy through teaching of self-regulation and
resilience to increase perceived and actual self-efficacy based on social cognitive
theory (Wood & Bandura, 1989). The findings also demonstrate the impact of Irtiqa’a
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inspections on school leaders’ professional identity through feedback. Rating the
element of promoting the use of recommendations for improvement over time as a
highly effective element for inspections in parallel with communicating a clear and
well-defined vision for the school resonates feedback as an influential cause for
improving identity of school leaders. Most hopeful for organizational leaders is the
fact that a professional identity can be developed through feedback (Hill-Berry, 2016).
In the study of Cunnigham (2020), educators narrated their professional identity
development in relation to building on experience, reflection, collaboration and getting
feedback from stakeholders. Since feedback and reflection are two sides of the same
coin (eduhub.ch), reflection played a key role in helping interviewees develop their
professional identities (in Abu Dhabi schools’ context: School leaders as interviewees
and inspectors are the individuals who give feedback), social cognitive and selfleadership theories are also stressed the importance of reflection (Bandura, 2001; Neck
& Houghton, 2006).
The idea of self-evaluation loomed widely in the interview at the qualitative
data. The majority of school leaders in this study expressed that Irtiqa’a school
inspections made impact on helping school leaders improve their schools by the
effective feedback, the using of data analysis and self-evaluation. [In 3] stressed on
the using of school SEF as a key element in improving their professional identity by
called Irtiqa’a “impartial tool for self-evaluation”. This mirrors the findings of a
research by Kyriakides and Campbell (2004) that school leaders’ perceptions and
attitudes were positive about their self-evaluation and they found that it had improved
their insight into the school and had contributed positively to the school’s innovative
capacity. Other positive effects for self-evaluation seemed to be greater involvement
by the teacher and a more pleasant work climate at school (Kyriakides & Campbell,
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2004). Thus, this could be another value added to school self-evaluation activity
enlarging the circle of improving the professional identity by enhancing
communications and building team capacity through teachers’ involvement. Yet,
school leaders’ perceptions in the interviews promoted the idea that school’s
effectiveness had improved as a result of the self-evaluation (Kyriakides & Campbell,
2004).
In contrast, it was found that regular training held for school leaders before
every visit of inspections for school was not as effective, precisely for school principals
who made the choice to not attend and to send lead teachers instead. Inspection training
was mostly on the same topic on using students’ achievement benchmark, so lead
teachers found it beneficial to their profession in using such data analysis. This creates
a gap in school principals’ perceptions and understandings in finding training on data
analysis as not efficient enough, while they prioritized the use of school SEF. Data
analysis and using the students’ achievement benchmark are major factors in writing
a school SEF. It is argued here that although school leaders highly believe in the
importance of using the school SEF, which has apparent reflection of their practices,
their understanding on the effective usage of data in the SEF still immature, so school
principals chose not to attend the training on effective data analysis for school SEF.
This also reflects that they separate between effective use of data in the SEF and using
the school SEF as part of the framework. Contrastingly, the findings confirmed that
school leaders who gained better training were those who experienced being inspectors
and trained to be a school inspector. Arguments about training and training framework
trigger the statement discussed by Looney (2011) who contends that no framework can
accomplish ideal arrangement as training frameworks are unpredictable and have
different layers and connections, working in assorted settings, utilizing educators and
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school pioneers in a scope of encounters and abilities. Thusly, it is exceptionally hard
to build up clearer connections across norms, educational plan, motivating forces and
appraisal due to this multifaceted nature. In this way it might be increasingly proper to
consider arrangement as far as equalization and rationality, rather than focusing on a
light fit between the components of training framework.
Notably, other school leaders such as lead teachers emphasized the impact of
feedback particularly in both- the recommendations in Irtiqa’a final report and the
verbal feedback received by school principal from the inspection team at the last day
of inspection visit, which is later on shared with the staff, and such feedback is
considered as a major element for improving their professional identity and their
practices. The findings captured the point of view for Matthews and Sammons (2004)
that clear feedback to schools is successful in informing the improvement plan after
school inspections, which in return results in more effective school action. However,
the provision of feedback in school inspections is contrary to communication because
it is usually a one-side activity, an inspector informs school staff on strengths and
weaknesses and suggestions to improve (Ehren & Visscher, 2006). Based on Ehren
and Visscher (2006), communications in the feedback of school inspections are not
integral in all its aspects, although findings of the qualitative phase of this study assure
that Irtiqa’a school inspections are mainly considered a “process of improvement and
continual development of the educational system” and “meaningful feedback and
discussion” according to the interviewees’ responses. Valuing the feedback of school
inspections by school leaders in the findings of this study indicates the acceptance of
feedback, the quality of feedback and the manner of the inspectors in delivering the
feedback as well. Their acceptance of the feedback given in the final session meeting
the lead inspector with the school SLT in the last day of inspections suggests that
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school leaders’ professional identity is improving in values with the experience of
school inspections feedback and recommendations.
Theme 1 of the interview presented obvious perceptions of school leaders
towards the meaning of school perceptions particularly school principals and their
vice-principals. Their perceptions demonstrated inspections as an evaluation system
for monitoring school performance and as a tool to measure school performance and
improvement. They also stressed that the Irtiqa’a program enhances school
improvement. This finding makes an intelligible image about the impact of Irtiqa’a on
school leaders’ perceptions and understandings about the objective of the program.
Their responses viewed the meaning of school inspections captured by Ehren et al.
(2013) that it employs ‘supervision service’ covering main functions to inspect,
control, evaluate, advice, assist and support school leaders and teachers. Moreover,
this finding shows their understanding to the characteristics of school inspections as
external supervision with evident role to control and support through various
responsibilities in improving curriculum and instructions, stimulating more effective
evaluation, and increasing participation in school development (Ehren et al., 2013).
The impact on their perceptions indicated the impact on their professional identity by
using individual’s experience for anticipatory reflection to reflect on the past and using
such reflections and interpretations for future actions (Cardoso et al., 2014). Their
views linked with the professional identity consisting of values, beliefs, knowledge,
understandings, experiences that all of them provide the leader with wisdom to inform
leadership practice (Robertson, 2017).
However, in accepting feedback by school leaders, Ehren and Shockleton
(2016) in their study on the connection between school inspections and their impact
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on school improvement using a longitudinal survey on principals and teachers of
primary and secondary education found that school principals scored lower for setting
expectations and accepting feedback in the first year of inspections. This difference in
the findings might be due to the difference in the quality of the feedback and the
manner of the inspector in delivering the feedback. Additionally, the difference in the
findings might have been due to the understandings of the framework or the standards
as it is contended in the study that feedback sometimes include points to improve with
the expectations that this feedback would lead schools to improve within their
understanding of the standards.
5.2.2 Discussion Q2: Influence of Irtiqa’a on School Leaders’ Operational
Practices
Examining the findings of this study to answer the research’s second subquestion on the influence of Irtiqa’a inspections on school leaders’ practices in their
school’s operation, found a strong connection between the two drives: the professional
identity and the practices (Wenger, 1998). The findings of the quantitative data
demonstrated that school leaders strongly agree with the following practices in
improving their school: collaborating with teacher to solve classroom discipline,
coaching team leads in using data, practicing activities for building team capacity,
considering feedback in school’s evaluation, co-teaching to support teachers’
improvement, supporting with strategies and plans to improve, and providing staff
with opportunities to participate in decisions. This emphasizes accountability (Ehren
et al., 2014). Thus, it integrates effectively with the accountability of inspectorates in
education that promote school oversight through duty regarding improvement of
guidance, in-administration training (for directors of schools), ensuring the utilization
of materials, activating progressively successful assessment and expanding
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cooperation in the advancement of the school program (Ehren et al., 2013). This also
assures both responsibilities and answerabilities of schools to their stakeholders, which
are presented through other structures, processes and activities (Ehren et al., 2014).
Additionally, Irtiqa’a framework, MOE (2016) highlighted major school leaders’
practices for improving their schools’ performance. Holding accountable for ensuring
quality, working with students and parents to develop a shared vision, influencing
decision-making, monitoring teachers’ performance, and involving staff members in
systematic self-evaluation, are all pointed below the standard of leadership and
management in the MOE (2016). This means that Abu Dhabi school leaders answer
the request of such practices for effective leaders, which supports the responsibilities
and answerabilities of schools to their stakeholders. Such operational practices for
school leaders provide capacity for improving through transformational leadership by
school principals (Gustaffson et al., 2015). The school leaders’ understanding of
school inspection framework within their understanding of their responsibilities reflect
on their practices by using collaborative work among teachers, and enhancing the role
of data-driven with procedural classroom observations and monitoring teachers’
performance regularly. This also supports Brennan and Shah (2000) who interpreted
the quality of management works by building a fundamental understanding about the
way a culture and system of evaluation in a particular institution. Moreover, the
findings mirror the improvement practice of school leaders by modeling. Paying more
attention to co-teaching and co-leading as displayed in the results of this study, makes
it more relevant to school leaders with implications for improvement to practice
precisely by teaching professionalism through modeling, feedback, and professional
development (Mulford, 2003).
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Furthermore, the findings in the study disclose the school leaders experiencing
dual professional identity that influences their practices positively. This is indicated
through their responses to the questionnaire, and high rating for the item ‘collaborating
with teachers to solve classroom discipline’ and ‘co-teaching to support teachers’
improvement’. These types of practices enhance the leader-teacher relationship and
experiencing at the same time the teacher/principal role or the manager/leader
responsibilities, which duplicates the role and responsibilities according to Real and
Botia (2018). Therefore, such experience creates cohesion with the professional
identity of a school leader towards their goals and objectives for contributing in order
to achieve school’s desirable objectives and involving staff for achievement (Real &
Botia, 2018). In addition, the major practices of school leaders based on the findings
of this study prove the monitoring process in through classroom observations by both
school leaders and school inspectors. We can refer this to the ‘proficient responsibility
model’, where the expert such as the showing power is responsible for observing
(Ehren et al., 2014). Various models in school inspections enhance monitoring by
characterizing the duty for observing quality and improvement of schools, in which
monitoring and responsibilities vary according to the locus/body in control (Ehren et
al., 2014). Actors like school leaders who adhere practices focusing on school inputs,
norms and regulations are evidently implementing what is known as compliance
monitoring, such as solving classroom discipline and providing opportunities for staff
to participate in decisions. At the same time, emphasizing practices of instructional
processes like coaching in using data and supporting with plans and strategies put the
diagnostic monitoring on ground. While their practices in monitoring students’ results
and achievement make the performance monitoring available in school leaders’
operational practices (De Grauwe, 2007d).
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Considering the effects of Irtiqa’a school inspections on the practices of school
leaders according to this study, incorporates their beliefs and values among their
professional identity, that urges to improving their practices in school. The findings
present that school leaders in the interviews cited the Irtiqa’a program feedback (the
written embedded feedback in the final technical report of the inspection, or the final
feedback meeting with the school SLT), helps support school leaders in prioritizing
major points for improvement. Almost all interviewees stressed the importance of
inspectors’ feedback on improving their practices and particularly in identifying the
improvement priorities. It is found that inspection feedback is considered as a ‘road
map’, which means school inspections made impact on school leaders’ work through
feedback. As for the general criteria and procedures for school inspections (and Irtiqa’a
in specific), the influence of feedback given for school leaders and their stakeholders
for making change and improving performance based on the inspection framework and
feedback are anticipated. Whether the feedback was unsatisfactory but expected or
perfect in delivery, school leaders have then the capacity to know the next step for
moving forward through strategies and feedback in order to make improvement and to
galvanize their staff (Beere, 2012). Although feedback is not delivered to teachers
directly from school inspection team, teachers consider oral and written feedback from
the inspection team as important motivation for school improvement (Brimblecombe
et al., 1996; Chapman, 2001). As interviewees stated that the quality of feedback had
impact on their consideration to work on the points needed for improvement. Quality
of the feedback through the manner in which the inspector provides feedback is one of
the features of school inspections that may influence school improvement (Fidler et
al., 1998).
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Adding to this, findings pointed out the evident effect of school inspections on
school leaders’ practices precisely, by the using of criteria for classroom observations.
Their practice in observing lessons has been shifted into strategically observation
based on criteria used for such operational practice. Improving classroom observations
practice for school leaders is fundamental, because the quality of a school is
predominantly reflected the quality of teaching. Thus, judging teaching should be
based on criteria for judging the effectiveness of teaching and learning concentrating
direct observation. Beere (2012) stressed the importance of observations and referred
the result of good leadership of pedagogy, training, behavior management and
environment in a school to the success in making observations. This is because the
practice of lesson observation based on criteria leads to other effective practices
helping teachers plan and modify strategies for ensuring high expectations and high
quality of learning that are available all the way in the learning trajectory and not only
for inspection days (Beere, 2012).
It was found in this study that before Irtiqa’a, school leaders’ did not have
criteria for classroom observations. Some inspectors like in England and Styria ask the
school principals and head-teachers to accompany them in observing lessons during
the inspection time, in order to gauge their judgment according to their use of
classroom observation scheme to supervise teachers (Ehren et al., 2015). This practice
is regarded for some school leaders in the study as effective training on how to use
classroom observation form and criteria in order to make effective lesson observation
for teachers.
It is worth arguing that training school leaders as reported by school leaders in
this study, was not helpful enough for school principals in precise as mentioned earlier.
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Some principals chose not to attend the Irtiqa’a inspection training for school leaders,
because it emphasized the using of benchmark for students’ achievement and progress.
It was suggested (by school leaders) for the Irtiqa’a team to work on an overarching
training covering all the six standards of the UAE Inspection Framework. It is also
argued that school leaders who were nominated for working with the inspection team,
utilized better from the training on being school inspectors rather than the regular
training prepared for school visits. According to Holden and Biddle (2016), training
teachers, lead teachers, and principals for being inspectors promotes the productivity
in the educational field.
5.2.3 Discussion Q3: Significant differences between Inspection, Identity and
Practice based on Years of Experience and Nationality
This study further attempted to find out significant differences between the
three drives of the study: inspection, (PI) professional identity, (OP) operational
practice based on years of educational experience and nationality. It was found
statistically that there is a significant difference in inspection standards on nationality.
Whilst a significant difference exists apparently with PI in both- nationality and years
of educational experience. There is no significant difference in OP, within these two
factors. This stresses two major findings for answering this question.
First, the nationality of school leaders that created significant difference in
inspection and the elements of inspections for effective school improvement (see the
questionnaire in Appendix B). School leaders who were non-national in this study are
the middle leadership teams in schools, who are basically lead teachers/HOFs, where
all SLT in Abu Dhabi schools particularly school principals are UAE national. This
means that the significant difference appeared in lead teachers/HOFs and school
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principals. There is a consensus that inspectors observe teachers and lead teachers
during the inspection visits more than administrators, therefore lead teachers/HOFs
have a range of experience and effectiveness (Beere, 2012). At the same time middle
level leaders are the teachers who maintain a close eye to ensure the quality of teaching
and learning amongst professional development. Whereas the national school
principals are mostly the ones receiving feedback from inspectors and they are
observed by lead inspectors according to the standard of leadership and management
in the framework. This presents the varied roles of leadership for expatriate school
leaders (the non-national) and the UAE national school leaders, in which leadership
roles impact their perceptions and practices according to Robertson (2017). It is worth
arguing here that impact of inspections varied from national to non-national school
leaders, because for Ehren and Visscher (2006) school inspectors are critical in leading
teachers and head-teachers for improvement.
The second major statistical finding for discussion to answer this question is
the significant difference in the PI, which was found in nationality of school leaders
and their years of educational experience. This finding elucidates the complexity of
professional identity of school leaders. Studying the individual context of school
leaders and principals starts by studying their ethnographical status (Robertson, 2017),
thus differences in professional identity according to nationality naturally appeared in
such institution where the leaders’ professional identity is presented not only through
doing but also in a way of being and knowing about the world (Thomson, 2009).
Simultaneously Robertson (2017) stated that experience matters with school principals
in which they found themselves changing while they manage complex changes with
the time, stressing the need for influencing the professional identity of experienced
principals through further understandings on the impact of the management of change.
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Thus, the impact of the management of change may create effective influence on
experienced and new leaders in schools through school inspections according to the
context of this study. Ehren (2016) stressed the effects change over time based on
experience and time in post of head-teachers.
5.2.4 Discussion Q4: Correlation between Inspection with School Leaders’
Professional Identity and their Operational Practices
This study intended to explore the impact of Irtiqa’a school inspections on
school leaders’ professional identity and their operational practices. According to the
quantitative results, it was found that there is a positive correlation between the three
variables of inspection, professional identity, and operational practices. In line with all
the findings in this study, the positive correlation between the three variables proved
the OFSTED phrase of ‘improvement through inspection’, despite the indirect control
of school inspectorates over responsibility for the entire system of school
improvement. Direct interventions such as the direct feedback for school from school
inspections and the oblique interventions such as the final school reports and the school
inspection framework are expected to lead school for improvement (Ehren & Visscher,
2006). It is discussed in this study that school inspections are the external instrument
for monitoring quality of education in schools that have influence on improving school
leaders’ identity and their operational practices, since there is a sturdy relationship
between leaders’ identity and their practices in their work. NFER (2009) asserts that
inspections encouraged the sharing of leadership responsibilities with schools that
believe in their quality of their own self-evaluation. This kind of sharing
responsibilities raised the awareness of accountability and reflects the positive
correlation between school inspections and improving school leaders’ identity and
practices. School inspections urge leaders for creating a comprehensive knowledge
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about inspections in their schools by sharing with all staff the work of inspection
process, and its focus on standards to make sure of the quality of teaching and learning
(Rowe et al., 2011).
Additionally, external influences such as school inspections challenge school
leaders with diverse roles. This expounds the positive correlation between school
inspections and the practices of school leaders that exist effectively through the growth
of their professional identity. It is found in this study precisely with the statistical
analysis of the quantitative data that school leaders’ professional identity plays
substantial role in their practices for improving the performance of their schools.
Changes in policies and inspectorates trigger professional identity to practice new
activities with staff or even with the self by constructing team capacity for instance in
order to achieve effective implementation and usage of accountability. Policy changes
impact school leaders’ professional identity on challenging new roles of leadership
(Robertson, 2017).
5.3 Recommendations and Implication
Proceeding with a thorough analysis and discussion of the findings, it was
evidenced that the research questions were answered in spite of the gap found. This
part will demonstrate the recommendations considering the strengths and weaknesses
noted about the research question: “To what extent does Irtiqa’a- the inspectorate
program in Abu Dhabi schools improve school’s leaders?”
Recommendations in this section of the chapter will present development in
the existing framework for the UAE School Inspection Framework for ADEK and the
MOE. This will include implications for school leaders and for further research.
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School inspections are one way for guaranteeing the requirements, and
strategies are formulated by the government top levels and translated into appropriate
structures and processes in schools. Most education systems use school inspection for
improving and controlling school’s quality. In addition to this, school inspection is
used for examining and exploring the current state of school based on particular quality
criteria (Ehren et al., 2013). Every school wants to get the inspection right because in
some country’s consequences are huge either for the principals, staff, students, or even
the whole school community (Beere, 2012). Drawing upon the findings of this study,
school inspection is a means for evaluation, measurement, and monitoring of raw
materials and data for improving school’s performance. Bearing this in mind, , there
is a need for developing the existing framework for the school inspections in Abu
Dhabi. Educational Inspections need to develop a set of intelligent approaches that
would enhance the performance of the entire network through a use of more
interpretative, qualitative and flexible approach of validating effective practices of
localized and collaborative provision and improvement of education instead of using
rewards and interventions and sanctions in single schools (Ehren et al., 2017). Thus, a
developing on school SEF (self-evaluation form) with a systematic training for school
leaders particularly middle-leadership team with regular feedback from stakeholders
and school inspection team comes to bridge the gap that exists in the school inspection
framework for influencing school leaders to improve their schools, in a consistent way.
In the light of this, there comes the developing in standard 6 of the UAE School
Inspection Framework concerning the operational practices for school leaders in this
standard of leadership and management.
First of all, developing the school SEF with a systematic training requires that
superintendents and leads in the inspectorate program at ADEK and MOE work
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concurrently with school leaders to revise the self-evaluation form used by schools for
the purpose of school inspections. School leaders focus on the school SEF, however
when it comes to attend training about preparing for school inspections, school leaders,
precisely principals were indifferent about the topic for training being “how to use the
benchmark of students’ achievement and progress”. Revising the form of selfevaluation will help bridging the gap in school leaders’ professional identity that
appeared in their understanding of the use of data analysis in school SEF according to
the lack of consistent training from the Irtiqa’a inspection team. The revision for the
SEF should be in heterogeneous groups, taking into consideration diverse group of
school leaders, lead inspectors, and superintendents. This mixed group may consist of
school leaders from different nationalities, varying years of experience, and various
positions in leadership. As suggested by the World Economic Forum (2020), there is
an urgent need for investing in human capital by improving in the leadership in schools
in order to achieve progress in the quality of education and the competitiveness to
future work. The revision of the form for school self-evaluation should be also based
on innovative data collection and data usage in order to raise the growth of school
leaders’ skills, which is a major in improving leaders’ identity and practices in line
with the demand of re-skilling more than one billion people by 2030 [‘Future of Jobs’
report of the World Economic Forum, 2020]. Moreover, a good SEF is evidence on
leaders’ tracking data accurately and using it effectively as well (Beere, 2012). To
ensure such value and practice for school leaders, school inspectors should work on
systematic training for school leaders on collecting accurate data for school SEF,
writing accurate SEF, and using the data effectively to make progress. This will also
requests gathering school leaders in regular seminars for sharing best practices across
the region. According to Ehren et al. (2015), OFSTED found that in the best
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establishments head-teachers, directors, and board pioneers have organized a
consistent procedure of self-assessment, which they lead actually and obviously
incorporated with the executive frameworks.
Governance is another gap should be bridged based on the findings of this
study. It is related to the school inspection framework. Therefore, all the stakeholders
should be engaged in a brainstorming session for revising standard 6 in the MOE
(2016), precisely the element of governance for improving it into more instructive
categories. Similarly, revising the element of governance in the framework needs to
be innovative to achieve effective improvement in parental involvement in particular
by raising better practices and valuing governance for school leaders. According to
consumerist model surveyed in the literature of this study, some blended frameworks
can be broken down and comprehended. This gap between school leaders and
stakeholders particularly, parents should be bridged with wider opportunities to
participate in the decision-making. It is recommended here that stakeholders such as
parents, need to develop with school leaders their own section in the school SEF about
governance and parental involvement in decision-making, including it in the existing
framework under the supervision and approval from the board of school inspectorate
program. This will boost accountability, as it is another major element in governance
and in school leaders’ professional identity and practices. However, fostering
governance should start adequately through training both groups, school leaders and
parents. As for school inspectors, it is important to pursue training on major strategies
and type of data that help in implementing governance effectively through the open
administration and soft governance. As suggested by Hooge et al. (2012), soft
governance promoted within decentralized multiple school accountability through
various types of instructive responsibility.
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5.4 Implications for Further Research
Based on the dearth of literature and knowledge that is obtainable in school
inspections and the impact of inspectorate program on schools in Abu Dhabi, this study
is one of the few that has endeavored to explore the impact of school inspections on
school leaders’ professional identity and their operational practices for improving
schools in Abu Dhabi. The issue is that there is an urgent need to develop a
comprehensive research agenda for a specialized area of improving quality of
education and inspectorate system in Abu Dhabi and the country. Therefore, more
studies and researches should be conducted regarding the quality of education and
school inspections due to the insufficient literature at country level. This will raise the
level of awareness within the community as well as inform about school evaluation
and monitoring quality of education.
Empirically, school leaders should reconsider the positions of middle level
leadership in terms of improving school performance. The government and school
leaders should work together collaboratively on effective leadership approach
promoting professional identity of school leaders in order to put beneficial practices in
schools for making progress. The leadership programs and initiatives in Abu Dhabi
and the UAE government also need to be involved as a fundamental stakeholder in
developing induction programs for leadership particularly educational leadership, and
being a primer member in contributing for the modification and the development of
school leaders’ standards and principles for operating and leading schools in Abu
Dhabi. Moreover, such governmental entities should participate in developing the
standards of governance to put it in practice effectively through building capacities
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with school leaders for better parental and other stakeholders’ involvement in school’s
operational practices.
5.5 Conclusion
According to Ehren et al. (2013), inspections are one way of ensuring the
strategies and requirements formulated by the top levels of government translate into
appropriate processes in schools. The purpose of this study is to investigate the extent
to which Irtiqa’a inspectorate program influenced the development of school leaders
in two drives: the professional identity of school leaders, and their operational
practices in improving schools in Abu Dhabi in order to make suggestions for school
inspections and policymakers for better impact on school performance. According to
the findings of this study, it was concluded that the study was conducted on Abu Dhabi
school leaders’ in public schools only, therefore it cannot be generalized to the entire
country but it was found that school inspection plays a fundamental role in influencing
and improving school leaders’ professional identity and their operational practices in
their schools. Scholars like Grauwe (2007) considered school inspection a dictatorial
and a controllable policy in educational practices, contrastingly the world today looks
at school inspection as an effective provided tool for the improvement of quality of
education in order to achieve the objective of meeting the needs of a global market
economy (Aguti, 2015). Thus, the theoretical framework of this study; the SMT
(scientific management theory) syncs with the inspection system for achieving
productivity in the field of education, and the HCT (human capital theory) for reskilling educators on numerous leadership skills for the demand of a knowledgeablebased economy. Depending on school leaders’ experience with school inspections, it
cannot be generalized that Irtiqa’a- the inspectorate program for Abu Dhabi schools
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made a total effective impact on improving school leaders’ professional identity and
their practices. There is still a need for professional systematic training to equip school
leaders with adequate skills and re-skilling them according to their needs particularly
in using the school SEF and enhancing governance in their schools. School leaders in
Abu Dhabi show effective growth in their perceptions and understanding of the
purpose of school inspections, which reflect on their practices through the adherence
of school SIP and SEF, using of inspection framework, recommendations, and their
acceptance of the feedback. They also show growth in using criteria for classroom
observations and impacting on the teaching and learning process in their schools. Yet,
the gap persists in the deep practice and understanding of accountability that appeared
evidently in parental involvement in decision-making and governance due to the lack
of adequate professional training.
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Social Sciences Research Ethics Committee
- Consent to Participate in a Research StudyPlease read carefully before signing the Consent Form!
[The Impact of Irtiqa’a Inspectorate Program on School Leaders’ professional identity and
their operational practices in Abu Dhabi Schools]
You will be asked to provide or deny consent after reading this form.
Topic of the research, the researcher(s) and the location
You have been invited to take part in a study to investigate the extent to which Irtiqa’a
inspection impacted and caused development in school leaders in two domains, the
professional identity and the operational practices in leading the school.
This study will be conducted by [Sameera Alhosani] in [College of Education, UAEU].
The study will take place at [UAEU, College of Education, Foundation of Leadership,
Leadership and Policy] located at [the Emirate of Abu Dhabi].
Participation in this study will take [30 mins] – [5 minutes for set-up/explanation, around 20
minutes for the experiment/questionnaire itself, and 5 minutes for a discussion with the
researcher afterwards].
Compensation (if applicable)
You will be paid [AED 0.0] for your time. Should you withdraw from the study, you will still
be paid for your time.
Benefit of the research
This study will help the participants (School Leaders in Abu Dhabi Schools) better
understand of the inspectorate program and will enhance them self-evaluate the current
evaluating system for improvement.
Procedure/setting
Description of the procedure (During the pandemic status all over, the survey, interviews
and communicating with the expert panel will be electronic through the e-survey, Microsoft
Teams for the interviews, emails and Conferencing remotely with the expert panel).
About the Experiment
Do not apply.
Safety Information
Do not apply.
Confidentiality and Privacy Information
Make sure the participants know that their private information is not revealed or must be
revealed. If it must be revealed, then they should be fully aware of that.
The private information of the participants is not revealed and it’s mentioned for them at
the set-up of the survey/interview.
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Right to Withdraw
Make sure the participants know that they can withdraw at any stage in the process
without them being penalized.
It’s declared for them at the set-up of the survey/interview.

Informed Consent
1. I confirm that I have read and understood the above information sheet and have had
the opportunity to ask questions.
2. I understand that my participation is voluntary and that I am free to withdraw.
3. I understand that my data will be kept confidential and if published, the data will not be
identifiable as mine.
I agree to take part in this study:

(Name and signature of participant)

(Date)

Sameera Abdulla Alhosani
(Name and signature of person taking consent)

08/10/2020
(Date)

(Name and signature of witness (if participant
unable to read/write)

(Date)

(Name and signature of parent/guardian/next
of kin (when participant unable to give consent
due to age or incapacity)

(Date)
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لجنة أخالقيات البحث في العلوم االجتماعية
 الموافقة على المشاركة في دراسة بحثية-يرجى القراءة بعناية قبل التوقيع على نموذج الموافقة!
عنوان البحث[ :أثر برنامج ارتقاء للتفتيش المدرسييييي على الهوية المهنية و الممارسييييات التشييييغيلية لقادة المدارس في مدارس
أبوظبي]

يرجى قبول أو رفض الموافقة بعد قراءة هذا النموذج.
موضوع البحث والباحث والمكان
انت مدعو للمشاركة في دراسة تبحث في "الكشف عن أثر التفتيش في المدارس على قادة المدراس (مدراء ،مساعدين المدراء ،رؤساء
الهيئات) في مدارس إمارة أبوظبي ،حيث سييييجمع هذا األثر نطاقين في هذه الدراسييية :أوالً ،الهوية المهنية لقادة المدارس من خالل
اسيييتكشييياا مدى التحسيييين الذي طرأ على أفكارهم ،و طر ،تفكيرهم ،و معتقداتهم ،و فهمهم لبرنامج التفتيش-إرتقاء ضيييمن توسييييع
مداركهم نحو تطوير المدرسية ،ثانياً :الممارسيات التشيغيلية لقادة المدارس من خالل اسيتخدامهم إلطار إرتقاء لمعايير الرقابة و التقييم
في ميدارس أبوظبي ،و التقييم اليذاتي للميدرسيييية ،و الميدى اليذي حقق فييه قيادة ميدارس أبوظبي تطورا ً جل يا ً و واضييييحيا ً في قييادة التغيير
بفاعلية في مؤسساتهم التعليمية"
يتم إجراء هذه الدراسة من قبل [سميرة عبدهللا الحوسني] في [كلية التربية /جامعة اإلمارات العربية المتحدة].

يتم إجراء الدراسة في [جامعة اإلمارات ،كلية التربية ،القيادة التربوية] الكائنة في [العين -أبوظبي -اإلمارات العربية].
تسيييتغر ،المشييياركة في هذه الدراسييية [ 30دقيقة]  5دقيقة لإلعداد  /الشييير  ،وحوالي  20دقيقة للتجربة  /االسيييتبيان ،و  5دقيقة
للمناقشة مع الباحث]
التعويض (إن وجد)
يتم الدفع لك مبلغ [×] دره ًما إماراتيًا ] ...مقابل وقتك .إذا انسحبت من الدراسة ،يتم الدفع لك مقابل وقتك أيضا( .ال يوجد تعويض)
فائدة البحث
سييتع ه ه ا الدراسيية الةولية للعينات العشييوائية تفسييير مفاهيم الملييةلحات المسييتخدمة في المحتوش مول التفتيش ،و الرقابة ،و
المساءلة ،و تةوير المدرسة من خالل فهم قادة المدراس لها و منظورهم تجاهها.
اإلجراء  /المكان
تحت األوضيياع الراهنة في العالم في وضييع الجائحة ،فسييتكون االسييتبانات و المقابالت إلكترونية و افتراضييية عن ري منلييات
المايكروسوفت تيم  ،كما و أن التواصل مع لجنة التحكيم لالستبانات تواصالً إلكترونياً.
حول التجارب

ينطبق فقط إذا كان البحث يتضمن القيام بإجراء التجارب...
معلومات السالمة
ضيمان أن المشياركين على دراية بأي مخاطر محتملة (إذا كانت التجربة  /االختبار  /االسيتبيان تتضيمن أي نوع من المخاطر ،جسيدية
أو نفسية)
معلومات السرية والخلوصية
ضيمان أن المشياركين على علم بأن معلوماتهم الخاصية ال يتم الكشيف عنها أو ال بد من الكشيف عنها .إذا كان ال بد من الكشيف عنها،
فعليهم أن يكونوا على دراية كاملة بذلك( .لن يتم الكشييين عن المعلومات الخاصييية و قد تم ذكر ذلر في مرحلة اإلعداد قبل البدء في
االستبانة /المقابلة)
الح في االنسحاب
ضيمان أن المشياركين على علم بأنه يمكنهم االنسيحاب في أي مرحلة من المشياركة دون أي التزام( .تم ذكر ذلر في مرحلة اإلعداد قبل
البدء في االستبانة /المقابلة)
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موافقة مسبقة
 -1أؤكد أنني قد قرأت وفهمت المعلومات أعاله وأتيح لي الفرصة لطرح األسئلة.
 -2أفهم أن مشاركتي طوعية وأن لي الحق في االنسحاب.
 -3أفهم أن بياناتي ستبقى سرية وإذا نشرت ،فلن يتم نشر بياناتي الشخصية.

أواف على المشاركة في ه ا الدراسة:
(اسم وتوقيع المشارك)

(التاريخ)

سميرة عبدهللا الحوسني
(اسم وتوقيع الشخص الذي يأخذ الموافقة)

08/10/2020
(التاريخ)

(اسم الشاهد وتوقيعه (إذا كان المشارك غير قادر على
القراءة  /الكتابة)

(التاريخ)

(اسم وتوقيع ولي األمر  /الوصي  /القريب (عندما ال
يتمكن المشارك من إعطاء الموافقة بسبب العمر أو
العجز)

(التاريخ)

نموذج بيانات باحث PI’s information Form
Sameera Abdulla Alhosani
اسم الباحث PI’s name /
رقم الجوازPassport No. /
رقم الهاتفTelephone No. /
الجهة التابع لها الباحثAffiliations /
الجهة المستهدفةInstitution for Survey /

عنوان البحثProject Title /

سميرة عبدهللا الحوسني
YY7R76759
0507900880
UAEU
جامعة اإلمارات العربية المتحدة
MOE
وهارة التربية و التعليم
The impact of Irtiqa’a Inspectorate
program on School Leaders’ Professional
Identity and their operational practices in
Abu Dhabi Schools.
أثر برنامج ارتقاء للتفتيش المدرسي على الهوية المهنية
و الممارسات التشغيلية لقادة المدارس في مدارس
أبوظبي.
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Appendix B
Questionnaire on “The impact of Irtiqa’a Inspectorate program on School Leaders’
professional identity and their operational practices in Abu Dhabi Schools:”

The following questionnaire consists of items designed to provide an understanding of
the School’s Leaders in Abu Dhabi Schools (Principals, Vice Principals, Lead
Teachers/ Head of Faculty ‘HOF’) on the impact of Irtiqa’a Inspectorate program on
their professional identity and their operational practices.
This research is being conducted by a Ph.D. Student at UAE University. You are
invited to participate in this research project because you represent a school leader in
your school.
The procedure involves filling an online survey that will take approximately 15
minutes. Please select your responses through the checkbox or drop-down menu
provided. Your responses will be confidential, and we do not collect any personal
identifying information such as your name, email address or IP address. The survey
questions will be about your perceptions regarding various facets of the impact of
Irtiqa’a Inspectorate program.
Your participation in this research study is voluntary. You may choose not to
participate. If you decide to participate in this research survey, you may withdraw at
any time. If you choose not to participate in this study or if you withdraw from
participating at any point in time, you will not be penalized. We keep your information
confidential. All data is stored and protected. To help protect your confidentiality, the
surveys will not contain information that will personally identify you. The results of
this study will be used for scholarly purposes only. This research has been reviewed
according to UAE University procedures for research involving human subjects.
If you have any questions about the research study, please contact Sameera Abdulla
Alhosani, (201690024@uaeu.ac.ae).
Clicking on the "agree" button below indicates that:
• you have read the above information
• you voluntarily agree to participate

Agree
Disagree

☐
☐

231
Section 01- Information about the School’s Leader (Please select the relevant input
from the lists below)
Principal
1

Position/Job Title

2

Years of
managerial
experience

0 - 5 years

3

Gender

Female

4

Nationality

Choose an
item.

5

Highest Degree
Obtained

Choose an
item.

6

School Cycle

Choose an
item.

7

Years of
Educational
Experience

0 - 5 years

☐

Lead
Teacher/
HOF

☐ 5 - 10 years

☐

More
than 10
years

☐

☐

☐

Vice
Principal

Male

☐ 5 - 10 years

☐

More
than 10
years
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Section 02- Background about School’s Inspections:
Which of the following do you think are the significant elements constituting ‘School
Inspections in Abu Dhabi’?
Rate each element in order of effectiveness from 1 to 5
Elements constituting School Inspections in Abu Dhabi

8
9
10
11
12
13
14
15

16
17
18
19
20

Frequent cycles of school inspections
Training on Irtiqa’a- the inspectorate program
The purpose of inspections for schools
Using the School’s SIP and School’s SEF
Reviewing/Reading the School Inspection Framework
Times of changing the School Inspection Framework
The designed number of Performance Standards
The compatibility of the Four Performance Indicators for
PS 6 to the factors of the School Leader’s role and
performance in the school
Collecting Data to make progress
Enhancing systematic monitoring for accurate evaluation
for Teaching and Learning.
Promoting the use of recommendations for improvement
over time.
Validity and Reliability of School Self-Evaluation.
Training School Leaders on Governance.

Not
effective
1
☐
☐
☐
☐
☐
☐
☐
☐

2
☐
☐
☐
☐
☐
☐
☐
☐

3
☐
☐
☐
☐
☐
☐
☐
☐

4
☐
☐
☐
☐
☐
☐
☐
☐

Highly
effective
5
☐
☐
☐
☐
☐
☐
☐
☐

☐

☐

☐

☐

☐

Section 03- School Leader’s Professional Identity:
(This section aims at collecting the participant’s perceived state of the improvement
of his/her professional identity)
Rate the following elements in order of importance on scale of 1 to 5
Professional Identity includes:

21
22
23
24

25
26
27
28
29

30

Improving the Leadership skills.
The importance of Evidence-Based Practice.
Taking the responsibility for creating own
pathway to progress as a leader.
Participating in seminars/conferences where
teachers, principals, educators present their
research or discuss educational issues.
Strengthening Leader-Teacher Relationships.
Feeling that open communications exist in the
school.
Reading professional literature.
Communicating a clear and well-defined vision
for the school.
Seeking consultation for plans for Teachers
with low performance and resistant in the
school.
Enhancing students’ events.

Very
Low
1
☐
☐
☐

Low

Moderate

2
☐
☐
☐

☐
☐
☐

4
☐
☐
☐

Very
High
5
☐
☐
☐

☐

☐

☐

☐

☐

☐
☐

☐
☐

☐
☐

☐
☐

☐
☐

☐
☐

☐
☐

☐
☐

☐
☐

☐
☐

☐

☐

☐

☐

☐

3

High
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Section 04- School Leader’s Operational Practices:
To what extent do you agree or disagree that you made progress on your practices in
managing school operation?
Leaders’ Practices in School Operation through:

Strongly
Disagree
1

Strongly
Agree
2

3

4

5

31

Providing staff with opportunities to actively
participate in school decisions.

☐

☐

☐

☐

☐

32

Providing parents or guardians with opportunities to
actively participate in school decisions.

☐

☐

☐

☐

☐

33

Providing students with opportunities to actively
participate in school decisions.

☐

☐

☐

☐

☐

34

Collaborating with teachers to solve classroom
discipline.

☐

☐

☐

☐

☐

35

Supporting teachers writing their PDP (Professional
Development Plan) of the year.

☐

☐

☐

☐

☐

36

Co-teaching to support teachers’ improvement.

☐

☐

☐

☐

☐

37

Coaching Team Leads in using school data.

☐

☐

☐

☐

☐

38

Continuing teaching at a leadership position in school
to support academic achievement.

☐

☐

☐

☐

☐

39

Creating plans for dealing with shortage of qualified
teachers.

☐

☐

☐

☐

☐

40

Considering feedback and reports on school’s
evaluation.

☐

☐

☐

☐

☐

41

Creating specific School Code of Conduct and criteria
to help teachers meet the standards of the Teacher’s
Professional Principles.

☐

☐

☐

☐

☐

42

Interacting with local communities for improving
students’ achievement.

☐

☐

☐

☐

☐

43

Support the team with strategies/ initiatives to
innovate and improve.

☐

☐

☐

☐

☐

44

Practicing activities for building capacity of the team.

☐

☐

☐

☐

☐

45

Taking actions to ensure teachers implement wide
school’s strategies for teaching and learning.

☐

☐

☐

☐

☐
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Arabic Version of the Questionnaire
استبيان حول "أثر برنامج إرتقاء للتفتيش المدرسي على الهوية المهنية و الممارسات التشغيلية لقادة المدارس
في مدارس أبوظبي”
يتكون االستبيان التالي من عناصر مصممة لتوفير فهم لتصورات أصحاب المصلحة من قادة المدارس (مدراء
المدارس ،و مساعدين المدراء ،و رؤساء الهيئات و المعلمين األوائل) حول أثر برنامج إرتقاء للتفتيش
المدرسي على الهوية المهنية و الممارسات التشغيلية لقادة المدارس في مدارس أبوظبي.
هذا البحث يجريه أحد طلبة الدكتوراه في جامعة اإلمارات العربية المتحدة ،و أنت مدعو للمشاركة في هذا
المشروع البحثي ألنك تمثل أصحاب المصلحة الرئيسيين في المؤسسات التعليمية في إمارة أبوظبي .
يتضمن اإلجراء ملء استبيان عبر اإلنترنت سيستغر ،حوالي  20دقيقة .يرجى تحديد ردودكم من خالل مربع
االختيار أو القائمة المنسدلة المقدمة .ستكون إجاباتك سرية ،وال نجمع أي معلومات تعريف شخصية مثل اسمك
أو عنوان بريدك اإللكتروني أو عنوان جهازك ،ستكون أسئلة االستبيان حول تصوراتك فيما يتعلق بمختلف
جوانب التدويل.
مشاركتك في هذه الدراسة البحثية تطوعية ،يمكنك اختيار عدم المشاركة .إذا قررت المشاركة في هذا المسح
البحثي ،فيمكنك االنسحاب في أي وقت .إذا اخترت عدم المشاركة في هذه الدراسة أو إذا انسحبت من المشاركة
في أي وقت ،فلن تتم محاسبتك.
سنقوم بالحفاظ على سرية معلوماتك ،حيث يتم تخزين جميع البيانات وحمايتها للمساعدة في حماية خصوصيتك،
لن تحتوي االستبيانات على معلومات تحدد هويتك شخصيًا .سيتم استخدام نتائج هذه الدراسة لألغراض العلمية
فقط ويمكن مشاركتها مع ممثلي جامعة اإلمارات العربية المتحدة .تمت مراجعة هذا البحث وفقًا إلجراءات
جامعة اإلمارات العربية المتحدة المتعلقة بالبحث عن مواضيع بشرية.
إذا كان لديك أي أسئلة حول الدراسة البحثية ،يرجى االتصال باألستاذة سميرة عبدهللا الحوسني .
201690024@uaeu.ac.ae
يشير النقر على "موافق" أدناه إلى ما يلي:
•
•
موافق ☐
غير موافق ☐

بأنك قمت بقراءة المعلومات المذكورة أعاله
بأنك توافق طواعية على المشاركة
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القسم  -01بيانات قائد المدرسة (يرجى اختيار المدخالت ذات الصلة من القوائم أدناه)

معلم أول/
رئيس هيئة

☐

م/مدير

☐

مدير مدرسة

أكثر من
 10سنوات

☐

أكثر من
 10سنوات

المنصب /المسمى
الوظيفي

1

5 - 10

☐

سنوات 0 - 5

سنوات الخبرة اإلدارية

2

☐

ذكر

☐

أنثى

الجنس

3

Choose an
item.

الجنسية

4

Choose an
item.

المستوى التعليمي

5

Choose an
item.

حلقة المدرسة

6

☐

5 - 10

☐

سنوات الخبرة في
الميدان التربوي

7

سنوات

سنوات

سنوات 0 - 5
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القسم  -02خلفية عن تاريخ التفتيش للمدرسة:
أي مما يلي  ،في رأيك  ،تعتبر العناصر المهمة التي تشكل عملية التفتيش في مدراس إمارة أبوظبي؟
يرجى تقييم كل عنصر حسب الفاعلية من  1إلى 5
عالي
الفاعلية
5
☐
☐
☐
☐
☐
☐
☐
☐

4
☐
☐
☐
☐
☐
☐
☐
☐

☐

3
☐
☐
☐
☐
☐
☐
☐
☐

2
☐
☐
☐
☐
☐
☐
☐
☐

☐ ☐ ☐

غير العناصر التي تشكل عملية التفتيش في مدارس إمارة أبوظبي
فاعل
1
☐ عدد مرات دورة التفتيش للمدرسة.
☐ التدريب على برنامج ارتقاء -برنامج التفتيش للمدارس.
☐ الغرض من عملية التفتيش في المدارس.
☐ استخدام وثيقة خطة تطوير المدرسة وثيقة التقييم الذاتي للمدرسة.
☐ مراجعة/قراءة إطار معايير الرقابة و التقييم المدرسية.
☐ عدد المرات التي تم فيها تغيير إطار معايير الرقابة و التقييم المدرسية.
☐ عدد معايير األداء المصممة.
☐ مالءمة مؤشرات األداء األربعة في معيار األداء  06للعناصر المرتبطة
بدور القائد و أدائه في المدرسة.
☐ جمع البيانات إلحداث تطور.
تعزيز الرقابة النظامية لتقييم دقيق لعملية التعليم و التعلم.
تعزيز استخدام التوصيات للتطوير بمرور الوقت.
صالحية و موثوقية التقييم الذاتي للمدرسة.
تدريب القيادات المدرسية على الحوكمة.

8
9
10
11
12
13
14
15
16
17
18
19
20

القسم  -03الهوية المهنية لقائد المرسة:
يهدا هذا القسم إلى جمع الحالة المتصورة لدى المشارك عن تطور هويته المهنية
يرجى تقييم كل عنصر بدرجة األهمية من  1إلى :5
مرتفع

متوسط

قليل الهوية المهنية تحتوي على:
جدا ً

قليل

مرتفع
جدا ً
5
☐
☐
☐
☐

4
☐
☐
☐
☐

3
☐
☐
☐
☐

2
☐
☐
☐
☐

1
☐
☐
☐
☐

☐
☐
☐
☐
☐

☐
☐
☐
☐
☐

☐
☐
☐
☐
☐

☐
☐
☐
☐
☐

☐
☐
☐
☐
☐

تطوير مهارات القيادة21 .
أهمية وجود ممارسات معتمدة على األدلة22 .
تحمل مسؤولية خلق مسار خاص للتقدم كقائد23 .
المشاركة في حلقات نقاشية/مؤتمرات و التي يطرح فيها 24
المعلمون و مدراء المدارس و التربويون بحوثهم أو نقاشاتهم
في المسائل التربوية.
تقوية عالقة القائد-بالمعلم25 .
الشعور بوجود طر ،اتصال مفتوحة في المدرسة26 .
قراءات األدبيات في المهنة27 .
توصيل رؤية واضحة و محددة للمدرسة28 .
البحث عن استشارات لخطط للمعلمين ذو األداء المتدني و 29
المقاومين لعملية التغيير.
دعم و تعزيز فعاليات الطلبة30 .
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القسم  -04الممارسات التشغيلية لقائد المدرسة:
إلى أي مدى تتفق أو ال تتفق في أنك أحدثت تقدم في ممارساتك في إدارة العملية التعليمية في المدرسة؟
ال ممارسات القائد في العملية المدرسية من خالل:
أوافق
بشدة

أوافق
بشدة
5

4

3

2

1

☐

☐

☐

☐

☐

توفير فرص للهيئة اإلدارية و التدريسية للمشاركة الفاعلة في قرارات
المدرسة.

31

☐

☐

☐

☐

☐

توفير فرص ألولياء األمور و األوصياء للمشاركة الفاعلة في قرارات
المدرسة.

32

☐

☐

☐

☐

☐

توفير فرص للطلبة للمشاركة الفاعلة في قرارات المدرسة.

33

☐

☐

☐

☐

☐

التعاون مع المعلمين لحل مسائل االنضباط السلوكي داخل الصف
الدراسي.

34

☐

☐

☐

☐

☐

دعم المعلمين في كتابة خطة التطوير المهني الخاصة بهم للعام
األكاديمي.

35

☐

☐

☐

☐

☐

التدريس-المتشارك لدعم تطوير المعلمين.

36

☐

☐

☐

☐

☐

تدريب قادة الفر ،على استخدام البيانات.

37

☐

☐

☐

☐

☐

االستمرار في عملية التدريس مع المنصب القيادي في المدرسة لدعم
اإلنجاز األكاديمي في المدرسة.

38

☐

☐

☐

☐

☐

وضع خطط للتعامل مع النقص في المعلمين المؤهلين.

39

☐

☐

☐

☐

☐

األخذ بعين االعتبار للتغذية الراجعة في تقارير تقييم المدرسة.

40

☐

☐

☐

☐

☐

وضع مدونة سلوك خاصة بالمدرسة و معايير لدعم المعلمين تلبية
معايير و مبادئ المعلم المهنية.

41

☐

☐

☐

☐

☐

التفاعل مع المجتمعات المحلية لتطوير إنجاز الطلبة.

42

☐

☐

☐

☐

☐

دعم الفريق باستراتيجيات و مبادرات لالبتكار و التطوير.

43

☐

☐

☐

☐

☐

ممارسة أنشطة لبناء قدرات الفريق.

44

☐

☐

☐

☐

☐

اتخاذ اإلجراءات لضمان تنفيذ المعلمين الستراتيجيات المدرسة
الموحدة للتعليم و التعلم.

45
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Appendix C

You are nominated for a semi-structured interview for the PhD Candidate Sameera
Alhosani- ID#: 201690024 on a study of:
The impact of Irtiqa’a Inspectorate program on School Leaders’ professional identity
and their operational practices in Abu Dhabi Schools.
To achieve the objectives of the study, the researcher will ask you 5 questions for the
3 drives of the study: School Inspection, School Leaders’ Professional Identity,
School leaders’ Operational Practices.
Background about the School’s Leader
Gender: …… ………………………………..
Position of Leadership in the School: ……… ………………..
Years of Experience: ………….
School’s Cycle: ………………….
Nationality: ……………….

Questions:
1. How does Irtiqa’a present for you the meaning of “Inspection”?
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
2. How does Irtiqa’a support a school leader to determine school improvement
priorities?
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
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?3. What do Irtiqa’a Trainings add to you as a School Leader
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
?4. How does Irtiqa’a support School Leaders to improve their Schools
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
?5. Did the program help improve your professional identity and your practices
?How
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………

Arabic Version
.1

.2

.3

.4

كيف عرض لك برنامج ارتقاء مفهوم "التفتيش المدرسي"؟
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
كيف يقوم ارتقاء بدعم قائد المدرسة في وضع أولويات التطوير في المدرسة؟
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
ما الذي أضافته لك الجلسات التدريبية الرتقاء كقائد مدرسة؟
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
كيف يقوم ارتقاء بدعم قيادات المدرسة لتطوير مدارسهم؟
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…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
 هل قام البرنامج بتطوير هويتك المهنية و ممارساتك؟ كيف؟.5
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
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